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Abstract
International students are a tremendous strength to enhance the internationalization of
higher education. The purpose of this study was to reveal how and to what extent international
students at UPEI have been involved in policy-making processes as an approach of their
meaningful engagement in an international learning environment. I researched the history,
context, definition, rationales, institutional policies and strategies of internationalization of
higher education, as well as the contributions, motivations, challenges, and needs of international
students. The data came from institutional documentations and 10 interviews with both
administrators and international students of this university. At UPEI, international education and
supports to international students have been emphasized in its strategic plans, but
internationalization is not clearly stated in its mission and vision statement. Administrators
demonstrated strong passion in supporting international students, including involving
international students’ in policy-making processes. International students reported some
challenges in their lives as well as participation in the management of the university. These
challenges resulted in low involvement of international students in decision-making processes at
UPEI. Findings imply that a welcoming campus culture and an inclusive mechanism are needed
to truly engage international students in policy-making processes. Currently, international
students are visitors rather than stakeholders. To make the learning environment genuinely
inclusive and to have international students’ identity represented and valued in every aspect of
teaching and management are more critical in addressing internationalization of higher education
than solely helping international students adapt their lives to a new environment.
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Internationalization should be a powerful force to promote the coexistence of different cultures,
rather than eliminating the difference or melting the diversity into one unified representation.

Keywords: internationalization of higher education, international students, policy-making,
engagement, inclusion
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Chapter 1
Introduction
In this research, I examined the engagement of international students in policy making and
implementation processes related to internationalization at the institutional level. The research
focused on one post-secondary institution, the University of Prince Edward Island (UPEI). The
purpose of the research was to reveal how and to what extent institutional administrators
perceive and understand the growing appearance of international students on campus in terms of
how and to what extent international students are being included into internationalization policy
making and implementing processes at UPEI. The findings of the research will be a reference for
UPEI administrators when they make internationalization strategies that aim to bring balanced
benefits to all stakeholders. It is also hoped that the discussion opened by this research on the
possibility, approaches, and challenges of having international students involved in institutional
strategy making processes goes beyond UPEI to a wider range of higher education institutions.
Meanwhile, this research also sets the foundation for my future research examining the
integration of three key dimensions: internationalization strategies, internationalization models of
institutes, and learning experiences of international students.
Statement of the Research Issue
This research is rooted in several aspects related to policy-making of internationalization
in higher education: the trend of internationalization in higher education in the global context, a
thorough literature review of policy and strategies in the internationalization of higher education,
and a reflection on my experiences as an international educator in a Chinese higher education
1

context as well as a graduate student in a Canadian higher education context.
From the practical aspect, internationalization is a fact that has fundamentally influenced
the world’s post-graduate institutions, which includes UPEI. Therefore, this research is situated
in the wider context that the internationalization of higher education has been a trend in global
academia, as well as in the concrete context of UPEI, the university being researched. Globally,
there are two features that represent the changes in higher education caused by the
internationalization trend. First, the number of internationally mobile students keeps rising every
year to about five million in 2015, almost tripling the number in 1990, and over doubling the
number in 2000 (ICEF Monitor, 2015). Second, some newly emerging destination countries,
such as China, Malaysia, the Republic of Korea, and Singapore, share the global market with
traditional destinations, usually Anglophone-speaking countries (UNESCO, 2016). These two
changes demonstrate that more countries see the importance of internationalization of education,
and have taken national initiatives to increase the number of both inbound and outbound students.
In the global context, internationalization “has become an indicator for quality in higher
education” (de Wit, 2011, p. 39).
UPEI has also joined this global trend. The number of international students at UPEI has
increased annually and significantly over the last five years. The annually increasing number of
international student enrollments at UPEI demonstrates that effective institutional efforts have
been put in the global educational market. However, international or intercultural initiatives are
barely included in the institutional mission statement and strategic plans found in the latest
version of the university academic calendar. This is different from the practice in many other
2

institutions worldwide (Fisher, as cited in Urban & Palmer, 2014). An examination of the
university policies and documents at UPEI does not show that internationalization is identified as
an institutional priority as indicated in its mission and vision statements.
There are only two sentences in the UPEI mission and vision statements respectively that
might have implications on how UPEI mandates international initiatives at the institutional level.
The sentence in the mission statement is: “To accomplish these ends, the University is a
community of scholars whose primary tasks are to teach and to learn, to engage in scholarship
and research, and to offer service for the benefit of our Island and beyond” (UPEI Academic
Calendar, 2016, January, p. 9). The sentence in the vision statement is: “Together, we will foster
the development of tomorrow’s leaders who will emerge from their studies ready to excel and
contribute to the betterment of our local and global communities” (p. 9). In these two sentences,
the expressions—“our Island and beyond” and “our local and global communities” —can be
understood as vague indications on how UPEI constitutionalized itself to contribute to the
international world. However, these two phrases are not strong and robust enough to convince
people that internationalization is one of the institutional priorities. This phenomenon is in
conflict with the dramatically increased number of international students in the past five years.
International students are both resource and indicator of internalization in higher education
and there have been abundant studies on the needs of international students and the challenges
they encounter, including stress from social and academic acculturation (Berry, 2003; Liu, 2013;
Nayak & Venkatraman, 2010; Wang & Mallinckrodt, 2006; Ward, Bochner & Furnham, 2001;
Ward & Kennedy, 1993), low language proficiency (Andrade, 2006; Chen, 1999; Yeh & Inose,
3

2003), and financial stress (Banjong, 2015; Yan & Berliner, 2013). An effective method to help
international students to adjust to the new living and studying environment more easily is to
provide social and organizational support to them (Cho & Yu, 2015; Yang & Clum, 1994; Ye,
2006). When individuals perceive that they are supported by the organization or community to
which they affiliate, they feel more stable and included, which triggers positive emotional
outcomes (Ohana, 2012). Given the benefits of organizational support, studies on international
higher education have clearly indicated that universities should seriously take into consideration
the needs and expectations of international students and institutionalize the mechanism that
evokes effective supports to those in need (Adriana & Ravichandran, 2016; Ben & Rowan, 2013;
Roberts, Boldy, & Dunworth, 2015).
However, in reality, some universities may make clear statements and yet still ignore the
specific needs of international students. In some other situations, universities do take efforts to
facilitate international students with a better adjustment to life and study in a new environment.
The support from universities may be insufficient or even not what the international students’
desire and need. Without amplifying international students’ voice and engaging their voices into
the policy making and implementation processes, it is not possible for universities to provide
appropriate support for international students nor to create an inclusive and productive learning
environment for them.
The first step of higher education policy-making is to map the context and identify the
issue. Therefore, it is necessary to explore how university administrators perceive the
internationalization of higher education and value the appearance of more international students
4

on campus, to determine the extent to which international students’ needs are considered when
administrators at different levels make internationalization policies, and to identify the types of
initiatives that have been or should be taken to ensure sustainability of internationalization of
UPEI.
In addition to the backgrounds discussed above, this research is also closely related to my
personal experience as an administrator within an international students’ office in previous years
in China, and as an international student at present in Canada. The identity shift from a
policy-maker to an international student enabled me to examine the issues of internationalization
from different angles. The educational experience in Canada has enriched my understandings of
the challenges of international students. Through my personal life experiences and day-to-day
communications with my peers at UPEI, I have observed and experienced how international
students are challenged every day socially, culturally, and academically. Meanwhile, my past
professional experience in international education also gave me an intuition that the university
administrators were trying their best to retain international students, which happens to almost all
universities that enroll international students. However, the gap between what a university offers
and what international students need is often real and wide. Reflecting on my professional and
personal experiences in international higher education, I became interested in knowing, what
would this gap be like in UPEI? What does this gap mean to the internationalization of UPEI?
And how a bridge can be built across the gap?
In order to answer these questions, the first step is to understand the meaning of
internationalization to both the university administrators and international students and examine
5

how international students are engaged in the decision-making processes of internationalization.
The Case of UPEI
UPEI is the only public university located in the smallest Canadian province-Prince
Edward Island. Though internationalization is not included in the yearly academic calendar, nor
in the mission and vision statement, the annually growing number of international students
within the past five years illustrates that internationalization is still an institutional initiative. The
number of international students at UPEI steadily grew from 536 in 2011 to 780 in 2015. The
corresponding percentages of international students to the total student enrollment also rose from
11.7% to 18.2% respectively. In accordance with the annual increase on the number of
international students, revenue from the international fees increased by 20% between 2013 and
2015. In the fall of 2016, President Abd-El-Aziz announced that international students made up
21% of the student population. In terms of the source origin of international students at UPEI
(UPEI by the Numbers, 2015, fall), Asia ranks the top of the list, followed by North America
(USA and Mexico only), Africa, and Europe, with South America being at the bottom. The top
countries of origin are China, the United States, Nigeria, and Brazil. In 2015, the international
students at the graduate level accounted for 11.8% of all the international student body.
On the contrary to the annually increasing number and percentage of international students
to the whole student body, the enrollment of domestic students has kept falling in recent years.
The official statistics show a continuous decrease on the number of PEI students from 2901 in
2013, 2799 in 2014, to 2600 in 2015 (UPEI by the Numbers, 2015, fall). When the decrease is
put in the whole picture of demographic change of Prince Edward Island, it is easy to understand
6

that the decrease is actually in accordance with the increasing number of people who had moved
out of the Island in the past years.
There are some critical changes in the population of the Island. In 2016, the number of
Islanders who moved out of the Island to other parts of Canada is 3604 (PEI Population
Report-2016, 2016). In 2015, the population of working age (15 to 64) dropped by 2.21%,
compared with the peak in 2012, and is expected to keep decreasing in the coming two decades
(Prince Edward Island Population Projections 2016-2055, 2016). A lot of young people have
moved to bigger cities to seek for more opportunities of education and employment. As a result,
the ageing population is continuously increasing, with the median age of the Island population
rising to 43.9 in 2016, compared to only 24.8 in 1971.
As the only university on the Island, UPEI actually has kept its total enrollment at around
4400 headcounts in the past four years, with slight shifts from year to year. In view of the
annually decreasing recruitment of Island students, the number of international students mainly
compensate the decrease to keep the total student number at a stable level. These international
students come from over 70 countries, largely enriching the cultural diversity of the campus. In
accordance with the situation of UPEI, PEI has attracted a lot of immigrants, also representing
over 70 countries from all over the world in the past decades. The international students and
immigrants have dramatically increased the diversity of the university and the Island community.
There are multiple sectors involved in the work of internationalization of UPEI. The
International Relations Office plays a key role in this regard. Before the setup of the present
International Relations Office in 2012, there was no designated office leading the process of
7

internationalization. Many offices and departments performed individual roles. Since the
establishment of the International Relations Office, staff in this office have been playing
leadership roles in recruiting international students and providing support services to them. In
addition, the Office of the Registrar is in charge of the admission of international students at
graduate level.
Another focus for the International Relations Office is the retention of international
students. A number of services provided by this office serve this function, such as helping
international students on visa applications, filing taxes, arranging homestay, etc. This office also
organizes extra curriculum activities for international students to help them adapt to the local life
and make friends. Currently, there are one full-time and one part-time international student
advisors who directly connect with international students. In addition, the Office of Student
Affairs provides support services to all students, including international students. The support
services include health care plan, writing support, counseling services, etc.. Both of these two
offices report directly to the Vice President of Academics and Research.
Faculty and schools also play important roles in the internationalization of the university.
How each faculty/school supports the international students varies based on the number of
international students they are hosting and the concept of international education held by the
managerial staff. The programs and academic support offered by each faculty/school to the
international students are fundamental to the academic success of the international students.
Compared with some large North American universities who have a long history and
strong record in internationalization, UPEI is considered at the beginning stage of institutional
8

internationalization and a comprehensive policy framework and strategic plan is currently absent.
Autobiography of the Researcher
The researcher’s positioning is vital in a research study. Usually, a researcher’s positioning
includes “personal characteristics, such as gender, race, affiliation, age, sexual orientation,
immigration status, personal experiences, linguistic tradition, beliefs, biases, preferences,
theoretical, political and ideological stances, and emotional responses to participant” (Berger,
2015, p. 220). These positions of a researcher are important throughout the whole process of the
research, since “a researcher’s background and position will affect what they choose to
investigate, the angle of investigation, the methods judged most adequate for this purpose, the
findings considered most appropriate, and the framing and communication of conclusions”
(Malterud, 2001, p. 483-484). On the other hand, a researcher’s positioning also shapes the
relationship between the researched and the researcher (Berger, 2015). For example, a potential
participant may be more willing to share his or her personal stories with a researcher who has
similar experience, because the researcher might be more sympathetic to the scenario.
Since my past life experience was tightly connected with this research, therefore, it is
important to illustrate the connection between my history and this research. The integrity of my
anthology, epistemology, and accordingly the methodology on social constructivism are
explained in Chapter 3, together with my awareness of my identities in this research as a
researcher and an insider of the international student group. In this chapter, I focus on a
reflection on how my educational and professional experiences inspired me to pursue this
specific research.
9

I come from a small city in Southern China. Accidentally, I studied English language and
literature in a prestigious language university in China at my Bachelor’s level, which opened a
window of opportunity for me to learn and think about western culture. English language set the
foundation for me to know other ways of living and thinking in the world. After graduation from
the program, I started my career as a university English instructor. After teaching English as a
foreign language for seven years, I worked as an administrator in the Office of International
Education and Exchange for six more years. My work in higher education and particularly in
international education enabled me to have a grounded understanding of the meaning and
practice of internationalization to universities I used to work in. While working full-time, I
completed a Master’s degree in comparative literature. Through this graduate program I have
developed a fundamental understanding about education research as well as a comparative
perspective on educational issues and cultures.
My academic and research interest in internationalization is rooted in my administrative
experiences in the International Student Office back in China. As an international education
administrator, my job responsibilities included supervision of the diploma and language
programs for international students and provision of support services for them. This International
Student Office is like a one-stop shop for international students, as is often the practice of many
other universities in China (Liu & Lin, 2016). Beyond supervision or coordination on programs
that international students study in the university, this one-stop shop provides services including
airport pickup, assistance in opening a bank account and cellphone service, application of legal
residence documents, extra-curriculum activities, coordination with dormitory management,
10

application of graduation, and many other services that international students need. All
international students know that this office is the right place to get help. They report their
concerns and troubles in both academics and social life to the counselors in the office.
International students in China are documented to experience some challenges. For
example, they felt uncomfortable with “class size, teaching methods, teaching materials, and
opportunities for ono-on-one interactions with teachers” (Ding, 2016, p. 329). They also didn’t
think they were sufficiently supported by universities in their better integration with domestic
students and adaptation to local life (pp. 331–335). In addition, some international students also
believed that the programs they studied in China were not inclusive enough to accommodate the
different educational background and level of international students (Li, 2015). In the university
where I used to work, the international students were mainly from Southeast Asia, so they did not
feel a huge cultural gap in adapting to the Chinese education system. However, they also had
their special needs. For example, although we offered free Chinese courses for international
students, they felt that they wanted more courses on Chinese language and Chinese culture. So,
we provided more Chinese courses. In considering that the program in which many international
students studied was Hospitality and they would have their internships in hotels in China, we
offered Chinese terminology specialized in hospitality and tourism. To help them be familiar
with Chinese culture, every Friday afternoon, we also had Chinese culture classes. We invited
people with professional knowledge, such as Chinese painting, Chinese calligraphy, seal cutting,
Chinese knot, kite, traditional Chinese etiquette, etc., to do demonstration classes. We provided
chances for those international students to participate in the hands-on experiences. My team tried
11

our best to provide good quality services and academic programs for our international students.
While supporting international students through culturally responsive programs, courses
and activities, I kept asking myself questions on the rationales and ethics of doing it. For
example, what could I do to help my students adjust better and sooner to their life and study in
China, and actively participate in it? How could I make them feel that the international education
experiences they gained in China were valuable for their future life and career? What measures
should be taken to establish the academic reputation of my university in the global market? What
are the internationalization strategies to be taken to develop both domestic and international
students to be global citizens and competitive in the global job market?
When I came to Canada in 2015 to pursue my study of the Master of Education degree,
those questions were automatically reflected again and again during the time I studied in UPEI as
an international student. Consciously or unconsciously I did a comparison on what I offered to
my students in the past and what I was offered as a student at present. During my graduate study,
I observed cultural differences with regard to international students in China and Canada. For
example, in the university where I used to work in China, most Chinese students were very
willing to make friends with international students and were curious about foreign culture and
language. So, it was not very difficult for international students to make friends with Chinese
students or receive help on their Chinese language skills. International students from East Asian
countries did not have many difficulties in adapting to the food and social life in China as Asian
cultures and cuisines share many similarities. However, the situation for international students at
UPEI is very different. My peers and myself found it very difficult to make friends with local
12

students at UPEI. It is also very difficult to access Asian grocery or authentic Asian food on and
off campus. The differences between my lived experiences as an international graduate student in
Canada and the international students’ experiences I observed in China made it clear to me that
international students in a higher education institution often have their unique needs and it’s
important for the institution to understand and meet these needs in order to maximize
international students’ academic and cultural learning experiences. .
These observations and reflections inspired me to explore how international students
should and could be involved in the internationalization policy-making process, because they are
significant contributors to the internationalization of higher education. .
Purpose of the Study
The purpose of this study was to explore and examine how international students are
engaged in the decision-making and implementation processes of internationalization at UPEI.
This qualitative research provides an in-depth understanding of the purposes and approaches of
internationalization at UPEI from the perspective of how strategy making processes include
international students. To be specific, it addresses how institutional administrators conceptualize
internationalization and international students’ role and contribution to institutional development,
particularly in the process of internationalization. This study also examines the
internationalization policies and strategies that help or hinder international students to achieve
their goals of studying abroad. By inviting international students to share their perceptions and
experiences, this study aims to identify and narrow the gap between administrators’ perceived
goals on internationalization and the efficacy of the internationalization strategies experienced by
13

international students.
Research Questions
The overarching question was: How and to what extent are international students engaged
in the decision-making and implementation processes of internationalization at UPEI? In order to
answer this umbrella question, four sub questions were addressed in this study:
1. What policies and strategies are adopted to promote internationalization at UPEI?
2. How are international students valued and engaged in internationalization
policy-making, strategies, and services at UPEI?
3. How do international students perceive their experiences in and contributions to UPEI?
4. What does it mean for international students to be meaningfully engaged in
internationalization in higher education?
Significance of the Study
This study is significant in three ways. First, this research fills a research gap in
international higher education where international students’ participation in policy-making is
absent. The existing studies on internationalization of higher education in the past four decades
have focused on rationales, approaches, outcomes, and challenges of internationalization in
higher education institutions. However, only a small proportion of the studies focus on strategies.
Although those conversations developed by scholars, such as Ayoubi and Massoud (2007), de
Wit (2002), de Wit and Meyer (2010), Foskett and Maringe (2010), Knight (1994), Qiang (2003),
Shattock (2010), van der Wende (2001), and many others, are sufficient for me to go further and
deeper in research on internationalization policies, strategies, and approaches, there are not many
14

studies focusing on how international students are taken into consideration in the policy making
processes. In this sense, this research is academically significant in bring a new angle to examine
internationalization policies and strategies in a Canadian context.
Second, this research provides valuable insights for developing internationalization policy
and strategies at UPEI. As indicated previously, based on preliminary observations, it seems that
internationalizing education is not sufficiently indicated in the written official documents at
UPEI. However, the growing appearance of international students on campus calls for deeper
understanding of their needs, adaptations, and expectations. Without offering the necessary
support to international students, UPEI’s reputation on academic excellence and inclusion might
be jeopardized, which will eventually negatively affect international students’ experiences,
enrollment and retention. It is hoped that the findings of this research will be a good reference for
university administrators when they make plans on institutional development, especially in the
area of internationalization. It is also hoped that the discussions on empowerment for
international students will trigger administrative changes, which may ultimately lead to
sustainable institutional development and bring benefits to both domestic students and
international students.
Third, this research is a critical and meaningful milestone in my academic and professional
development. International students often have high expectations on study abroad because such
experiences could be life-changing and offer new life/career opportunities. Through my research,
international students’ voices will be listened to, amplified and shared with administrators.
Hopefully this study will offer new insights on how to transform UPEI into a more friendly and
15

supportive learning community for both domestic and international students. In addition, this
research serves as a foundation for my future research investigating a comprehensive
internationalization policy-making process that integrates three key dimensions of international
education: policies, models and students.
To sum up, this research aims at examining the institutional engagement of international
students in policy making and implementation. It is significant academically in filling a literature
gap, practically in providing a reference for administrators of UPEI and other universities of
similar situations, and personally in following my dreams on leading change and setting
foundations for my future research.
Organization of the Thesis
The first chapter is an introduction of the research, including its background, research
questions, and the significance. Chapter 2 provides a literature review where the history, global
context, definition, rationales, policies, and strategies of internationalization in higher education
are addressed. In addition, I also underscore international students’ challenges and some critical
discussions in this area. Chapter 3 presents the methodology adopted in this research. I describe
my personal paradigm, theoretical framework, data collection, and instruments used in data
analysis. Chapter 4 analyzes and presents seven thematic findings generated from the data.
Chapter 5 relates the findings to the research questions. Chapter 6 provides further discussion on
associated issues, suggests limitations of this research, and gives recommendations to researchers,
practitioners, and administrators.
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Summary
This chapter provides the background of this research on internationalization of higher
education in terms of how it relates to the context of the globe at the macro level, PEI
community at the meso level, and UPEI at the micro level. This chapter also provides how my
past life experience generated my thinking on issues concerning internationalization, and
ultimately aroused my interest in doing this research. In addition, the research questions and the
structure of this thesis are outlined and the potential contributions of this research are suggested.
Finally, the organization of the thesis is presented as an overview of the structure and contents of
each chapter. In what follows, previous research on history, rationales, policies and strategies of
internationalization of higher education are discussed, together with a summary of international
students’ challenges, needs, motivations, expectations, and related issues documented in existing
literature.
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Chapter 2
Literature Review
In this chapter, I provide scholarly discussions on critical issues concerning the
internationalization of higher education and international students’ sojourn experience within the
global context. By highlighting existing literature on the history, influential elements, rationales,
policies, and strategies of institutional internationalization, I address issues relating to this
research, that is, the perceptions and actions done by university administrators to internationalize
institutions. This study also focuses on international students. Their experiences, including
motivations, expectations, needs, and challenges in studying abroad have been extensively
explored in existing literature and highlight the significance of understanding their needs at UPEI.
International students, as an important source for internationalization, make contributions to an
institution in many aspects and deserve caring and support from institutions. A critical
perspective on the internationalization of higher education is also discussed and presented in this
chapter.
Higher Education in the Global Context
Research by scholars such as Muller, Altbach, Brown, and Kerr, has been cited (De Wit,
2002) to show that universities were committed to promote universal knowledge. Also, Teichler
(2004) argued that knowledge should be generally universal in terms of its storage, generation,
and transmission. It is rooted in this rationale that higher education is characterized as
international. However, the aims and types of internationalization of education differed
throughout history.
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International endeavors in the history of higher education.
In the history of human civilization, the type of higher education is varied geographically.
Even within one country, the forms and system of higher education also keep changing, partly as
a result of global communication. For example, in China, the Tang dynasty (A.D. 618-907)
received many students ranging from Arabic and Islamic countries in the west part of Asia to
Japan in the east to study there. They were attracted by the prosperity and advanced technology
of the Tang dynasty (Chen & Huang, 2013). Most of them accumulated in Chang’an, the capital
city of the Tang dynasty, and then made it the center for culture and education exchange in Asia
at that time. China is also regarded as having one of the earliest forms of higher education,
through which candidates for public service examination were trained and tutored (Nakayama,
1984). However, the establishment of universities or colleges in China was more recent as the
consequence of the introduction of Western learning into this oriental land by some leading
Chinese scholars who had had the overseas studying experiences in mainly Japan and other
countries in Europe and America (Chen & Huang, 2013). Since then, the contemporary system of
Chinese higher education has been shaped and influenced greatly by the Western ideology and
practice.
The higher education in Arabic countries has also experienced some transitions due to
international communication. The tradition of higher education in the Arab world can be traced
back to the seventh century, when some of the world’s oldest universities were formed, such as
Al-Azhar in Cairo. The humanism and scholasticism, in which these universities originated,
actually “nurtured the subsequent flourishing of Western scholarship after the twelfth century”
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(Romani, 2009, p. 2). However, with the shift of the academic center of the Mediterranean from
the Arab Middle East to the Europe in the 16th century, the Western model of education began to
be introduced to the Arab countries in the following hundreds of years. As a result, many
universities and institutions of higher learning were established in the European model, which
led to the ‘Westernization’ in the Middle East academics (pp. 2-3).
The examples of China and Arabic countries has demonstrated that higher education in the
global context has been fundamentally influenced by international education exchange. In the
history of higher education, internationalization is in tune with the development of higher
education, except for some periods when political powers forbade cross-border knowledge
exchanges. All forms of world civilization have contributed to and shaped collaboratively the
present system of higher education. However, it is also true that the Western style has taken a
leading and dominate role in many aspects of the modern higher education.
Higher education in Canada has been heavily influenced by some educational systems
around the world. In the colonial times, it was fundamentally shaped by the French and British
educational structures (Jones, 1997). After the creation of the Canadian federation, the
establishment of some provincial universities and colleges followed the American institutional
model which mainly serves for the local community and provides specialized vocational
programs (Jones, 2014). Since Canada follows the European tradition of higher education, in this
thesis, the history of internationalization of higher education centers on the universities in
Europe.
The Middle Ages were the time to which the internationalization of higher education could
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be traced back (de Wit, 2002). The documents of the cross-national students and teachers in two
famous and also the oldest medieval universities, Bologna and Paris, clearly indicates the
international mobility was a trend even centuries ago (Gürüz, 2011). People, mainly clerics from
different nations, namely, the French (all Latin races), the Normans, the English (the whole north
and east of Europe), and nations from the Italian peninsula and the Alps regions, were gathered
in these two universities to learn or to teach, which were very common practices in different
universities in the Middle Ages.
As more regional universities were established during the fourteenth century, the
international mobility of teachers and students started to shrink. There are two reasons (Gürüz,
2011). First, there was no need to travel far to obtain higher education since it was available
within the region or the nation. Second, regional or national rulers saw the importance to take
control of the ideology of their subjects, and therefore set up rules to restrict outbound learning.
The decline of international mobility continued for almost two centuries until the end of the
fifteenth century. Higher education and cross-border study gradually became the privilege of the
higher class, excluding the poor and the lower in social status. However, the rationales of sharing
ideas and knowledge held by medieval universities continued to be influential from generation to
generation.
From the sixteenth century to eighteenth century, some newly established universities
emerged. Although most of these universities were affiliated with either Protestantism or
Catholicism, some others were tolerant on both sides. During this period, international student
mobility was an important part of higher education (Ridder-Symoens, as cited in Gürüz, 2011).
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Foreign students took up to 40 percent of the total student enrollment in some universities and
the average of international student enrollment accounted to ten percent (Gürüz, 2011).
Throughout the nineteenth century to the early twentieth century, higher education institutions
boosted greatly around the world (pp. 163–164). Geographically, students had more options on
the places of study. Politically, the demand for knowledge exchange, the seeking of religious
freedom, and the escape from discrimination on women overcame the national rulers’ control on
higher education. Because of these reasons, international student mobility was active in Britain,
France, and Germany, three major destinations by the end of nineteenth century (pp. 163–164). It
is worth noting that, during this period, American international students who studied in Germany
greatly shaped the present higher education system of the U.S. (pp. 164–168). Many newly
established universities adopted the German practice of uniting teaching and research in higher
education. Many of the first presidents of some of the prestigious universities of the U.S. even
visited or studied in German universities. The profound influence of Germany higher education
set the foundations for the U.S. universities to grow into the world’s top ones today (pp.
164–168). It is evident that international knowledge exchange promoted academic advancement.
The two world wars in the first half of the twentith century fundamentally reshaped the
powers as well as the education of the world. In the postwar context, European academic leaders
met together to discuss international cooperation on academic issues. The Fulbright program in
the U.S. greatly promoted the academic exchange worldwide. Similarly, in the U.K., Australia,
and New Zealand, government and higher education providers made endeavors to promote
international education, aiming at increasing international understanding, economic development,
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and national interest (pp. 169–171).
Throughout history, the internationalization of higher education has not always been solely
about knowledge exchange. Academic consideration is one force, but there have been also
cultural, political, and economically driven forces to push higher education moving forward on
the internationalization pathway. Even in the present context, there are not many differences (pp.
171–172).
Present international context shaping higher education.
The internationalization of higher education never stops, though there were intervals
throughout the history when it paused or slowed down. However, the pace of internationalization
of higher education has accelerated in the 21st century more than ever before. As Brandenburg
and De Wit (2011) wrote: “…in the past two decades, [internationalization of higher education
has been] moving from simple exchange of students to the big business of recruitment, and from
activities impacting on an incredibly small elite group to a mass phenomenon” (p. 15).
In the 21st century, there are some realities that have shaped the world into a globalized
one, and consequently changed the image and public expectations of higher education (Olssen &
Peters, as cited in Viczko & Tascón, 2016). These realities are an “increasingly integrated world
economy, new information and communications technology, the emergence of an international
knowledge network, the role of the English language, and other forces beyond the control of
academic institutions” (Altbach, Reisberg, & Rumbley, 2009, p. ii). From one aspect,
high-technology initiatives have speeded up cross-border communications. Easier and more
affordable transportation systems have been developed to make massive cross-border travels
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possible, so that international students are able to move thousands of miles away from home to
pursue studies overseas. Also, more computer ownership and easy access to the internet makes it
convenient to get information about world universities. With this information, international
students are exposed to a wider range of options on host universities. As a result, more
international students are able to be enrolled into overseas universities. In addition to increasing
the amount of international students, IT technology has also redefined transnational higher
education through boosting the fast development of online learning (Wilkins, 2016). An
international students does not have to be physically in another country to be educated. In virtual
classrooms, knowledge can be exchanged regardless of the confinement of national borders.
With the catalysis of modern technology, internationalization of higher education has been
realized in an accelerated pace.
Apart from high-tech, neoliberalism and the global knowledge economy is another reality
that has transformed higher education in the 21st century. Neoliberal policies propel
“privatization, commodification, free trade, and deregulation” (Giroux, 2014, p. 1). Under the
guise of neoliberalism, knowledge is “a form of global capital [that can be] commodified and
marketed internationally” (Viczko & Tascón, 2016, p. 3). Thus, the purpose of education is not
only to provide knowledge for the public good, but also to sell educational services and
knowledge in the free market (Viczko & Tascón, 2016). Higher education providers have
gradually become enterprises and engaged themselves into the global economy (Olssen & Peters,
2005). Under such circumstances, the higher education system has been redefined and reshaped
by key factors in the global market, such as diversity orientation, talent mobility, international
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organizations, global work force, competitions on internationalization, and global citizenship
(Maringe & Foskett, 2010). To be responsive to globalization and neoliberalism, higher
education providers need to compete in the global market of education by enhancing their core
competences on “accountability, affordability, and accessibility” (Suspitsyna, 2012, p. 55).
Theoretically, the extent of internationalization of a university is often connected with the quality
of the education provided (de Wit, 2011). Therefore, to develop competence in the global
educational market is tightly connected with internationalizing the education system.
In addition to the pressure from market competition, higher education providers also need
to address the nature of education for the general good (Clifford & Montgomery, 2014; Joseph,
2012). In the multicultural environment, discussions on the focus of education has begun to
“shift modestly in recent years to … peace, justice, and public diplomacy” (p. 22) that can be
generated to the whole world (Skelly, 2010). Therefore, it is essential to generate “effective
interaction, dialogue and participation in the multicultural societies that constitute the globalised
world of today” (Caruana, 2014, p. 89). Global citizenship is created in this regard to “describe
the promotion of a global-centric manner of thinking in which people consider themselves to be
citizens of the world rather than of individual nations” (Bullard, 2016, n.p.). In cultivating global
citizenship, universities plays a vital role, because universities are supposed to participate fully
“in public life as the protector and promoter of democratic values” (Giroux, 2016, p. 9).
Internationalization of higher education does not only concern institutional survival in the global
market, but also involves nurturing students to develop their global citizenship.
In sum, internationalization of higher education is significantly important in coping with
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the rapid development of science and technology, and globalization of the economy and
workforce (Hanassab & Tidwell, 2002; Jackson & Huddart, 2010; Knight, 2004). Meanwhile, it
also answers the call for “a more sustainable, more ethically conscious, more global, world view
and a plural, multi-layered, vision of the university and its world” (Haigh, 2014, p. 22).
Internationalization of Higher Education
The internationalization of higher education is a multifaceted concept. Vertically, it has
rich implications to politics, economy, sociocultural environment, and academic systems (de Wit,
1995; Knight & de Wit, 1997, 1999). Horizontally, it impacts institutions, countries, cross-border
organizations, and the globe. Institutions, though being the smallest units in the global map,
function importantly in shaping the whole picture of internationalization of higher education. In
the international scope, institutions are situated in the specific political framework of each
country. Their educational rules and regulations have to meet the domestic needs of that country
(van Damme, 2001). Even within one country, the perceptions of each institution on the meaning
of internationalization may vary from each other. These varieties add to the complexity of
internationalization of higher education (Tomas, 2012). Holding different rationales, institutions
make and take their own strategies in this endeavor.
Definition of internationalization.
In regards to the rich implications and complexity that internationalization brings to higher
education, a concise definition is necessary to denote the nature of internationalization as well as
its delimitations to make sure it is well framed in this research. The most cited definition of
internationalization of higher education is the one developed by Knight (2004), who explicitly
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stated that internationalization was “the process of integrating an international, intercultural or
global dimension into the purpose, functions or delivery of post-secondary education” (Knight,
2004, p. 11). This definition insightfully characterizes the nature of internationalization and its
implications to higher education institutions. During the process, institutional transformation
should be realized through integrating international, intercultural, or global rationales into the
institutional operation mechanism, which includes purpose, functions, and delivery.
The notion of internationalization as a process purports that there is no ending point for
internationalization. It means that internationalization is more about interactions and personal
experiences, rather than an outcome of education. Therefore, it is hard to set criteria to judge
whether a university is internationalized or not. In fact, different people may have very different
understandings on internationalization (Schoorman, 2000). When internationalization is defined
as a process, it is meaningful to explore people’s experience within and understandings of an
international education context.
This definition also indicates that internationalization is fundamentally influential in the
philosophy and practice of higher education institutions. As internationalization is a process, it
needs purposeful, “systematic and sustained efforts” (Bruce, 2009) to overcome the challenges
from the environment, institutions, and stakeholders, so that the process of internationalization
won’t be stopped. At the institutional level, the pushing efforts are implied in the “purpose,
functions or delivery” (Knight, 2004, p. 11) of a university. These three key words can be
interpreted as questions on why, how, and what. Specifically, these three questions are: “Why
internationalize an institution?” “How to ensure internationalization?” “What has been done in
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the process of internationalization?”
Although this definition is the most widely cited one, it has also received some arguments
and challenges on its appropriateness. For example, Beck (2008) questioned to what extent this
definition addressed the “depth and breadth of the process and the complexity” (p. 21) of the
process. Beck (2008) also doubted the reflexivity of the definition to the reality and even argued
that it “is used to support a competitive model of internationalization” (p. 21). As there is no
unified understanding to internationalization, there won’t be a definition that fits to all situations
and consideration. I deem the definition made by Knight (2004) as appropriate to inform and
guide my research in stating clearly that internationalization of higher education is a process that
unites the rationales, operation, and outcomes of education.
Rationales of internationalization.
The purposes to deliver international education vary. Commercial-orientation is the one
that most international higher education providers hold in Anglophone countries (van der Wende,
2001), continental Europe (Smeby & Trondal, 2005), Hong Kong, Singapore, and Malaysia
(Naidoo, 2006). The development of the home student’s competence to work in a global context
and to provide them with opportunities of studying abroad is another reason (Tossavainen, 2009).
In South Korea, to practice using English as the instructional language is regarded as an
additional purpose (Pillor & Cho, 2013). In addition, Maringe and Foskett (2010) listed some
other popular perspectives, such as to raise the quality of higher education (van Damme, 2001),
underpin entrepreneurialism of universities as business entities (Goddard, 2006), generate
students and staff mobility (Fielder, 2008), and develop international partnerships (Teichler,
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2004).
Traditionally, there are four rationales for developing the internationalization of higher
education. These are political, economic, academic, and cultural/social (de Wit, 1995; Knight &
de Wit, 1997, 1999). These four rationales have been widely applied to understand “why”
internationalization needs to be stressed from national to institutional level. On the institutional
scale, economic, academic, and cultural rationales are the main motives that drive most
institutions to internationalize their education. Economically, high tuition fees paid by
international students in major destination countries, namely Australia, the UK, the US, and
Canada, ensures the survival of both for-profit higher education providers and nonprofit
institutions with financial problems (Altbach & Knight, 2007). Academically, international
institutions pursue cross-bordering education to enhance international communication and
reputation, two of the most positive criteria for educational quality in academia (Teichler, 2004).
This rationale is based on the assumption that higher education serves the international transition
of knowledge. Therefore, internationalization contributes to a high quality of education (Knight,
1997a). Socio-culturally, internationalization enhances cultural and ethnic diversity in
institutions. Holding this rationale, institutions aim at developing international citizenship
through promoting graduates’ international understanding and cross-cultural communication
competence (Biddle, 2002).
By pointing out that even more fierce competition has arisen in contemporary international
education, Knight (2004) proposed one more rationale to recognize institutional efforts of
“brand[ing] or develop[ing] a strong international reputation” (p. 21). In doing so, the “visibility
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and stature internationally” possessed by international institutions will put them in an
advantageous position in recruiting international students and faculty, and establishing
cross-border partnerships (Biddle, 2002, p. 7).
Policies and Strategies for Internationalization in Higher Education
Internationalization of higher education has become a global phenomenon. A good number
of higher education institutions are reported to have internationalization in their mission
statements and have internationalization strategies included within the top five priorities,
according to a survey in 2011 in the U.S. context (Peterson & Helms, 2013). However, strategies
taken by universities related to internationalization are different. The frequently used strategies
are international students’ enrollment, international curriculum design and delivery,
extra-curriculum activities emphasizing cultural diversity, and student and staff exchange
programs on research, study, volunteering, internship, and field trips (Brookes & Becket, 2011;
Guo & Wei, 2012). Though diversified, the strategies in general aim at seeking economic profits
(Brown & Holloway, 2008; Kinnell, 1989; Russell, 2005), building an international reputation in
education and research (Foskett, 2010), attaining sociocultural contribution on cultivating global
citizens (Hill, 2000; Shiel, 2006), and fostering self-realisation as a “Being” in the world of
nature and humanity (Haigh, 2014).
Internationalization policies in higher education.
After a review of studies on internationalization of higher education, Kehm and Teichler
(2007) argued that the core issue of internationalization policies or strategies should not focus on
specific issues, such as tuition fees paid by international students, opportunities and challenges of
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being private or public, nor advantages and disadvantages of organizational structures. What
policy makers at international, national, and institutional levels should think about was whether
the policies and strategies were “educational and knowledge-related meritocracy” or “trying ‘to
sell’ particularistic advantages to their respective groups of stakeholders” (Teichler, 2007, p. 271).
Echoing this point of view is the rationale that “universities are, by nature of their commitment
to advancing universal knowledge, essentially international institutions” (Kerr, 1990, p. 5). It is
based on this rationale that this research examined the institutional policies and strategies of
internationalization from the perspective of international students, since they are a major
stakeholder to the internationalization of higher education.
Internationalization strategies.
Since strategies are varied, categorization helps a comprehensive and clear understanding
of these strategies to be developed. Based on academic capitalism, which denotes the
entrepreneurialism of education, Deschamps and Lee (2015) classified internationalization
strategies into two categories: acquisitions and mergers. Merger refers to any types of program of
partnership or cooperation, while acquisition focuses on recruitment of international students.
Rooted in the same philosophy that institutions are similar to entrepreneur entities, another
widely utilized perspective to examine the strategies of internationalization is stakeholders’
theory (Castro, Rosa, & Phinho, 2015; Cho & Palmer, 2013; Knight, 1997b). A commonly used
classification of stakeholders developed by Knight (1997b) identifies government, academia, and
industry. In this classification, higher education institutes are examined as parallel to other
sectors in a wider social discourse. At an institutional level, the division is faculty, policy makers,
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and students (Cho & Palmer, 2013). One more division of the strategies is based on the concepts
of “internationalization at home” and “internationalization abroad” (Brookes & Becket, 2011;
Otten, 2003; Wächter, 2003). These two concepts target at two opposite mobility directions:
inbound and outbound students and staff, respectively. All of the perspectives provide different
lenses to interpret strategies. However, none of these fit into this proposed research better than
the categorization as “program and organizational strategies” proposed by Knight and de Wit
(1995).
According to de Wit (2002), internationalization strategies were assigned into two
categories: “program strategies and organizational strategies” (p. 121). He noted “the program
strategies refer to those academic activities and services of an institution of higher education that
integrate an international dimension into its main functions” (p. 121), while “organizational
strategies… are institutionalized (activities) through developing the appropriate policies and
administrative systems” (p. 122). The elements of each category are listed in Table 1.
Qiang (2003) further pointed out that the categorization of those strategies was not meant
to treat them as isolated constructs. They reinforce each other in the integration of cultural and
organizational concerns, policies, and actions in the process of internationalization.
The division of strategies into program and organization is exactly in accordance with the
domains of this research: international students and institutional strategies. The program
strategies are directly related to international students’ academic learning, while organizational
strategies are on administrative or managerial levels, which are indirectly related to international
students’ learning experience.
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Table 1
Summary of Program and Organizational Strategies
* research-related activities
*education-related activities
program
*technical assistant and development cooperation
strategies
activities
*extracurricular activities and institutional services
*governance
organizational *operations
strategies

*support services
*human resource development

International Students in Higher Education
Among those strategies, to increase the number of international students is commonly
regarded as the basic and foremost initiative in internationalization (Trahar, as cited in Tomas,
2012), because the appearance of a growing number of international students on campus benefits
universities in several ways. For example, they are the alternative economic sources,
multicultural representations, and institutional reputation promoters (Ho, Lin, & Yang, 2015).
In this study, I adopt the definition of international students by Phakiti, Hirsh and
Woodrow (2013).
International students are those at university level who do not hold citizenship or a

33

permanent residence visa in a country where they apply to study. They are required to have
a student visa. International students are full-fee paying, partial-fee paying or under full
scholarship. Unlike immigrants who arrive for employment or social compulsion reasons,
international students come for a set time period with a primary reason being an academic
engagement and qualification gain (Ramachandran, 2011). (p. 240)
This definition denotes three key features of international students: sojourn-natured,
economy-attached, and academics-oriented. These three features reflect directly three rationales
(socio-cultural, economic, and academic) and indirectly one (branding) of institutional
internationalization. International students’ tight connection with the four rationales demonstrate
the importance of international students to the internationalisation of higher education.
International students’ contributions.
Being sojourns with diversified cultural heritage, international students contribute to
socio-cultural diversity on hosting campuses in “bringing both an international outlook and more
diversity to the classroom” (AUCC, 2001, p.1). The high tuition fees paid by international
students, adding to their expenditures in local markets (e.g., food, accommodation, books,
recreation, etc.), provide significant revenue for universities and communities. In addition to
international students’ socio-cultural and economic contributions, international students also
bring academic benefits to domestic students and hosting academia. Even when students are
situated in a multicultural environment, they do not obtain multicultural understanding
automatically. In this sense, internationalization motivates transformational institutional change
in academics through requiring culturally responsive curriculum that engages international
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students and prepares the best domestic students to live and work in a multicultural environment
(Robson, 2011). Although there are negative opinions that international students lower academic
standards (Barron, 2006), Sawir (2013) argued that the increasing enrollment of international
students ultimately enhances better support and strategies to assist students to their academic
learning. Consequently, if international students have good academic experiences, they will help
hosting institutions establish good international reputations.
International students’ motivations, expectations, needs, and challenges.
The motivations for students studying across borders vary greatly. A lot of factors are
influential to internationals students’ selection of host countries, institutions, and programs. To
optimize international students’ learning experiences and to attract more students to study
programs, higher education providers are supposed to be aware of the motivation factors that
influence international students’ decisions (Anderson & Lawton, 2015). In one study on decisive
factors for U.S. students’ studying abroad, Li, Josephine, and Hanson (2013) articulated that to
balance the costs and benefits from studying abroad was essential for a good sojourn experience.
The influential factors included the need to have cross-cultural experience, to travel, and to
obtain personal growth. In another study in the Canadian context, the authors summarized the
motivations as “personal dispositions, interest in other cultures, travel to other countries,
language acquisition, and opportunities for career, professional development, and pleasure”
(Salyers, Carston, Dean, & London, 2015, p. 369). Apart from the above motivations, some other
concrete ones are the situation in the home country and relationships with families (Chirkov,
Vansteenkiste, Tao, & Lynch, 2007). Based on their research findings, Chirkov et al. (2007)
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concluded two categories of international students’ goals: preservation and self-development
goals. In fact, this categorization is very similar with “push/pull motives” (Chirkov, Safdar,
Guzman, & Playford, 2008).
Critical Perspectives on the Internationalization in Higher Education
Within the discussions on globalization and internationalization in higher education, some
critical perspectives have emerged. Though it has been widely discussed that the encounter and
contact of diversified groups, like cross-border education participants, lead to positive outcomes,
such as the decrease of conflicts, prejudice reduction, and better international and local
friendship (Eller, Abrams, & Zimmermann, 2011), these argumentations focus only on personal
growth generated by the international learning experience. However, from the critical education
perspective, discussions on internationalization in higher education should engage historical,
economic, political, and sociocultural considerations. This perspective addresses issues, such as
social justice, ethics, inclusion, diversity, and political economy, which coincide with the
expansion of internationalization of higher education motivated by neoliberalism (Stein, 2016).
The influence of political economy.
The inequality on power inherited from political and economic flows significantly
influences all social practices, which include education (Vavrus & Pekol, 2015). When education
is conducted as a product in the free market, internationalization makes global education even
more unbalanced and unjust. There are two phenomena to support this idea. First, universities in
a few countries take more dominant roles in leading global education. Higher institutions in
some English-speaking countries, mainly the UK, US, Canada, Australia, and New Zealand,
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almost dominate global education by providing ideas and services while importing talents and
high tuition fees (Vavrus & Pekol, 2015). These Western countries and universities keep
representing themselves as being at the top of the world academic hierarchy, or “the center of the
global knowledge production network” (Vavrus & Pekol, 2015, p.11). They set the academic
standards as universal ones that all the other nations should follow (Matus & Talburt, 2015).
Meanwhile, developing or underdeveloped countries continue in the status quo of having less
educational resources and struggling hard to reach higher on the ranking list (Altbach & Balán,
2007), if survival is not a problem.
The second phenomenon observed is the exclusion of overseas learning opportunities and
resources. Though internationalization is a global trend, it does not happen equally to people of
different economic status quo. An example related to the difference between the number of
Chinese citizens studying abroad and people seeking global education from the continent of
Africa implies that political economy influences opportunities of studying abroad. The
population of China and the whole Africa are very close in numbers, with slightly larger number
of youth (age 15-24) in Africa than in China. However, the number of Chinese students studying
in the U.S. is dramatically bigger than African students in the U.S. in 2012 (Vavrus & Pekol,
2015). This phenomenon echoes the statement of Waters (2012) that “With the
internationalisation of education, the internationalisation of ‘choice’ was born, and privileged
individuals were able to ‘opt-out’ of competitive domestic education systems, in favor of
‘overseas’ alternatives” (p. 124). Internationalization, as a result, continues the inequality in
social, economic, and political patterns, instead of easing it.
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Empowerment to international students.
Though bringing financial, cultural, and knowledge contributions with them to the host
universities, international students are usually regarded as ‘the other’ in the host culture
(Marginson, 2012). They are excluded from main-stream cultural representation on campus.
Institutional internationalization is dominated by “higher education leaders, governments, and
international bodies”, while voices from “the faculty and the students [voice] are far less heard”
(de Wit, 2013, p. 3). In current literature discussing the democracy of education, it has been
argued that the student body as a whole group should be empowered in making decisions related
to their own education. However, these arguments treat all students as the same, rather than
notifying the special challenges and needs of international students and further discussing how
the voices of international students should be amplified. Studies on empowerment of
international students are rare.
Aloysius (2013) defined empowerment in education as “enhancement of student’s
autonomy for decision making” (p. 93). This definition noted the outcome of empowerment. The
pre-condition of ‘the enhancement of autonomy’ is the assumption that students are aware of
their autonomy. However, in reality, students may not have such awareness. This is particularly
true for international students, who are sojourns to a new environment without knowing the daily
practice that has been the common sense to locals.
According to Freire (1973), semi-intransitive, naïve transitive, and critical consciousness
are three continual stages that one goes through in order to obtain autonomy and critical
consciousness. At the semi-intransitive stage, one takes surroundings as they are without
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knowing the possibility of being different. An example of this might be for an international
student to take himself as the ‘other’ or even underprivileged one. At the naïve transitive stage,
individuals see the possibilities of change through the contact with other people and the world.
They are easily tempted to oversimplify problems and rely on magic power to change the
situation. When individuals move into the critical consciousness stage, they are able to interpret
problems in depth. They see the system as the oppressor and become aware that they can change
it (Freire, 2000). In this sense, international student empowerment means to enlighten them about
their autonomy, to raise their awareness of changing their learning environment, and provide
them with opportunities in making decisions.
Another critical perspective of empowerment to international students is to recognize the
negotiation of their identities in the power dynamics of the hosting country. Cultural adjustment
is the term usually associated with international students when discussing their challenges.
However, international students’ ‘successful’ adjustment means to “discard their beliefs and
adapt values and behaviours of host country norms” (Marginson, 2013, p. 12). By doing so,
international students were argued to be happier by dropping off their own cultural identity while
getting closer to the hosting culture. In fact, such unifying approach is against the essence of
internationalization, which values diversity and differences. Starr-Glass (2016) argued that to
recognize the identity of international students as ‘the Other’ was actually beneficial because
recognizing the strangerhood in a positive way meant understanding the unique contributions
made by the international students. Therefore, it is necessary to empower international students
to embrace their strangerhood instead of mainstreaming them into the existing educational
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system and pushing them into giving up their uniqueness.
Summary
This chapter reviews and presents the context, history, definition, and connotation related
to internationalization of higher education. As highlighted in previous scholarly literature,
internationalization brings positive benefits and diversity to politics, economic, academics, and
social culture. Internationalization in higher education also plays a vital role in gaining revenue,
promoting multicultural understanding, generating universal knowledge, and cultivating global
citizenship.
The chapter also presents key literature on institutional policies and strategies for
internationalization of higher education. It is argued that the policies of internationalization
should mainly focus on how institutions provide education to their students (Kehm & Teichler,
2007). In this sense, international students as a key component of internationalization need to
participate in institutional management. Such participation partially defines the level of
internationalization of one university. As for the strategies, among all the wide discussions on the
classifications, “program and organizational” (Kinght & de Wit, 1995) classification clearly
indicates the functions of a university in terms of how it facilitates the study and social life of an
international student group.
I also discussed international students’ contributions, needs, challenges, expectations, and
motivations based on existing scholarly literature. International students are beneficial in
multiple ways to the hosting community. They contribute to the economy, cultural diversity,
knowledge generation, and labor force back up. Meanwhile, they also suffer from the sojourn
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experience, such as language inefficiency, cultural shock, economic and employment pressure,
difficulty in integrating into the local community, etc. Without the support from university and
community, it will be very hard for them to have a successful study and satisfied life in a foreign
country.
In the end of this chapter, I presented some critical perspectives on the
internationalization of higher education. Political economy as one perspective has impacted
fundamentally the shape of internationalization worldwide. The western education system keeps
representing itself at the top of all education systems. The rich and powerful get more and better
opportunities to study internationally, which has increased the distance between the top and the
bottom, thus expanding the inequity. Meanwhile, international students as the vulnerable are
often regarded as the mute, especially in decision making (Aloysius, 2013). Empowerment of
international students is then critical in amplifying their voices for general goodness.
What follows is research methodology, including the conceptual framework, the
integration of ontology, epistemology, and methodology, justification of case study, data sources,
collection, and analysis method. Some considerations on ethics and trustworthiness are also
presented in the next chapter.
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Chapter 3
Methodology
This research employed qualitative case study research methodology. Guided by a
conceptual framework I designed, I collected data from documentation and in-depth interviews
(Yin, 2009) within the boundary of UPEI to answer the research questions.
Conceptual Framework
To answer my research questions, there is no one particular existing theory that fits well in
my research. Therefore, based on the existing literature on challenges of international students
and the organizational model for institutionalizing internationalization developed by de Wit
(2002), I designed my own conceptual framework to guide my research, from data collection,
analysis, and discussion.
The organizational model for internationalization.
Whether or not to be internationalized, or to what extent an institution is internationalized,
is a deliberate choice made by leaders of a university (Foskett, 2010). It is closely related to how
senior leaders of universities visualize and respond to the dynamic changing external
environment, as well as how they transform their visions into actions in the internal context. In a
survey by Foskett (2010) on the strategy making processes of 14 universities in five countries, he
reached a conclusion that the position of being “international” or “domestic” was the
consequence of strategies. Strategy making was rather a top-down process, which began with the
vision of the president, and then the idea was passed down hierarchically to the functional
sections of research, education, or administration. It was at these “down” levels that the general
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idea of internationalization was incorporated into specific strategies. Foskett (2010) articulated
that strategies did impact the state of internationalization of a university, and as well emphasized
the role of leadership engaged in the process. However, there are no implications on how
international students were engaged in the strategic process.
Rather than a top-down or linear process, the organizational process of internationalization
strategies developed by de Wit (2002), as shown in Figure 1, is a continuous cycle. It was a
combination and revision of the two models for internationalization of higher education created
by van der Wende (1996) and Knight (1994). To de Wit (2002), internationalization is a cycling
process, with integration effect as the core, surrounded by eight relevant elements. This circle
explains how policies of internationalization are supposed to be made and revised. Students as a
main stakeholder can actually participate in every step of this circle, from the context analysis in
the beginning, to strategies making and implementation at the middle stage, and to the final
review and reinforcement.
The number of international students, together with the number of international staff,
academic and research collaboration with international partners, and the setting-up of a new
campus or teaching center in other countries are usually regarded as the indicators of
internationalization of higher education institutions (Knight, 2015).
The conceptual model.
In this research, I designed the conceptual model as shown in Figure 2 to guide my data
collection and analysis. In this model, the overarching question on top guides the whole research.
In the left circle of the conceptual framework are data on the institutional internationalization
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Figure 1. Internationalization circle (modified version), reprinted from de Wit (2002).
rationales, policies, strategies, and initiatives collected to answer sub-question 1 (What policies
and strategies are adopted to promote internationalization at UPEI?). The sources of data for this
category are institutional documentation and interviews with administrators. Data in the right
circle focus on international student’s awareness, perceptions, and practice on their involvement
in any forms of policy making. Within this circle, there are also data on international students’
live experiences at UPEI, including how they are valued, facilitated, and hindered. The data in
this circle come from interviews with international students. They answer sub-question 3 (How
do international students perceive their experiences in and contributions to UPEI?). The overlap
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of the two circles indicates how and to what extent the accordance is between the administrator
group and the international student body on their perceptions and practices related to institutional
internationalization, especially on international student involvement in policy making and
implementation. The two circles together provide answers to the sub-question 2 (How are
international students valued and engaged in internationalization policy-making, strategies and
services at UPEI?) and sub-question 4 (What does it mean for international students to be
meaningfully engaged in internationalization in higher education?)

Figure 2. Conceptual model
Integrity of Ontology, Epistemology, and Methodology
Ontology, epistemology, and methodology are three interconnected aspects that are
integrated into inquiries, especially in social sciences. Researchers with different ontological and
epistemological positions have different insights on the same social actions (Grix, 2002). A
researcher’s philosophical worldview determines how the research questions are formulated and
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how the data are interpreted, especially in qualitative research (Creswell, 2013). Therefore, to
illustrate specific options of each aspect and their relationships is necessary to understand the
philosophical and methodological orientation of this research. As a researcher, I hold a social
constructivism worldview, which shapes the ontology, epistemology, and methodology adopted
in this study.
Ontology is the core of social science research. In general, it is the “study of being”
(Crotty, 1998, p. 10). In social science research, its definition is the “image of social reality upon
which a theory is based” (Grix, 2002, i.177). In educational research, ontological questions that a
researcher should ask are: “What is the nature of the social and educational reality to be
researched or investigated” (Hay, as cited by Chien, 2013); “How [does] education actually
work[s]” (Biesta, 2015, p.11)? To answer these questions, there are two main schools of ideas:
one school of researchers believe the social and educational reality is governed by cause-effect
relationships; the other school see education as being constructed through human
“communication, meaning making and interpretation in which questions of cause and effect
actually have no place” (Biesta, 2015, p. 12). These two schools can be simply named as
objectivism and constructivism. To objectivism, social reality is objective and “external to social
actors”, whereas to constructivism, social reality is “buil[t] up from the perceptions and actions
of social actors” (Bryman, 2008, p. 18). Therefore, from the constructivist perspective, reality is
subjective and varies from person to person (Guba & Lincoln, 1994). Holding such perspective,
a researcher usually undertakes qualitative research, with the intention of reporting multiple
realities represented by different individuals.
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Epistemology is about the nature and forms of knowledge (Cohen, Manion, & Morrison,
2007). Since “knowledge, and the ways of discovering it, is not static, but forever changing”
(Grix, 2002, p.17), epistemology, being “the possible ways of gaining knowledge of social
reality” (Blaikie, 2000, p. 8), addresses the changing nature of knowledge. In accordance with
ontology, there are as well two main streams of epistemology: objectivism (realism, or
positivism) and subjectivism (or interpretivism). The objectivist stance is most commonly
applied in natural science research. Meanwhile in social science research, objectivist researchers
use positivist methods to research social reality (Bryman, as cite by Chien, 2013). From an
objectivist’s point of view, the “object” under research is assumed to be an “independent entity”
and the researcher is “capable of studying the object without influencing it or being influenced
by it” (Guba & Lincoln, 1994, p. 110). However, different from the natural world, the social
reality is about ever-changing human actions that are interpreted by humans (Williamson, 2002).
For subjectivists, the researcher and the object of research are “assumed to be interactively
linked so that the ‘findings’ are literally created as the investigating proceeds” (Guba & Lincoln,
1994, p. 111).
Informed by ontology and epistemology, methodology tries to answer questions on how to
make sense of data collected (Guba & Lincoln, 1994). Accordingly, experimental (or
manipulative) and dialectical methodology are grouped with objectivism and constructivism
respectively. Experimental methodology focuses on the “verification of hypotheses” (Guba &
Lincoln, 1994, p.112), while dialectic methodology aims at “the reconstruction of previously
held constructions” (Guba & Lincoln, 1994, p.112).
47

The paradigmatic assumption that I have taken throughout this research is social
constructivism, which integrates the constructivism in ontology, subjectivism in epistemology,
and dialectic methodology as discussed in the above paragraphs. In contemporary scholarly
literature, constructivism and social constructivism are usually interchangeable. Sometimes,
constructivism is used, as indicated above. In some other cases, social constructivism is used
(Creswell, 2013; Schwandt, 2003). In this research, I adopted Creswell’s (2013) interpretation on
social constructivism. His explained this paradigm as follows.
[Ontologically], multiple realities are constructed through our lived experiences and
interactions with others.
[Epistemologically], reality is co-constructed between the researcher and the researched
and shaped by individual experiences.
[Methodologically], more of a literary style of writing used. Use of an inductive method of
emergent ideas (through consensus) obtained through methods such as interviewing,
observing, and analysis of texts. (p. 36)
In my belief, the social world is co-constructed through an individual’s experience and
interaction with others. Therefore, the realities are multiple and changeable. For example, in this
research, participants have very different ideas and understandings of internationalization. My
position, as a researcher, was to recognize this diversity and honor each individual’s opinion. The
understanding of internationalization and international students’ involvement into policy-making
processes was co-created through three scenarios of the interactions. The first scenario is the
previous day-to-day experience of each individual, including me as the researcher and the
participants of this research. At this stage, each individual already had a perception based on
their interaction with other people. The second scenario of interaction is interviews between the
participants and me as the researcher. This was a two-way process of knowledge exchanging.
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Through the conversations during the interviews, both the participants and I deepened our
understandings of the issues under discussion. The third scenario was the data analysis and
meaning making process. This was a follow-up exploration of the conversation between what
had been said in the interviews and how I understood these words, in addition to the
conversations that have been developed in the existing scholarly literature. In this way,
knowledge is co-created. Recognizing that social constructivism was the stance I took in the
research, I developed corresponding research methods as explained below.
The Application of Case Study
As a major methodological approach in educational research (Pereira & Valance, 2006),
case study has been viewed as a “legitimate research methodology to deepen our understanding
of complex social phenomena in contemporary contexts” (Larsen, 2015, p.104). Stake (1988)
defined case study as “a study of a bounded system, emphasizing the unity and wholeness of that
system, but confining the attention to those aspects that are relevant to the research problem at
the time” (p. 258). The case under study can be a social phenomenon featured by social
interaction or an objective ‘case’ (Chadderton & Torrance, 2011).
Yin (2013) defines case study as “an empirical inquiry that investigates a contemporary
phenomenon (the ‘case’) in depth and within its real-world context, especially when the
boundaries between phenomenon and context may not be clearly evident” (p. 16). Different from
other research methods, such as experiment and survey, case study does not aim at transferring
the context into a certain number of variables to examine how the variables might impact the
phenomenon under researched. A case study inquiry actually is designed to understand the
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richness of a context or a phenomenon instead of controlling the context, which is considered
uncontrollable. This definition justified the properness of adopting case study in my research.
Internationalization at UPEI as the focus of my research is a phenomenon as well as the context.
There is no distinct boundary between the two. Besides, my purpose of this research was to
understand the complexity of international student’s participation in policy-making processes,
instead of simplifying the context of international education into several variables. In this sense,
case study was appropriate for my research.
Case study is appropriate for this research also because this methodology allows a
researcher to answer “how” and “why” questions (Yin, 2013). The in-depth research nature of
case study enables it to be very suitable for inquiries on social and educational activities. The
assumption of case study is that “ ‘social reality’ is created through social interaction, albeit
situated in particular contexts and histories, and seeks to identify and describe before trying to
analyze and theorize—i.e. it places description before explanation” (Chadderton & Torrrance,
2011, p. 53). In my specific research, I aimed at answering how and to what extent international
students are engaged in the policy making processes of UPEI. Case study is exactly appropriate
in that it enabled me to explore the research issue.
The “descriptive, inductive and ultimately heuristic” (Chadderton & Torrrance, 2011, p. 54)
nature of case study provides the possibility of in-depth exploration of the case under enquiry.
This advantage overweighs the generalization, which is criticized as the biggest disadvantage of
case study, since the number of cases is very small compared to a statistically significant
quantitative study. However, it has the capacity for naturalistic generalization (Stake, 2005),
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meaning “the reader recognized aspects of their own experience in the case and intuitively
generalizes from the case to their own situation, rather than the sample (of one) being statistically
representative of the population as a whole” (Chadderton & Torrrance, 2011, p. 54).
One more major issue of case study is to set reasonable boundaries to define the case. The
boundaries are not geographic ones but the aspects involved in the case to answer research
questions. In this research, UPEI was the site of the study. To answer my research questions on
the dynamic relationships between institutional strategy makers and international students, the
boundary was set to only include administrators at levels of institutional internationalization
strategy making and implementation, and international students in this university, to discuss
questions on their understanding and practice of involving international students in policy
making processes.
To conduct in-depth understanding of a case, researchers employ multiple methods (i.e.,
qualitative, quantitative, and mixed methods) and data sources (e.g., documentation, archival
records, interviews, direct observations, participant-observation, and physical artifacts) (Yin,
2009). In the following section, I explain in detail on the type of data, the methods and process of
data collection, and describe the data I obtained.
Data Sources
There were two data sources in this research: documentation and interviews. The strengths
and weaknesses of each of the two sources (Yin, 2009) are illustrated in Table II. The two
sources of data not only enriched my research information, but also triangulated with each other
to increase the reliability and truthfulness of the data.
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In case study, documents are valued in three ways: verifying details (e.g., titles, names,
spelling, etc.), being a source of triangulation in the content either supporting or differentiating
from other sources, and providing possibility of inferences for further investigation (Yin, 2009).
Furthermore, to analyze the documents is especially important in studying an organization to
determine the values that the organization holds (Kabanoff, Waldersee, & Cohen, 1995). In view
of these values, documentation is usually essential and important in case studies.
Table 2
Strengths and Weaknesses of Documentation and Interviews

Source: Six sources of Evidence: Strengths and Weaknesses (Yin, 2009)
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Interviews are another important source of information in case study. During an interview,
the researcher asks questions focusing on the topic in “an unbiased manner” (Yin, 2009, p. 106),
which means the job of the interviewer(s) should satisfy the research purpose but meanwhile
does not cause offense to interviewee(s) (Becker, Defond, Jiambalvo, & Subramanyam, 1998).
Three types of interviews are in-depth interviews, focused interviews, and structured-question
interviews (Yin, 2009). In an in-depth interview, the interviewer(s) ask the interviewee(s) their
opinions on certain facts. The insights of the interviewee(s) might be the basis for further inquiry.
The interviews are possibly extended to a period of time and held at different settings. Different
from in-depth interviews, focused interviews are conducted in a set period of time, in a single
sitting. The interviewer(s) often follow(s) the line of inquiry, though the questions may also be
open-ended and the interview style be conversational. The third type of interviews, the
structured-question interviews, follow a very rigid set of questions. Such interviews usually
“produce quantitative data as part of the case study evidence” (p.108). In my proposed research, I
used focused interviews to collect interview data.
Data Collection
Documentation.
The documentation I collected for this research all came from the official website of UPEI.
It included: the latest three versions of UPEI Academic Calendar, respectively updated in 2015
September, 2016 January, and 2016 September; reports of some statistics of UPEI of the past
three years, i.e., UPEI by the Numbers, version 2013, 2014, and 2015; UPEI Strategic Plan
(2014); and Short-term Enrolment Management Plan. I also included the webpage of UPEI
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Student Life, on which all the international student services were listed. Although I am not
certain as to how completely this information covers the real practice of internationalization at
UPEI, these are the official and institutional-level information that the university wants to expose
to the public. These online data were all collected in early December of 2016.
Interviews.
There were two groups of participants in my interviews. The first group were
administrators who directly deal with issues of internationalization or international students. The
invited participants of this group included the president, the vice-president (academic and
research), director of student service, director and staff of the International Relations Office, and
deans of faculties that enroll international students.
The second group of invited participants were international students. In selection of
possible participants, inclusion and diversity were the two main principles. Participants’ country
of origin, years of studying in the university, and faculty in which they study were the elements
taken into consideration. There are reasons for setting these elements as criteria. Students coming
from different cultural groups are different somewhat in the motivations of their global learning
pursuit. For example, in a study of the motivations of studying abroad among U.S., French, and
Chinese students (Sanchez, Fornerino, & Zhang, 2006), differences in motivations were
identified. According to this study, for the U.S. students, the desire to learn a new language
positively influences their decision of studying abroad. It is different from that of the French
students, who deem that to search for pleasure is the purpose. Different from these two groups of
counterparts, Chinese students are motivated to study abroad by improving their social situation.
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In some other studies, it has been reported that by studying abroad, Japanese women students
intend to improve their employment prospects (Ono & Piper, 2004), Western European students
aim at personal growth, while Eastern European students emphasize financial and educational
improvement (Kondacki, 2011). In a study on international students’ learning experiences in the
New Zealand context, Asian students are reported to have lower satisfaction with the overall
education experience than their counterparts from other regions (Ward & Masgoret, as cited in
Campbell & Li, 2008).
Although the generalizability of these research findings are questionable, it is a fact that
cultural distance does cause challenges for students to adapt to another academic culture (Liu,
2013; Nayak & Venkatraman, 2010; Ward, Bochner, & Frunham, 2001). The reason I set country
of origin as one criteria was to keep the cultural representation at a comparatively balanced level,
so as to reduce the risk of one culture dominating the others, thus influencing the transferability
and trustworthiness (Shenton, 2004) of this research.
As countries of origin are important in determining the motivations of global learning
experience, the number of years in a program is also an essential criterion in selecting ideal
participants, because generally the longer a student is in one program, the more he or she gets
familiar with their specific learning environment. Therefore, in this study, to ensure truthfulness
the participants had to have been enrolled into their present program for at least one year. Apart
from the duration time of studying, the program in which participants study is another criterion.
Different faculties might take very different initiatives to facilitate international students learning.
Meanwhile, the levels of financial and intellectual input in each faculty might also vary from
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each other. When student participants come from different faculties, data will be richer and more
adequate to indicate a more nearly complete situation in the university on how these students feel
they are supported and valued. The ideal overall combination of participants attempted to be
representative of the status quo of international students on campus.
Since there are two groups of participants, I applied different approaches in recruitment.
To recruit administrators, I used the approach of email, in considering that the potential
participants were focused and their contact information that was released online were mainly
emails. I sent emails to 10 senior administrators to invite them to voluntarily participate in my
research. Four of them accepted my invitation. This response rate of 40% is considered credible.
Nulty (2008) showed the average rate of response to unsolicited email invitations to participate
in research surveys was 33%. All administrator participants had extensive experience in policy
development related to the internationalization of UPEI. In order to maintain anonymity, they are
referred to in this thesis as Administrator (Adm.) 1, Adm. 2, etc.
To recruit student participants, posters were put up around campus, including the library,
student union building, and some faculty buildings. Meanwhile, the International Relations
Office and Graduate Students Committee also helped to post online the electronic version of the
recruitment poster so that the information could reach a wider group of students. Both
organizations posted the poster on their Facebook webpages. Besides, the staff in the
International Relations Office circulated the poster to international students through emails.
Finally four emails came to the designated email address, indicating the willingness of
participation. At the same time, another four international students whom I personally knew were
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asked about their intention to participate in the research. Three of them agreed to participate and
one declined. One of my friends also helped me to recruit one more international student. Thus in
total, there were nine candidates. Based on the criteria (the country of origin, at least one year of
studying in the present program, and the faculty) previously set, six candidates came out from
the nine. The demographics of the six participants are shown in Table 3.
Table 3
Demographics of International Student Participants
Level of degree

Undergrad
2

Graduate
2

PhD
2

Faculty representation

AVC
1

Education
2

Nursing
1

Science
2

Country of origin

China
2

Korea
1

Nigeria
2

The United States
1

The demographics shows a reasonable distribution in terms of the criteria. Unlike samples
in quantitative research, participants in qualitative research do not need to closely represent the
population being researched. However, a balanced distribution on the matrix of informants
enabled me to have “multiple voices, exhibiting characteristics of similarity, dissimilarity,
redundancy and variety… [so as to] gain greater knowledge of a wider group” (Shenton, 2004,
p.65). Although there were an equal number of female and male participants, gender was not
used as a criterion for recruitment and analysis because the focus of this study is not on certain
gender groups. If gender were brought up as a criterion, it might exclude some transgender
participants and others who have difficulties in identifying his/her gender of origin. Therefore, to
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be inclusive, gender was not considered in recruiting participants and analyzing data.
All the interviews were recorded via recording devices on the agreement of the participants.
Each interviewee member checked their transcription before it was analyzed.
Data Analysis
Data analysis means different things to different researchers. The word ‘analysis’ can be
understood as either a process (describing, coding, thematizing, and presenting of data), or an
outcome (meaning-making of data) (Coffey & Atkinson, 1996). However, actually it is hard to
separate the two dimensions of ‘analysis’ apart. They mingle together to influence each other.
Throughout the process of analysis, researchers are trying to make sense of the data, to interpret
it, and to reach its implications. Meanwhile, the rigid process guided by research questions and
the conceptual framework determines how researchers draw conclusions from the data and
whether the conclusions are profound enough to answer the research questions.
In terms of the process, though different in details, most scholars agree with the three-stage
process (Wolcott, 1994; Miles & Huberman, 1994). In this research, the three-stage process was
also adopted: data reduction, data display, and conclusion. First, data are reorganized into themes.
Then, the themes were mapped and visually represented to illustrate their relationship. Last, the
researcher came to conclusions on implications and made sense of the data. However, by setting
“sense-making” at the last stage, it does not mean that it occurs only at the last step of data
analysis. Rather, it is an ongoing approach that runs throughout the whole research from design
to paper-writing.
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Ethical Considerations
The core of ethics in research is to protect the rights of both participants and researchers.
Usually, the principles of ethics focus on “doing no harm”, while Piper and Simons (2011)
argued that researchers should be aspired to “do good”, meaning the research “benefits
participants in positive ways” (p. 25). The common ethical practices are informed consent,
confidentiality and anonymity, and pre-publication access. These are also the practices followed
in this research. Participants in this study are vulnerable and easily exposed to public scrutiny
since UPEI is a small campus. Therefore, a process was carefully designed to protect the identity
of each participant and to make sure they are not placed in in difficult situations. No identifying
titles or job descriptions were used, and all identifying information was removed in this thesis.
Participants were only identified by classification, i.e. administrator 1, administrator 2, student 1,
student 2, etc. The coding list of the participants and their corresponding codes were kept on a
single paper that was entirely separately stored from the other paper documents, especially the
interview transcriptions.
In addition, I kept safe all documents, both electronic copies and hard ones, including
audio files, field notes, transcripts, and other forms of data. Only my supervisor and I had the
access to them. I locked all the hard copy documents in a drawer in my home. I am the only
person having the key to the drawer. The e-copy of all the data documents were saved in my
personal computer with a password to open. Only I know the password. These hardcopy and
electronic documents will be shredded/e-shredded in five years. By then, the audio files will also
be destroyed.
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Trustworthiness
Rather than reliability and validity in quantitative studies, Lincoln and Guba (1985) put
forward the concepts of trustworthiness, credibility, dependability, and confirmability to examine
the ‘truth’ of quantitative studies. This is a shift from “specific local, personal and community
forms” to “a focus on daily life and local narrative” (Kvale, 1996, p. 231). Some strategies to
validate the trustworthiness of research findings were applied, such as triangulation, member
checking (Creswell, 2014), and code-recode procedures (Lincoln & Guba, 1985; Miles &
Huberman, 1994). My 16 months of studying experience at UPEI, by the time I wrote this thesis,
enabled me to have a prolonged engagement (Shenton, 2004) and an immersion understanding of
the topic of this study.
Being neutral is my position as a researcher during both the data collection and data
analysis phases of the study. My identity at UPEI as an international student provided advantages
in interviewing other international students, because they were more willing to share their stories
to someone they identified as an insider (Berger, 2015). At the same time, this identity might also
be a hindrance when I interviewed the administrators. To ensure the honesty of the informants
(Shenton, 2004), I applied some tactics. First, the participation in this research was voluntary.
Second, I chose to use email as my recruitment method, in considering that emails have a lot of
advantages compared with phone calls. Emails are non-threatening. Recipients have low pressure
and sufficient time to consider their participation. Third, I encouraged them to be frank by
emphasizing the confidentiality measures I took to protect their identity from being exposed to
the public. Finally, I tried to keep neutral during the interviews.
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Being neutral is also the stand I took throughout the whole process of analyzing data and
presenting the findings and discussions. To reduce my bias to the minimum, triangulation
between interview data and documentation data is one method I took. My past experience as a
practitioner in international higher education, as a policy maker, and as an international student
made it easier for me to understand participants’ responses from their perspectives. I was able to
triangulate the information gathered from two groups of participants and be sensitive to their
respective ideas and responses in data analysis and sense making.
Summary
In this chapter, I introduced the research methodology of this study. The conceptual
framework and the application of case study, together with the research questions, determined
the data sources and collection methods. The focuses of the data centered on the university
administrators’ and international students’ perceptions on internationalization, international
students’ engagement in policy-making, and their everyday practice on it. Social constructivism
as the paradigm framed the data analysis and meaning making processes of the study.
Also in this chapter, some ethical considerations on recruitment of participants and
protection of their identities were explained. Finally, the tactics used to ensure the
trustworthiness of the research were also discussed.
The following chapter provides a discussion on findings of the data analysis. In total, there
are eight themes revealing the understandings and practices of international students’
participation in policy making at UPEI from the point of view of international students and
university administrators, and institutional documents.
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Chapter 4
Findings
To enhance internationalization through engaging international students into institutional
policy making is a complex issue at any university. This complexity is also revealed through the
examination of the interviews with both groups of informants: the administrators and
international students. The interview data have also been triangulated with institutional
documentations. In what follows, I provide the themes that emerged from the interviews.
Rationales of Recruitment of International Students
Rationales answer the question of why a higher education institution should recruit
international students. In terms of internationalization, there are four widely accepted rationales
proposed by Knight (1997a): political, economic, academic, and sociocultural. In this study five
rationales emerged, representing the reasons of internationalization from the perspectives of both
administrators and international students at UPEI. Three of the rationales in recruiting
international students coincide with the rationales of internationalization indicated by Knight.
These three are: economic profit, overall academic success, and sociocultural benefits. The other
two newly emerged rationales are social reality and ethical consideration.
Business profits.
Every participant agreed that the enrollment of international students helped the academic
unit and institution financially. Administrators admitted that the international fees paid by the
international students enabled the university to keep a balanced budget. For example, Adm. 3
said: “… to be absolutely honest, one of the advantages is financial. International students pay
62

more money to go to UPEI than domestic students do. So, that’s beneficial to the university.”
Holding a neoliberal perspective, Adm.1 purported the operation of the university as a business
model.
…our international students pay double tuition, or international fee, which kind of levels
out as doubling. And the reason that happens is that international students and families
don’t pay Canadian taxes. While domestic students and families have paid Canadian taxes
for many many years, which covers some of the cost of education. So, you know, that’s the
reasonable business plan of why international students pay more. Certainly, we cannot run
a deficit. We have to balance our budget every academic year. So having more
international students helps financially. (Adm. 1)
When universities are run as a business model, international students bring opportunities
for them to expand economically in the global market. Echoing administrators’ ideas,
international students also believed they were a budget stream.
I think it’s valued at the level of the revenue. So if you look at the numbers, you realize that
local enrollment into UPEI is actually decreasing. However, the total enrollment into UPEI
is increasing, because the school is able to put more efforts into international recruitment,
get international students, who are paying more dollars. And the local students, who are
probably only interested in going to study at Toronto are leaving the island. So we are
actually making up for the loss of the deficit from the work on the enrollment. So, I 'm
saying, let's see, at the level of generating revenue, we are definitely valued. (Stu.3).
In spite of the economic downturn in recent global markets, to expand the recruitment of
international students is still regarded as a “quick fix” to meet the challenges from the market
(British Council, as cited in Lumby & Foskett, 2016).
Overall academic success.
Administrators who participated in this study recognized and emphasized that international
students contributed to the overall academic achievement of all students through sharing
academic excellence and serving as a source for intercultural learning. Adm. 2 said: “If you have
a different view, different culture, and different ideas, generally, in the mix of a classroom, in a
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mix of university, then, you’ll feel new ideas. You’ll feel creativity.” Adm. 4 made a concrete
example as follows.
[In a computer science program], there may be some international students, who may not
have the perfect language skill, but their math skill, their logical skill, their programming
skills might be good. So, when they are working with a Canadian student, they will help
each other out. So, the students will all become better through the presence of international
students. (Adm. 4)
Another administrator commented:
In the broad sense, it’s a really good thing, because, I think, students from anywhere will
be better educated if they have been exposed to students from everywhere. And, again, as
we become a more global society, more global economy, it's important that students,
particularly those who wouldn't ordinarily have exposure to people from other countries,
take advantages of the exposure that they do have at the university…. Just as Island
students can learn something from people from China, people from China can learn
something from people from Nigeria, and etc. So it creates, particularly in an educational
institution, a much richer experience. (Adm. 2)
International students held the same opinion, believing that the exchange of knowledge is
for the general good.
We should all be together. Because we come from different race and circles of life, so, I
found it is very interesting to make friends with people who are not come from my race.
When we come together, when we share knowledge, when we bring something (to each
other), it’s gonna be something superb (Stu. 2).
The enrollment of international students provides them opportunities to study abroad. In
return, the appearance of international students on campus creates a multicultural environment so
that international and local students can learn from each other. As Adm. 4 stated: “That will be a
win-win situation for all.” The benefits of having an international student body in class should
result in the academic betterment of all students. The benefits go beyond the walls of the
classrooms and extend over graduation from universities. Some administrators saw the benefits
from a pragmatic perspective by giving examples of international employment. If students are to
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work in another country, the experience they have had on campus through communicating with
international students will at least equip them with a little bit of cross-cultural understanding.
You’ll never know, when a Canadian student is looking for a job after graduation, he might
find a job in Hong Kong or Japan. Through interacting with their fellow students, he
already has some experience about that culture, know how to work with people from
different backgrounds. (Adm.4).
In general, both administrators and international students believed enrollment of
international students added values to the quality of education.
Sociocultural benefits.
Sharing the rationale of sociocultural benefits of internationalization (Knight, 2008),
enrollment of international students is believed to promote national cultural identity, cross
cultural understandings and communications, global citizenship development, and social and
community development. At the institutional level, it is hard to clearly define whether promotion
of cross-cultural understandings is the benefit of internationalization at the academics level or
sociocultural level. Also, on campus, cross cultural understandings, global citizenship
development, and social and community development are actually integrated together. The
sociocultural benefits of internationalization can be seen from two scenarios: on campus and off
campus.
On campus, it helps everyone within the university to be more acceptant and welcoming of
diversity.
International students bring with them information and culture, and societal norms that
wouldn’t be at the university if they weren’t at the university. So, it enriches the university
and enriches everyone at the university (Adm. 3).
The sociocultural benefits of recruiting international students is valued at the institutional
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level, as shown in the UPEI Strategic Plan. On the list of work foci, to cultivate global citizens
through internationalization is one benefit. On the Strategic Plan, it says: “Promote the benefits
of international and cultural experiences to add further value to the education of our students and
their development as global citizens” (2014, p. 5)
International students bring sociocultural benefits not only to an institution, but to the local
community. Canadian immigration policy encourages the retention of international students as a
skilled labour force after they graduate. This was confirmed by one administrator:
We want the international students to have a good experience here, so that they look at
Canada and PEI, in particular, as a good place to be, and a good place to stay, and a good
place to work. And a good place to contribute to the social and economic well-being of the
island. (Adm. 3)
Adm. 4 expressed the same opinion: “We are trying to attract people here. So, hopefully,
they will stay here. They will work here. And then the community will be strong.” To the
administrators, the sociocultural benefits that international students bring to the campus as well
as the community are obvious.
Social reality.
Social reality is a theme that emerged during the conversations with the administrators.
When asked the question on why the university internationalizes, some administrators replied
that Canada was an immigrant country, and internationalization was not even an option of
choice.
If you take it [internationalization] out of the university, and you put it into the country,
Canada is a multicultural, the most multicultural country in the world ... I think that is part
of who we are, and our make-up, and our acceptance… I don’t think we need to
internationalize things. Again, I think it is who we are and it is how we have become. And
there is no going back. This is how we operate. (Adm.1)
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Other administrators who participated in this study echoed the thought that recruiting
international students as an internalization strategy is a natural for Canadian universities because
Canada is a country of immigration and has had a long history of celebrating diversity and
multiculturalism.
Ethical consideration.
Closely related to social reality as one rationale is another one: ethical consideration, which
means the purpose of internationalization is not associated with any external benefits, such as
money, labor force back-up, or knowledge generation. It is a belief that internationalization is
simply a ‘good’ thing to do, in an ethical sense. Adm. 1 told a story of how people in the office
helped an international student who knew his mom had been murdered by a drunk person. The
whole office tried to collect money for the student to pay his round-trip flight back home to
attend his mom’s funeral and return to the university in two weeks’ time to continue his study.
Then, Adm. 1said: “We just knew it was the right thing to do. That defines internationalization.
To me, it defines that it doesn’t matter, like, it doesn’t matter what costs, have to happen.”
Another aspect of ethical consideration is that it is socially just to provide opportunities to
those who want to have an international studying experience. There were two administrators who
fully supported their children to study abroad. They were not only aware of the importance of an
international learning experience, but also sympathize their caring to their children to the
international students at UPEI. As one of the two, Adm. 2 explained:
Like I just said, my kids went away and they enjoyed it (studying abroad). They
(international students at UPEI) are kids here, just like my kids. And, they struggled just
like my kids did. Figure things out. But they are enjoying of being here. Even for that alone,
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I think it’s important to be able to support kids. Provide opportunity for kids to have
different experiences in another place of the world, for their sake. (Adm. 2)
Among these five rationales, business profit, overall academic success, and sociocultural
benefits have already been concluded and discussed widely in previous literature. Social reality
and ethical consideration are two newly emerging rationales which reveal that administrators at
UPEI have a fundamental understanding of the internationalization of higher education.
International Students’ Involvement in Policy-making
In talking about international students’ involvement in policy-making, three subthemes
emerged. First, all participants agreed that international students should be part of the
decision-making processes. Second, currently, the involvement of international students in
policy-making is low. Last, there were some actions that had been done by administrators and
some suggestions on approaches made by both international students and administrators.
Positive attitudes.
All participants believed that as a valuable source for internationalization of UPEI,
international students should have the right to participate in policy-making processes. Most of
the international student participants believed that they should have equal rights as domestic
students to participate in policy making. Stud. 2 said: “We pay fees, we pay double of what they
[domestic students] pay. So, we have any full right. … I think international students should be
involved. ” Student 3 argued: “It is the responsibility of all the student body to…raise questions
on what they are doing in terms of policies and actions and ask how this is going to benefit us,
how this is going to benefit those coming after us.”
Administrator participants saw the participation of international students from different
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angles. Adm. 1 believed international students had the same rights as domestic students: “They
should be involved in, absolutely. The same thing as domestic students are involved.”
Adm. 2 indicated the power of students in making a change.
Should students be involved? Yes…. I’ve learned it’s absolutely essential to people that
you want to help involve into the process of putting something together… And I think
international students could actually not just commit but contribute to the change. They
could lead change…Students have tremendous power. They have more power than deans
or others. If you have a well-organized and well-spoken, well-reasoned argument, then you
meet with the organizations or meet with the president, you can make some changes. Work
with, not against. (Adm. 2)
One concern expressed by administrators about not engaging international students in the
decision-making process was that their voices were lost or excluded when insiders (domestic
teachers and students) make decisions for outsiders (international students): “One of the things I
always worry about, I’ve always worried about in my career, is sitting around at a table with a
bunch of people who look like me and we are trying to decide what to do for international
students” (Adm. 3).
Low involvement of international students.
Although there was an agreement that international students should be engaged in
policy-making processes, international students’ participation in decision-making at present was
low. Some administrators had recognized the low representation of international students at the
student union or other committees.
So it could be that you need to notify the student union that international students are not
being represented on these committees, cuz that’s normally we get students reps. The
student union will appoint somebody or ask someone to sit on it. But there is international
student representation on the student union, I know that. So, I think that might be needed to
be raised within the student union. (Adm.1)
Other administrators confirmed that there was insufficient participation by international
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students in discussions regarding how international students should be supported. One
administrator further explained:
We are in a state of evolution in terms of how we support international students. And it's
going to take a little while, I think, before we get to the point where we have truly
representative committees that will at least advise, if not make decisions regarding the
support structures for all the students. So, there is some work to do there. (Adm. 3)
International student participants agreed that their participation in policy making is
insufficient, echoing what administrators had expressed. Some of them admitted that they had
never participated once in any policy-making processes. One of them questioned if the
development of any policy had included international students’ perspectives.
Practice and possible approaches.
Though international students’ participation in policy making is low, administrators
indicated initiations or plans of engaging international students at a broader level. These
initiatives and actions included obtaining international students’ insights through face to face
conversations, conducting focus groups to understand international students’ needs, using
surveys to get feedbacks from students, inviting international students as advisors for committees,
advocating for increased international students’ participation or representation at student union or
in deliberations of the Student Affairs office, and having international student representatives at
committee meetings.
When asked how international students should access policy-making, most administrators
who participated in this study suggested that the student union should be the proper mechanism
to help international students participate in policy-making. Adm. 2 reported: “If you want to use
the current mechanism, the current system, the student union is probably your best vehicle… If
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you want a permanent structure, I would suggest that it becomes a branch, or a part of student
union.” Another emphasized the importance of the student union in expressing student voices:
“They [international students] can talk to the Student Union. We have the Student Union, which
is the main body that represent the students' voice. If you don't even talk to the Student Union,
then what else can you do?”
Apart from the student union, administrators also suggested international students sit on
committees and invited them to talk in person. However, international students’ perspectives
were different from the administrators. Five out of six international students in this study
mentioned the access to student union. Most did not have an idea of how to access the
policy-making processes. Some of them proposed to meet with deans or directors of function
sectors. Stud. 3 suggested a different approach from the administrator’s perspective.
I think, the biggest would be the consultations, the student consultations. So, if the body of
governors, or whoever would like to increase tuition for the next academic year, you
shouldn’t just come up with it. Students should be consulted. Maybe representatives from
student consultation be part of that sitting, and maybe it should be an open town hall
meeting for discussion, where students are able to debate…It informs the general public
and everybody are aware of what is happened. And it doesn't only apply to tuition increase
or fees, it also in terms of services. Like, it doesn’t cost the school anything to organize an
event, where people come together and to see “Oh, we don’t like such and such services.
Discard that. Change that.” So, I think, more student engagement in policy making by
actually talking to the students, a grass-root approach, talk to them face to face, and then, I
think, this school gets benefit more from that than just sitting in their offices and guessing
what these students would like and what they don’t like. (Stud. 3)
Data collected in this study clearly indicated that international students’ participation in
policy-making at UPEI is low, confirmed by both administrators and international students.
Administrators had recognized the importance of involving international students in decision
making, but the initiation only remained at the level of information collection. Only one
71

international student reported participating in policy-making.
Challenges for International Students’ Involvement in Policy-making Processes
Both international students and administrators expressed good intentions and strong
awareness of the need for international student’s participation in policy-making, however, they
also discussed some challenges and barriers in the process. These challenges were expressed by
both administrators and international students.
Lack of invitation from the current policy-maker.
Some international students felt that they were not invited to participate in the
policy-making processes due to racism and discrimination. Stud. 2 said: “I may feel that I’m not
invited. You know why? Because I have been stereotyped and the racism.” Stud. 1 also thought
there was totally no access to policy-making.
I really didn’t see the opportunities. So I really don’t have the window to get the
opportunity. Let’s say, the opportunities could be there. They ask for volunteers or
thinking tank to help them shape the university policy. However, I have no idea where I
can get the information. (Stud. 1)
Stud. 3 echoed: “International students don’t even have a clue on what is happening in
terms of the policies of this university.” It might be the case that international students are not
invited to participate in policy-making process. It might also be the case, as claimed by Stud.3,
that some critical issues concerning international students were not even opened to them for
consultancy or discussion. Stud. 3 explained: “There are some very important issues that nobody
is talking about. So it's not like you have policies that disadvantage international students. They
don't just talk about some policies that will enhance the lives of international students.” By
saying so, this student meant that the current policy or decision makers did not discuss issues that
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were in favor of international students. This student then further took an example on the increase
of tuition fees without consultation with the student body. Another student commented that
international students were just receivers of what the university gave. As the students reported,
they were interesting in participating in decision making processes. However, their willingness
of participation was not facilitated and empowered by the current policy-making mechanism.
Issue on diversity of international student body.
Another concern for both international students and administrators was to what extent
individual students could represent the group that he or she represented. Some student
participants worried that their personal experiences are different from that of others, therefore,
they could not speak for others. For example, Stud. 3 said: “I’m sure, my experience is very
different from theirs. So, why can I sit here and say I think the services so far are good enough? I
can’t speak for everybody. It’s what I’m trying to say.”
Adm. 3 expressed the same concern.
In addition, OK, you’ve got one international student, perhaps being a Chinese, are they
going to represent all the international students? That’s pretty hard to do. That’s like the
Secretary General of the UN. You know, is he going to represent all countries? (Adm. 3)
To address this concern, Adm. 3 provided a follow-up solution by pointing out that
administration should facilitate an in advance conversation between the representative and the
group of people he or she represented. Then, this representative would be able to bring opinions
from group members instead of individual ones.
Power dynamics.
Power dynamics is another critical hindrance that worried both international students and
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administrators. International students saw themselves as being in a vulnerable group compared
with domestic students and professors. They were concerned that to what extent their opinions
would be considered by the administration, even if they were able to be part of the
policy-making processes.
Stud. 2 said: “Even if I was making the policies, I might feel that they might not listen to
me.” This student further added:
And one of the challenges that I may have is the accommodation and atmosphere, because
I may think, and I may be thinking these people here who have been making policies and
decisions long time ago, how am I gonna join them. You know, like, I have to join them as
a group and work together as a team. I think, it’s a challenge for me. (Stud. 2)
Stud. 5 also worried that international students were too weak in power to have their voice
heard, let alone to cause any change.
I really think that as an international student, I don’t have the power to have an impact on
the policymaker… I don’t know if they really need to hear our words, our voice or
something. I didn’t try. But if I really want to do that, probably they will give me a chance.
But I think there is very little possibilities that the policy making process will be changed
by me. (Stud. 5)
It is natural that international students consider themselves in a vulnerable position, in view
of their specific issues and challenges. What makes such a situation even worse is the current
system and policies that international representation at student union and many committees is
only one person, if there any. Such a system might even weaken the voice of international
students, as Adm. 3 put it: “Are they willing to put themselves in that position and to advocate
again for a very large group of students, when there is only one student?” Adm. 3 worried that if
such a power dynamic was not changed, it would be even worse than not to have international
representations.
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I think they [international students] need to be accepted by the group as equal partners, so
that you don't have a group like "Yeah, yeah, OK. I know what you said. Just be quiet. You
know, we are not going to listen to you. You are here just to represent your group and we
need to have you here, and so we can check that box, but we're not going to listen to you."
Then, nobody is going want to sit in that seat. You have to have an agreement by the
individuals who are in that group that they need that kind of input, and they're going to
value it. If you don't have that, then you won't see anybody sit in that seat, because it's
worse than not to have anybody. Then everybody can say "Oh, well, they were at the table.
They were represented. What's their problem now?” Well, they weren't part of the group.
They were just at the table. (Adm. 3)
The core to this concern is to what extent the voices of international students are valued by
the system and students believe that they are valued. The number of international representatives
is the surface of the international students’ involvement in policy making. It is also an instrument
that helps to promote the involvement. A truly welcoming atmosphere is fundamentally critical in
having international components that make benefits to the overall well-being of the university.
Cultural difference.
International students come from a much diversified culture. Some culture models may
prevent them from truly participating in policy-making in a western country. Some students
identified it as their challenge, preventing them from fully advocating for themselves.
So, I think, umm, getting back to cultural differences. Again, Nigeria, especially, my
country, we are taught to respect to authority, respect to elders. You don’t challenge the
elders. When you find yourself in this type of environment, which is a very liberal society.
Anybody can challenge anybody. Because of your past education of respecting of authority,
you’ll find it’s hard to challenge anybody, asking the right question. You just take it as it
come, maybe because that’s how it is. It is not the same for every international student,
right? We have people who are active people, who are always being rebellious. (Stud. 3)
Cultural differences did not only hinder international students to confidently participate in
policy-making processes in a totally different cultural system. It also caused trouble for
administrators to truly understand the international students. Administrators sometimes felt
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puzzled on how to support international students.
And this is a cultural difference that I think it’s real. Often if you ask a Chinese student
“How are you doing?” They often say they are doing fine. “Do you need anything?” “No.
I’m OK.” “Are you sure?” “Yeah, I’m good. Thank you very much.” “Are you enjoying the
program?” “Yes, I love it.” And I learn later on that they aren’t enjoying the program.
There are other issues and problems that they are having. So my experience is that, I don’t
know. It’s not everybody, of course, cos lots of people are open enough. But I think it’s a
culture difference. (Adm. 2)
Cross-cultural understanding and awareness is critical for all stakeholders in democratic
decision-making process, particularly when the institution/individuals plan to meaningfully
engage international students, whose cultural traditions and political practices are often different
from the hosting institutions/cultures.
Personal priorities.
Participation in a policy-making process is a very personal preference. As some
administrators said you could not force international students to participate into it. Some of the
participants I interviewed did choose to put study first, because their study load was heavy. One
of the participants used to work in the government back in the home country. This student had a
lot of experiences in policy-making and was also willing to participate in it. However, because
the study at the PhD level is too heavy, this student had to sacrifice almost all interests and
focused on academics. “If I had time” was the phase that had been repeated many times during
the interview with this student.
It would appear that not all students are genuinely interested or active in making policies.
Although none of my participants expressed their disinterest, they did not believe that this was
shared by all student. Student 3 stated:
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They don’t really care. They just want to come to school, graduate, and move on with their
lives. Some of them don’t want, they just don’t care the school fees get increased, and they
are able to pay. Their parents are able to pay, okay. I think the same is, happens in life.
Some people don’t care who wins the elections. They just pay their rent, get food, have
clothes, and they are fine. So. (Student 3)
International students do not participate into policy-making processes for different reasons.
It will be hard for administrators to involve those international students who choose to prioritize
other issues over policy-making involvement. There are also barriers related to the current
system and campus culture preventing international students to be truly engaged in the
development of the university. These are the issues that all stakeholders, particularly
administrators, can do something about in order to maximize the outcomes of
internationalization on campus.
International Students’ Challenges
In terms of their day to day learning experience at UPEI, international students faced a lot
of challenges. Some of the challenges are about sociocultural interaction with domestic students,
professors, and the whole UPEI community, such as the feeling of discrimination, isolation, and
cultural distance. Others are more on the academic side, like language inefficiency, difference in
academic culture, and Westernized education. In what follows, I describe each of the challenges
in detail.
Discrimination.
Not every international student participant reported being discriminated against. However,
whenever some of them told their experience of being discriminated, I could feel how hurtful it
was to their feelings.
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Stud. 2 was from Africa and is black. When we talked about the challenges, Student 2
emphasized racism that happened everyday on campus.
The only challenge that I have is from peers. Because sometimes, they still don’t like the
blacks. The students have the sensation of the, um, stereotype about black people, or black.
I don’t know. … there are sometimes they don’t want to help you. I’m not saying all of
them. There are just few of them that you can really feel. It is not supposed to be this way.
(Stud. 2)
Stud. 2 shared the experience of being excluded and marginalized in the classrooms:
In my class, I feel it. Like sometimes in the group, they kind of shut you out in the group.
And then you can’t even contribute. It’s just people like them can make contribution. You
know, or sometimes, they keep talking in a group, not even look at your face. Just be this
way. It’s a way of shutting me out of the conversation.
An international student from Asia shared his experiences of discrimination on campus:
The locals don’t really have interest in us and don’t want to communicate with us….When
you really need to communicate with them after class or sometimes in the class, in group
discussion or something, it’s really, really, we feel that, probably I shouldn’t use that word,
discrimination, but they don’t want to talk with us. They don’t. (Stu. 5)
Stud. 6, who was white, comes from the United States. Even though the U.S. is regarded to
have a lot of similarities with Canada, Stud. 6 also felt being an American brought troubles.
Kind of being an American, I thought it wouldn't be a big deal. But I actually found that a
lot of people had very strong opinions about Americans. And there are a lot of comments
and jokes, and whatever all the time and still are. But now I kind of joke with them back.
But at first, I was very offended. And it hurt my feelings. I was kind of like "Why does
everyone hate us?" You know. "Wow, they really hate us." And we are joke, you know.
And, so, it's kind of like living inside your bubble in the United States, and then all the
sudden, you are out of it. Even just moving within North America, it's like a huge shock to
the system. (Stu. 6)
Clearly racism and discrimination is a common experience by most international students
participated in this study. Although international students mostly reported being discriminated by
their domestic peers, this phenomenon goes beyond the campus to local community.
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Isolation.
Most international students felt alone and isolated. Leaving their family and friends back
home and an environment they were familiar with, many expected to make friends with local
students during the time they study at UPEI. However, most of them were disappointed and
realized it was difficulty to establish friendship with domestic peers.
There are two main concerns in international students’ feeling of being isolated. First, they
come from away. The separation from their family and friends made them feel home sick and
lonely, as shared by one student:
Although I’m used to being alone. I went to a boarding secondary school; I went far away
for my university. So I’m used to that part; but the in the sense that there were many many
miles and many many oceans from your family, sometimes kicks in, and sometimes, you
just feel lonely. (Stud. 3)
Stud.6 expressed the same feeling.
And really, so in terms of adjustment life style, I would say the difficult thing has been
like the isolation, feeling alone, felling like I don't have really good friends. My family is
not here. I’m stuck in the house studying in the winter-time. So, you feel isolated. (Stud.
6)
In addition to the reality that they are far away from what they are familiar with, what
made international students feel being isolated was the fact that they cannot really integrate into
the local community.
As international students, you are leaving your home country, you are leaving your friends
and families, perhaps. And you are coming to a new country. You are coming to that
country with the expectations of making new friends, meeting new people, and exploring
the new land, new adventure. But th e domestic students already have their families here.
Their friends are probably going to the same school. So they've already have a base of
support system. So, they are not coming to university with the expectations of meeting me
from Nigeria. They have their friends. They have everything set for them to go (Stud.3).
Another student talked about the same issue, and further added that it was helpful to make
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friends with other students who also come from away.
And you know, it's a small town mentality. So, people have their groups that they've been
friends for a long time. And it's hard to penetrate those walls, I guess. So, yeah. I miss my
friends, and I miss my family, but that's the same for everyone who comes from away. I
think I've found some connection with other people that are here from away because we
have something in common. We can be like "Oh, we really understand that part of each
other, whereas other islanders may not." They might get offended or not understand what
it's like for us to be here and how like kind of alone we feel. So, it's nice to have somebody
that knows what we are going through (Stud. 6).
These UPEI international students are not alone. Nationwide, 56% of international
students reported that they do not have a Canadian friend (Canadian Bureau for International
Education, 2013). There are still a lot of barriers for meaningful interactions between domestic
and international students.
Cultural distance in life and academics.
The cultural distance between the home country and the host country often brought
international students negative acculturation symptoms like “depression, anxiety, and decreased
self-esteem” (Sullivan & Kashubeck-West, 2015, p.2). Such stress is revealed both in life and
academics. Unfamiliarity with the academic culture and expectations was reported as one critical
source for academic stress:
I actually have one problem, one issue with my professor. He is very straight forward. So,
he just told me that you have to do that or you didn't do that. Like that. And that's also,
usually. When I first got the email, I thought he was insulting me. So, I couldn't get some
sleep, and I just thought maybe, I'm not the right person in this school. So, I'd better quit
the study and I'd better return to my hometown. So. I couldn't study for one week, and I
talked with other students, and they encouraged me that this is the cultural difference. So, I
just emailed back him what I felt and what I expected from him. We are now OK, but. That
was my first challenge. (Stud. 4)
Living through a new academic and cultural system, international students need to learn
new social norms, ways of communication, and how to establish culturally appropriate
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interpersonal relationships. In addition to challenges caused by the adjustment to a new social
environment, acculturation pressure also occurred in academic study. The translation of academic
assumptions, values, and beliefs developed in home countries into practice in host country’s
academic environment caused difficulty for international students to adjust and perform well
enough to meet the requirements of curriculums at host universities (Nayak & Venkatraman,
2010). A student indicated that one such academic challenge was learning to think and write
critically:
Another thing is we have to write what I think. But I didn't get the experience, you know,
for the critical thinking and critical writing. So, I didn't know how I can start then. And I
talked with other people, and luckily, I could find a good professor in writing. So, I have
meeting with him every week, and he advises me how I can improve my critical thinking
and my writing skill (Stud. 4).
In order to make international learning a productive and successful experience,
international students need to become familiar with the new academic culture and educational
expectations in the host country and institution (Ward, Bochner, & Furnham, 2001). International
students who participated in this study confirmed that the lack of understanding of a new
academic system was the source for stress and difficulty. Therefore, they needed more support in
this area.
Low language proficiency.
Acquiring language efficiency and intercultural communicative competence is highlighted
as one of the expected outcomes for students studying overseas (Spencer-Oatey, 2010); however,
a low level of English proficiency is ranked as one of the top challenges to academic adaptation
of many international students (Andrade, 2006; Chen, 1999; Yeh & Inose, 2003). Challenges on
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language proficiency happen to students who have been educated in English and to those who
study English as another language. One student commented how her sense of identity was
affected by language:
Language, for one, is very challenging…. I’m Igbo, so I have very strong Igbo accent.
Although, my education through nursery to university in Nigeria was always in English.
Most of my conversation back home was in Pidgin English, which is slang. And there are
more informal type of English….So, language for one was very hard for me to understand
the professors. They had a very different accent from what I was used to. So, I had to,
essentially change, or maybe the word is, adapt, to the listening, and getting that accent.
And in turn, it affected me, because, I started to sound like my professors and maybe peers
around. And then, I didn’t like that so much. So I decided to find myself, find the middle
ground, still maintain the tradition, not tradition, but the way I learnt to speak English,
which is more comfortable. Then find the middle ground, maintain the accent and the
sound, and speak slowly, because at the time I found most of the people, especially
Canadians that I had the opportunity to meet, spoke too fast. In my mind, they spoke too
quickly. And I tried, I thought that was the key, speak fast, and then they will get you. Most
of the time, but that didn’t work. So I had to find that something that worked for me. And
I’m still searching. (Stud. 3)
To another student who spoke English as an additional language, English is a hindrance to
seek for help or support, even those that have been provided by the university.
At the very beginning, I think that my English is really a disadvantage for me. If I go to
[the academic coach] for help, probably I can’t correctly and clearly explain what I was
thinking about. Probably that will lead misunderstanding, and will actually make [the
academic coach] upset or something. So, I think, some international students don’t think
that they can make the best use of this resources. (Stud. 5)
To those international students, the language inefficiency not only prevented them to get
help but also caused mental trouble by making a decision on whether they should keep their
original identity or change to another one that was best suited to the current education system.
Lack of culturally responsive curriculum and pedagogy.
From a critical perspective, some international students worried that the education they
received at UPEI, which represents the typical western education traditions, did not take into
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consideration the diversity of the student body. Most of the content in curriculum was rooted in
western practices and culture. When I asked the participants if the teaching contents included
cases or practices of different countries, most of them answered no. Only one student mentioned
that one of the professors showed interest in the culture of the country where he came from.
Other than that, there were more concerns that education would actually strengthen the western
ideology and practice. Coming from Nigeria, Stud. 3 emphasized repeatedly how difficult it was
to adapt to the education system at UPEI. The wide usage of modern technology in classrooms
was difficult for this student to follow and catch up with classmates.
So, I think, that was really a challenge academically in adapting to the education system,
because if I had the opportunity to go to the, maybe the K-12 system here, I'd have the
necessary foundation to succeed. But coming from Nigeria, which has a very different
system of education, I lack some very important material to succeed academically. Over
time, it comes out, and there are some mistakes but I try my best to catch up. I’m always
going back to older books, or lower level things, just to make sure I’m not left far behind.
(Stud.3)
To some other students, the westernized way of education was more obvious in terms of
curriculum contents and instructional methods. A student emphasized her desire for more
culturally responsive content and pedagogy:
Sometimes I really need my professors to know more about Chinese culture. It's not just
one way to let us know the knowledge, their way of teaching, the western ways I know.
But sometimes, they really need to combine the Chinese way and Western way together.
Sometimes, they really need to do this in this way to give us the knowledge that I can
receive the knowledge better (Stud. 5).
Because I am from China, I really need to understand the differences between the Chinese
ways and Western ways. But sometimes, the professors just give us examples, just based
on the western ways…I noticed that the very few example that the professors gave us are
situated in Asia. They are most based on the Europe, North America, or even Africa. So,
that really worries me a lot when I was listening to the teacher's examples. Because every
time I just want to raise my hand and tell than "It's not gonna work in China."(Stud. 5)
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As described in Chapter 5, some administrators also expressed the same concerns on how
diversity can be represented in curriculum and pedagogy.
There were some other challenges revealed during the interviews, such as heavy study load
and academic requirements on writing papers and giving presentations. Actually, these
challenges happened to all students, and were not just specific to international students. And
when the participants talked about these challenges, they did not make a lot of association with
their identity as international students. Therefore, I exclude these challenges out of the discussion
in this thesis.
Supports to International Students
It is very important for international students to receive appropriate and adequate support
in social life and academics so as to be successful in life and study (Coates & Dickinson, 2012).
At UPEI, all the administrators who I interviewed were fully aware of the significance of support
to international students. In their everyday work, they also practiced their belief to help
international students. Meanwhile, international students identified the support services they
received and gave their feedback as to what extent those services were helpful, as well as how
they wished to be facilitated.
Creating a caring and welcoming community.
A sense of caring and belonging is the core spirit of all the support structures and services
at UPEI. This is also the atmosphere that UPEI wants to create and transfer to international
students. Such spirit has been stated in the UPEI Strategic Plan.
From welcoming students to PEI to helping them don their robes at graduation,
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comprehensive services play an important role in anchoring dynamic and rewarding
experiences for international students. A sense of belonging and feeling welcome on our
campus lends to the growth and success of our international students, and the extent to
which they view UPEI and our province as their “home away from home.” These services
are critical to UPEI’s efforts to increase international student enrolment and engagement.
In accordance with the statement was how the administrators purported their
understanding and efforts in supporting international students.
Defining internationalization is not as easy as words or data, but as experiences, I think,
we can capture a lot, and we are proud to say that we do care about people and we are
authentic and honest about their care. (Adm. 1)
Here are some other phrases said by the administrators: “welcoming environment”
(Adm.1), “our responsibilities” (Adm. 2), and “part of one university” (Adm. 3). These phases
indicate that to support international students has been a consensus at the administration level of
UPEI.
Supports provided.
At UPEI, there are a lot of services provided to support international students, as
indicated by the administrators. As presented below, many of these describe the common needs
of students. All students, for example, need to obtain visas, health coverage, and so forth. All
have social and academic needs. In considering that UPEI is a small university, giving the
quotations of the administrator participants on what they have done might easily expose their
identities. Therefore, I summarize the services as what they said as well as information on the
webpage of UPEI.
In general, the detailed support to international students is mandated in the Short-term
Enrolment Management Plan, as follows:
UPEI is dedicated to providing international students with advisory services related to
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academics, admissions and course registration; counseling and support; cultural adjustment;
social integration; immigration status; work permits; employment; accommodations;
financial aid; English Academic Preparation; and other key areas in support of successful
studies and experiences at UPEI. UPEI also works diligently with international students to
help with their integration within the larger PEI community.
Furthermore, these services can be categorized into two groups: social support and
academic support. Different function sectors do not invest equal efforts on both of these two
aspects. For example, the International Relations Office organizes more social activities, while
faculties focus more on academic facilitation. There is no demarcation that one sector only
provides one type of support instead of the other. In fact, many functional sectors at UPEI do
both of these two aspects of work at the same time. Actually, it is hard to separate completely
international students’ academic life from social life. Therefore, to integrate both supports in one
function sector enables support providers have better understandings of international students’
situations.
As the core function sector, the International Relations Office has organized a lot of social
activities, such as apple-picking, karaoke party, tour trips to other cities, bowling, movie nights,
Christmas party, etc., to name just a few. When winter comes, the office organized skiing and
offered free skates for renting. This office also organized cultural events to address the diversity
of the campus. For example, they organized international night, where international students
showcased their culture. The International Relations Office also invited guest speakers to give
presentations on issues that a lot of international students are concerned with, such as
employment, immigration, and things like that. On the academic side, the majority of support
that this office has been offering is EAP courses, where international students improve their
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language skills to the level that they are able to immerse in the professional disciplines. Apart
from EAP courses, the International Relations Office also organized academic workshops, such
as academic paper writing, plagiarism, and journal article searching, to help international
students work better in their studies.
The Students Affairs office is another sector that provides support to all students,
including international students. For example, the writing center is very welcomed by
international students. International students’ health care plan is also the job responsibility of this
office.
Faculties are also important in supporting international students. There is one faculty at
UPEI which provides academic coaching specifically for international students. It does so
because it considers that international students have a lot of academic challenges, such as reading
comprehension and academic writing. This faculty used to have another social life facilitator for
international students, but later on combined the work of social and academic support into one.
At the faculty level, there are some academic lectures and activities inviting all students to attend.
This faculty also organized some social events, not just specific for international students within
the faculty, but for all international students on campus.
In addition to the information I collected from the interviews, I also searched on the
webpage of UPEI. Through typing key words “international student services”, I got a list of
services available for international students. These are: Access support services with an
international advisor, Apply for international student exchange, Live with a homestay family,
Register for New Student Orientation, Write the CanTEST Placement Test, and Register for
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English Academic Preparation (EAP) courses. This information is very general and might be
useful for pre-arrival international students to have a broad sense of services they can get. As
long as one has registered and started the courses on campus, this information may not be very
helpful anymore to solve their challenges.
Strong academic support perceived by international students.
Most of the international students I interviewed agreed that they had been strongly
supported academically. Most of the professors they met were very helpful in facilitating their
learning. It was either their pedagogy or devotion to help students that impressed the
international students.
I can tell you, I can guarantee you that UPEI is one of the best universities. If you are not
gonna look at facilities, just look at the good professors they have, just look at that they’re
willing to help you, if you want to help yourself, trust me, UPEI is wonderful. (Stud. 2)
Stud. 1 believed that one professor was supportive because this professor was respectful to
all individual students and their needs.
He [this professor] is super supportive when it comes to your personal schedule. If you are
really tight on the schedule and you cannot meet the deadline, he is pretty generous in
giving extension on this. And he is pretty respectful to individual learning preference. So
he values how you learn rather than what you learn. (Stud.1).
Stud.2 was moved by how devoted the professors were to help students.
I’m gonna say the wonderful professors we have in the university. It’s one in a million,
trust me. It’s awesome for me to have these professors. They work really really all the time
to help you. Just send him an email, (clapping her fingers), you are right on it. It’s
awesome. (Stud 2).
Stud. 3 was thankful to those professors who identified the needs of international students
and offered help.
When I was in my first year, they [some professors] called me aside and said: “Hey, where
are you from?” I told them. And they’ll make a few jokes and I’ll make a few jokes too.
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And then, we talked about my school work, and they told me this, this, and this. Because an
example is spelling. So in Nigeria, we get taught British English. That is what they teach.
So, instead of saying the word “learned” as the past tense of “learn”, we say “learnt”. And
instead of spelling the word “color” as c-o-l-o-r, we spell it as c-o-l-o-u-r. And I had a lot of
these mistakes in my paper, and professors actually called me, asked me where I came from,
and then started talking. So, some professors are able to see that you are from somewhere
else, and they tell you what is required in their course to succeed. …Some of them do it,
others don’t. To those who do it, I’m very appreciative of those people, because they are the
ones that actually shaped me this far. (Stud. 3)
Students were supported not only by their professors, but also by the services provided by
the university. These services include physical resources, such as the library, free Wi-Fi, and rent
of laptops. They also include human resources, such as having people working in the writing
center and an academic coach in place in one faculty. As Stud. 1 put it, these services helped a lot
in getting good grades, finding academic resources, and students did not need to pay extra money
to get these services.
Negative experience by international students.
It is very positive that the university provided support to students including international
students as its priority. It is also natural that international students, as receivers of these services,
have some negative experiences, which can be summarized in three aspects: unsupported
teaching, lack of information, and non-inclusive approaches.
Though in general, international students spoke highly of the supportiveness of professors
at UPEI, there were still some other opposite opinions on less supportive professors. Stud. 5
didn’t think some instructors prepared the courses well enough. When talking about some
professors recognizing the special needs of international students, Stud. 3 also mentioned other
professors did not show their support.
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So, some professors are able to see that you are from somewhere else, and they tell you
what is required in their course to succeed. And others just ignore you, because it’s not
their problem. That’s why I said “it’s an individual thing”. It’s really not the job of the
professors to micromanage or police every student’s well-being. Some of them do it, others
don’t. (Stud. 3)
To international students, not all professors are equally helpful in terms of to what extent
these professors understand the needs of international students. Sometimes, it may not be that the
professors do not want to help, but that they do not know how to help and what needs to be
helped.
The lack of information on those services is another issue identified by international
students. Some of them do not even have any information on most of the services provided by
the university. Stud 6, being a mature student and coming from the United States, did not know
most of the services, even the existence of the International Relations Office. Though Stud. 6 has
been in UPEI for over five years, it was not until last year that this student knew that there was
the International Relations Office offering help specifically for international students. In seeking
help, the student met many challenges and wasted a lot of time.
I didn't know anything. In fact, I didn't even know there is an international office until last
year. So, no body helped me when I got here with anything. I had to, you know, I had to
run around all myself and tried to figure it out, like, you know. So, I think, yeah, it was just
something like, maybe some people thought "Oh, there are other people who handle it".
And then, the other people think the adviser should handle it. And nobody really knows
how to help. You are just on you own. But I did try to find out things on my own. And, you
know, bank account. So, it took me like two years to do it myself. It was really frustrating.
(Stud. 6)
Stud. 6 is not alone. Stud. 3 expressed the same opinion.
I think, one of the biggest problems the university facing is actually communicating with
the student body about the various services they have available. Usually, this is not until
one is in need. And sometimes, that is too late. When they need the services, then they find
out that “Oh, they can actually do this and this”. And then, it’s like the last minutes…. So,
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that’s the thing the university can do an effective job communicating to the student body
on the services…Since it's not a very big problem, it's just like that probably the university
is not decided to address it yet. But communication, would be the answer to that. (Stud. 3)
To those international students, who are aware of these services, maybe not all of them,
provided by the universities, they also expressed that some of these services were not inclusive in
terms of approaches to these services and the services themselves.
Stud. 5 much appreciated that the faculty had an academic coach in place to help
international students. However, at the very start of the course, this academic service was not
very helpful to this student because of language inefficiency. Stud.5 said: “So, I think, some
international students don't think that they can make the best use of this resource.” When I
suggested to have an international person as another coach, Stud. 5 responded with agreement
and expressed the willingness to ask for help from this international person at the very beginning,
since there would be more fluent and accurate communication. The same point was also made by
Stud. 1.
Although people are not talking about that, I can see that when people [international
students] are hesitant to ask for help because people, like <name> [the academic coach],
they are local people, they are not Chinese. So they [international students] don’t really say
that, but I can sense that. I would say that barrier is there. (Stud. 1)
Another common opinion held by some of the international students are that most of the
services were more social than academically focused.
Some people, like me, are just quiet persons. So, I don’t necessary favour those parties or
social events…. Let’s say, if you would like to get even more social events, then, I’m not
interested….I mean, to me, having more social events doesn’t help that much,… so, let’s
put those social events apart a little bit. Let’s focus the top one challenge for international
students, which is academic challenge. (Stud. 1)
Stud. 5, Stud. 4, and Stud. 6 all expressed that they preferred more academic activities
because international students’ top priority was to be successful academically. Actually they were
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not against social activities, they prioritized academics over social life as their academic
performance was closely relevant to finance, visa, and future employment/study. It is good that
the university has provided a lot of support services to international students, but it would be
better if the services can be more inclusive and targeted to address diverse needs of international
students.
Campus Representations of Internationalization
In terms of the representations of internationalization on campus, the information provided
by the participants could be categorized into six aspects: international students, international staff,
international partnerships, international curriculum, institutional support, and diversity
welcoming campus culture. The first four aspects are consistent with some research outcomes in
existing literature. For example, Gao (2015) summarized the dimensions of internationalization
of higher education as: governance and organization, student, faculty, curriculum, research, and
engagement (network, partnership, and alumni). The American Council on Education introduced
a four-category measurement in 2008 (Yemini, 2012). These four categories are: institutional
support; academic requirements, programmes and extracurricular activities; faculty policies and
opportunities; and, international students.
International students.
Almost all informants in this study mentioned international students as a key component in
the internationalization of UPEI. Participants indicated that acknowledging the presence of the
international student body is important for creating a welcoming environment. This presence also
includes the diverse country of origin that international students represent. For example, Adm. 2
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said: “Acknowledging the presence of international students, where you are. I think it’s
important.” Stud. 3 emphasized on the mix of student body: “Then we look at the student body.
We’ll see what percentage of these students are from Asia, what percentage of these students are
from Africa, what percentage of these students are from Europe, and other parts of the world.”
Not all administrators agreed that the number of international students sufficiently
demonstrated the degree of internationalization. Adm. 4 commented:
I think a superficial representation, or symbol is just the number of students. So, when
people look at, so if you walk around the campus, 10 o'clock, Tuesday morning, and you
will see there is Canadian students. There is international students from many cultures,
many different groups of students. I think that's a very superficial indicator. (Adm. 4)
The implication here is that having a visible number of international students on campus is
not by itself a good indicator of internationalization. I agree with this implication. In my opinion
the measuring of the number of international students is one of the tangible ways to show the
degree of internationalization on campus, although it is not sufficient by itself.
Diversity of staff and faculty.
Beyond recruiting international students from different countries, diversifying staff and
faculty is another indicator of internationalization. Adm. 2 said:
Think of another symbol is to hire people from elsewhere, outside of Canada, to diversify
our instructors. Yeah, I think you don’t need to hire all Canadians to work in a Canadian
institution. We are global, why not hire many people who come from anywhere. I think
that’s important.
Stud. 3 also added:
We’ll look at the numbers to see how many professors are actually from other parts of the
world. How many of these professors are actually in positions of influence? How many of
them are prestigious professors, in their definition of prestigious? (Stud. 3)
The internationalization of staff/faculty could be also indicated by their international
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experiences, as suggested by Adm. 4.
But we have professor, you know, who came here from Toronto. And then, they bring their
experiences from Toronto, from their working experience in Hong Kong, in Bahamas, you
know, different places. So, they all take their experiences into the classrooms and then their
teaching, and they will use their experience…And a lot of our professors, they also go to
attend conferences in China, in Japan, you know, the English professors, the math
professors, the computer science professors, the biology professors, the engineering.
Psychology professors go to London to attend a conference. A lot of them will go to
different places. This is not only a matter of going to visit a university. They go to attend
international conferences and then they will look at what other people are doing. (Adm. 4)
International partnerships.
Although only one participant mentioned international partnerships being an aspect of
internationalization, international partnerships are an essential part in the international
networking of a university. A well-established international partnership provides more
opportunities in sending in-school students overseas, hosting international students on campus,
and promoting knowledge exchange.
We have over 60 international partners across the world …in Asia, Africa, Europe, South
America, the Caribbean area, so across the world. And our students, we host students and
professors from those students, and we also send our students and professors to go to visit
them. So, that's a partnership. So, I think, for a smaller university like UPEI, having so
many partners is a very positive sign of internationalization. (Adm. 4)
International curriculum.
Many participants saw the importance of international curriculum. Administrator 1 said:
“With the academic field, has to be intentional, because people will teach the same information
that they have taught for years unless it is raised that, you know, have a look at the international,
internationalizing the curriculum. That’s to happen.” To Adm. 2, to internationalize curriculum
meant to address diverse needs from students in the curriculum.
[Internationalize curriculum is] to not just talk about that, but do just that, to understand
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that the students in front of them from other places have different views, or their family
have different views, different ideas, and need to be honored and talked about, and
respected. (Adm. 2)
There were two aspects in the internationalization of curriculum. First, within the existing
curriculum, some changes need to be done in terms of teaching contents and pedagogy. Two
administrators said that some international students questioned the appropriateness of all
teaching content coming from the western context. One of the administrators then said: “Well,
when you think about it, you know, that’s not a bad idea. Let's make it relevant to the students.
And not just some check the box exercise.” Therefore, to have international components added in
the existing teaching contents is an approach to internationalize the curriculum.
Another approach is to universalize the pedagogy, suggested by Stud. 1. This student
identified the teaching methods applied by professors sometime hindered international students
to achieve academic success.
We can improve our curriculum to be more universal to be more adaptable for international
students. That’s something working on the top one challenge for international students,
rather than, you know, how to say, miss the mark of the top one challenge. So my comment
would be to get more international thinkers into your academic part, starting from the
curriculum and instructional design part. (Stud. 1)
International curriculum can also mean to develop new courses to address diversity and to
develop a global citizenship of students. In the Faculty of Education, there was a new course
developed for preservice teachers. This new course, named Global Education, arms and provides
skills to preservice teachers to globalize their curriculum. The purpose of this course was to
make students understand that whatever the subject is, curriculums are better aligned to
acknowledge international use.
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Institutional support.
At the institutional level, internationalization is not clearly stated in either the mission or
the vision statement of UPEI. However, in the Strategic Plan, international education and support
to international students are mandated as follows.
From welcoming students to PEI to helping them don their robes at graduation,
comprehensive services play an important role in anchoring dynamic and rewarding
experiences for international students... These services are critical to UPEI’s efforts to
increase international student enrolment and engagement.
To administrators, they highlighted the support infrastructure and services in retaining
international students should be the follow-up of recruitment of international students. All
administrators illustrated the critical role of providing appropriate support to international
students, as presented previously in the theme named “Supports to International Students”.
Students also embraced the same idea. Stud. 6 agreed and stated: “It’s not just about
diversity. It’s about having people there to help you integrate into the society… You can’t just
say: ‘Oh, come on.’ And then, you are on your own.”
Institutional support to international students does not only have practical significance in
retaining international students, but also reveals to what extent a university’s internal governance
commits to internationalization (Yemini, 2012).
Welcoming and inclusive environment.
Literature asserted that “the environment we create communicates our beliefs about the
people we serve” (National Center on Domestic Violence, Trauma, & Mental Health, 2011, p. 1).
In terms of internationalization, the campus environment defines to what extent people in the
university accept and welcome diversity of the campus. A welcoming campus environment has
96

profound implications to internationalization, as suggested by some administrators directly or
indirectly.
In talking about international student related work responsibilities, Adm. 3 summarized
three pieces: recruitment, support structure, and welcoming environment. The other
administrators admitted that, though most of the people on campus were very welcoming to
diversity, there were still some others who did not see internationalization as a benefit but as a
burden. In this sense, to create a welcoming environment means to change the minds of those
people to make them embrace the diversity as others do.
I believe there are some people on campus here are very inclusive of difference, of
diversity generally. I also believe there are some people on campus that aren’t. And I think
what the advantages of having international students here and also one of the challenges is
to challenge those who don’t believe that international students are our benefits as much as
I believe and others believe. I always believe. So I think, well, there is benefit absolutely.
There is also challenge to change people’s mindset, to be more inclusive and acceptance of
diversity. (Adm. 2)
Of all the six aspects of internationalization which emerged in this study, some are more
easily evaluated by numbers, such as the number of international students and staff, the countries
they represent, and international partnership. Others are impossible to be evaluated by numbers.
For example, it will be very difficult to determine whether and to what extent the campus
environment or pedagogy is diversity responsive, unless students or people within the
environment tell their personal experiences and feelings.
Challenges for Internationalization
As Knight (1997a) defined, internationalization was a process, which meant all
universities were on the continuum. It is the same with UPEI. In the process of
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internationalization, there are some challenges addressed by the administrators and international
students.
Lack of resources.
All administrators mentioned the lack of resources, especially money to have all the
structures, facilities, or services in place. Apart from money, human resources are also needed.
Adm. 4 mentioned: “Supporting the international students, I think, sometimes, we don’t have
enough resources, facilities you need, advisers, you need money too.” Adm. 1 echoed:
“Implementing things could be. That could be a barrier of course. That’s always a barrier for all
of us. There isn’t enough money to do all of those activities.” Being aware that the amount of
international students had doubled over previous years but resources did not, Adm. 1 commented
that the International Relations Office needed to hire one more student advisor.
Internationalization as a new local phenomenon.
Though Canada is a country of immigrants, to UPEI and the local community, a big
expansion of international students on campus and immigrants in the community happened in
only recent years. To some of the local people, including professors in UPEI, internationalization
is still new. The challenge to internationalization is really to challenge those who do not believe
in internationalization. Adm. 2 denoted this point precisely.
One of the challenges is to challenge those who don’t believe that international students
are our benefits as much as I and others believe. I always believe. So I think, well, there is
benefit absolutely. There is also challenge to change people’s mindset, to be more
inclusive and acceptance of diversity. (Adm. 2)
Some instructors still haven’t changed their instructional methods or adjusted their
curriculum to the change of student body composition. Therefore, to these professors, the
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appearance of more international students on campus would be a burden for their teaching,
because it means they would need to pay more time and energy in facilitating the international
students.
So, a hindrance is having our instructors adapt their instruction, to understand how to adapt
their instruction, for the sake of international students. Or at least, empathize, at least, kind
of figure it out, right? Why is the student having trouble while they say “no”? They aren’t
having trouble? There is trouble. You know, well, you have to understand their ways to try
to address that, and figure that out, instead of just not having them protected, or go over the
wayside. That happened, quite a bit of time on campus. So I think, the barriers are money
to have, and time to have instructors to understand their pedagogy. Their andragogy has to
adapt. That’s a barrier for sure. (Adm. 2)
Administrator 3 was aware of the fact that some professors were not so prepared to
welcome more diversity in the classroom. Therefore, this administrator noted the importance of
having international students prepared in their language skills before these students started major
studying. Otherwise, it might worsen the bias that people who cannot speak effectively were not
smart.
Faculty is tougher... Faculty, being here longer, and they have been faculty for a long time.
And they're dealing with something as the way they do it for a long time. As for them, it's
going to be more difficult to accept students in the class that are not academically well
prepared for the class. So, that's where we need to make sure that when the students come
in, their language skills, their writing skills are sufficient that they can actually engage in
the class. In the United States, there is affirmative action, where we encourage African
Americans to come to the university. But for a while, we didn't do a very good job with
that. What we said was: “Oh, here, come on, come on. Oh, yeah, well, you can't write
well." And then, the student comes into the class, and the professors said: “I told you we
shouldn't take these people. They don't know how to write." Well, then, that's worse than
not taking them in the first place. All you are doing is reinforcing your stereotypes that
those people aren't prepared for university. You need to make sure they are prepared
before they go into the class. (Adm. 3)
Equity or equality.
How international students should be treated presented dilemmas to administrators and
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international students. One dilemma is whether to treat international students equally with local
students, or to lower the academic requirements on international students in order to address their
specific situations and needs. One international student clearly articulated this dilemma.
If the instructors view us as international students, he probably will lower the expectations
for academic or life level for us. But we international students think like this: "How can't
we be the same as the local students?" But if the instructors just views us as exactly as
local students, we'll be like: "OK, we are international students. We have language barriers.
We are new here. We can't just fit in the atmosphere very well exactly as the locals. We
want you to understand that our identity as international students. So, you can't just ask us
for more." I think this is a dilemma. (Stud. 5)
Adm. 3 made it further in pointing out that in the specific context of UPEI, where
international students still consisted the minority of the total student body, supports to certain
group of students might cause separation between this group from the rest of students.
UPEI is on an island, and 70% of the students come from the island. And many are, most
of those are not international students. So, on the one hand you want to create support
structures so that the Chinese students feel like they are supported. And Nigerian students
feel like they are supported. But you don't want to create ghettos, such that they are
separated from the student body as a whole. You want all those students to talk to all the
other students, because that's how they get educated about different cultures, and different
ways of thinking, and different ways of approaching problems in education in general. So,
on the one hand, you want international students to feel supported. On the other hand, you
don't want them to feel isolated. That's always a challenge, making sure that the program
you offer doesn't segregate students, but integrates students. (Adm. 3)
Another dilemma is how to address the needs of all international students, since they come
from very different backgrounds and may have totally different needs. What works for Chinese
students may not work for Nigerian students. Therefore, for administrators, it was tricky to
provide exactly the right facilities or services so to address the needs of each individual.
If you're going to create a structure that is appropriate and welcoming for Chinese students,
it’s not necessarily going to be the same structure for Nigerian students, or for Brazilian
students. On the one hand, you want to find the commonality, so that those students receive
the kinds of support that they need. On the other, you also want to create an environment
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where there is sufficient numbers of students in different groups that, such as a students
from China, when he or she arrives, says "Oh, OK, here is a group of people that I can
interact with. (Adm. 3)
Market pressure.
Since international students are a major group of stakeholders of internationalization in
higher education, the competition in the international market is fierce. Although only one
administrator mentioned market pressure as one challenge in internationalization, this pressure is
actually shared by all higher education providers, whether private or public (Newman, Couturier,
& Scurry, 2004). In talking about market pressure, Adm. 4 said: “The challenges are the
competitions for internationalization… You know, if you want to have more international
students, everybody wants to have more international students… UPEI is small. We are not in
Toronto, or Vancouver. So, those are real challenges.”
To internationalize the university, these are the challenges which emerged from the
conversations with all participants. There might be some other challenges from the eyes of other
people whom I did not have a chance to interview. However, whatever the challenges were, all
administrators were very positive to internationalization. In some cases, they believed that these
challenges were good in that these challenges were a driving force to promote UPEI to be more
international. In some other cases, administrators denoted the courage to overcome the
challenges. Adm. 1 said: “We can overcome those challenges. That’s our job to overcome those
challenges because you deserve the same education as someone who lives here. And that’s our
mandate and our goal.”
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Overall Satisfaction with Learning Experience
In general, all the international students believed that their education at UPEI had helped
them greatly, though in different ways.
To Stud. 1, two internship placements throughout the program were valuable in that these
were opportunities for this student to know the real-world situation in the Canadian work place.
What’s more, it was in the work placement where this student felt their identity as an
international student was valued. People in the work placement were curious about the practice
and ideology of the country where this student came from. So, they asked this student a lot of
questions and even offered a potential job opportunity to this student. This student also believed
that some theories and ideologies taught in classes were valuable and could be put into practice
in the future.
We had the opportunity to go to the local schools and nurseries and got opportunity to
observe the education, the learning model. So, that’s the opportunity that you won’t get in
anywhere else. I couldn’t find any other opportunity that provide you a better
understanding of what Canadian education system is like…That ten days [another ten-day
work placement] are really full of experiences. I had a chance to reflect what place
learning could look like. It’s very different from what I can have in classrooms. And also,
that gave an experience, working experience here, and the exposure and closure for future
job applications. So, that’s really the best part I like to learn. They’ve really helped me a
lot, whether in academic or in future career…I mean, sooner or later, I’m gonna use
something I learned here. I can already see that in the near future, let’s say in my summer
camp and in my university ranking start-up program. It will be helpful definitely. (Stud.1)
Similar to Stud. 1, other international students also believed that the education at UPEI had
shaped them into another person, a better person.
The person I am now is not the same person I was four years ago, when I set the feet on
the island, and even Canada. Compared to the type of education system we have back in
Nigeria, I’m receiving one of the best of education, I think. Personally, I’ve seen myself
has improved. I grew as an individual self… I think my education definitely is an
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integrated part of my person, as a human being. Whether I decide to pursuit a degree on
Master’s, or medicine, or even law, or whatever other case maybe, the foundation I have
from UPEI is forever going to remain. (Stud. 3)
I did achieve some goals I set for myself. Back in China, or in <name> University, I won’t
raise my hand to speak out aloud my opinion. But here, the professors really encourage us
to speak out loud. Now, I’m getting used to it. I overcome my fear of public speaking. I
can clearly express myself in any place…I think, really, thanks to this experience, I have
changed to another myself. I think probably I have been better since I came here. And I
became better and better in Canada, in here. (Stud. 5)
I feel I’m a better scientist. I feel like I’ve actually learned a lot. And you know, I feel that
when I leave I will be much more confident in my skills and myself. Whereas before, I was
really like: “I don’t know if I can do this. I might not smart enough.” Honestly, if you can
get through this process, it’s much less about how smart you are, and more about how
resilient you are, and how much you can push through tough times. I think so. If you can
get through this, you can get through a lot. (Stud. 6)
Before I came here, I had many questions about my major, but no one could answer the
questions. But here they have a lot of experience from private sectors, and public sectors,
and the academic. So, I can get a lot of knowledge and their experience, and next time I
can utilize these kinds of information…Because they [the professors] need in depth
knowledge, I have to study deep and deep and deep. It makes me more comfortable about
my knowledge and about myself… I can find the weakness and strength of their [other
researcher’s] study or their research. And we can argue about that. Yeah, I’m now
confident. (Stud. 4)
From these excerpts, it can be seen that these international students were generally pleased
with their learning experience at UPEI. In fact, what made these international students feel
satisfied was their academic achievement. For example, they acquired specific knowledge,
overcame fear of public speaking, and became stronger in research capabilities. Academic
learning can be understood as the most important part of their life at UPEI.
Chapter Summary
In this chapter, I presented the thematic findings of my study. There were eight themes
emerged. They mainly come from my interviews with four administrators and six international
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students. UPEI documents were another source of data that I have used to triangulate with the
interview data. The eight themes are: (i) rationales of internationalization of higher education; (ii)
international students’ involvement in policy-making processes; (iii) challenges for international
students’ involvement in policy-making processes; (iv) international students’ challenges; (v)
supports to international students; (vi) representations of internationalization; (vii) challenges for
internationalization; and (viii) overall satisfaction with learning experiences.
Focusing on the international students’ participation in policy-making, these eight themes
are closely related to each other. Rationales revealed how the university administrators and
international students understand the reasons of internationalizing the university. Their
understandings, like an umbrella, guided to what extent administrators realized the challenges of
international students and how they supported these students. Then the gap between the support
services provided by administrators and the needs of international students demonstrated how
and to what extent international students participated in policy-making processes at UPEI. The
findings indicated a low participation. Then, the challenges implied the reasons why international
students’ participation in policy-making was low. Together with the previous ones, the last three
themes demonstrated participants’ understandings of internationalization in terms of its
representations, challenges, and meanings to international students.
In the next chapter, research questions are to be further addressed and discussed based on
the findings reported in this chapter.
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Chapter 5
Discussion
Informed by the themes discussed in the previous chapter, in this chapter I present the
answers to the research questions of this study.
Research Question 1
What policies and strategies are adopted to promote internationalization at UPEI?
The international student body is a tremendous piece of internationalization of UPEI,
complemented with international partnerships. Most of the policies, strategies, and endeavors
concentrate on the recruitment and retention of international students, as shown in the UPEI
Strategic Plan and the conversations with administrators. At UPEI, international students are
valued in terms of the fact that they bring cultural richness and diversity to the campus, thus add
value to the education of all students in the development of global citizens. The other piece of
international students’ value lies in their financial contribution to balance the deficit of the
university. In addition to all the values that international students bring to the university, to host
and support international students is also regarded as the nature of higher education and an
ethical deed responsive to the fact that Canada is a country of immigrants. Given the value of
international students and the rationales held by administrators, UPEI has put much effort not
only into enrolling more international students, but in trying to provide sufficient support to
ensure they are successful in academics and have a good experience at UPEI.
Recruitment.
In the global context of the fierce competition within the international market of higher
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education, UPEI has put considerable effort forth in this endeavor to recruit more international
students. There are more monies invested by the federal government and the university to hire
international recruiters and to cover the expense of international travel, accommodation, and
outreach. To improve the efficiency of recruitment, it is mandated in the Short-term Enrolment
Management Plan to shorten the process time. There are also some other marketing strategies
taken to enlarge the recruitment. The annually increasing number of international students
appearing on campus indicated the effectiveness of the function sectors and all the endeavors.
Support services.
To retain international students properly is as challenging as recruitment. To provide
sufficient support on both infrastructure and services are critical for international students to
better adjust to the new environment and make achievements in academics. It has been shown
that students who have specific needs do seek help on campus (Banjong, 2015). For example,
students who have language difficulties will go to get help from the writing centers, while
students who feel lonely will visit the counseling center. At UPEI, there are the same resources
provided, such as, the writing center, the international student advisor, and the academic coach.
There is also a specific function sector, the International Relations Office, to provide overall
support, especially in the social aspects of life for all international students. Behind all these
support services is the spirit held by the university administration: to create a caring and
belonging environment for international students. This spirit is consistent with and reflective to
the rationales of recruiting international students, especially the one that regards recruitment of
international students as being an ethical deed.
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Despite all the efforts that the university had invested in supporting international students,
international students did not think they were fully supported. There are three main reasons for
this. First, they lack the information of available services on campus. In another research
conducted in a Midwest U.S. university, it was also revealed that lack of communication was the
issue in that international students were not fully aware of where to seek proper help in the
university (Banjong, 2015). It happens at UPEI as well. International students, especially in their
first year, do not know the structure of the university and the functions of each office. Although
there is an orientation specific to new international students at the beginning of every semester,
one orientation is far from enough in considering that adapting to a brand new studying
environment is full of challenges for international students. They need to be regularly informed
on what services are available on campus to support them and given instructions on how to make
use of those services.
Second, the services provided do not sufficiently meet the academic needs of international
students. It can be concluded from the self-assessment of international students’ learning
experiences at UPEI that academics play a vital role in their lives. The need of providing more
academic support or academic related services is also revealed in international students’
description of the services provided currently at UPEI. This finding echoes with other research
conducted in Australia that the top elements related to international students’ satisfaction with
their education were academic services, courses offered, access, and augmented services (Padlee
& Reimers, 2015). Academics is critically important to international students overall satisfaction
with their overseas learning experience. Therefore, administration should provide more
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student-centered and academic-related support services to meet the needs of international
students.
Third, the approaches adopted in some services are not inclusive enough. There are already
some academic-related services available on campus, such as the academic coach, the writing
center, etc. However, it is also true that some international students have language and
cross-cultural barriers in approaching these services at the very beginning. The usefulness of
such services will be diminished by the access being not inclusive.
In general, if support services are not truly student-centered, they would be at risk of
serving as a representation of management rather than meeting the genuine needs of students
(Roberts, Boldy, & Dunwoth, 2015). To address the needs of international students means to take
into consideration their specific situation on what to support and how to support.
Curriculum internationalization.
Another important piece of retention is the quality of programs provided. Different from
support services, it is the core value to any higher education provider. The curriculum of a
program defines what to teach and how it should be taught. To be responsive to the ever
diversified combination of the student body, the content should also be changed to include more
international components. Meanwhile, the pedagogy should also be adjusted to make
international students feel comfortable in being instructed. The administrators I interviewed have
all realized the necessity of adjusting the current curriculum to be more responsive to student
diversity.
For all the awareness of curriculum adjustment, there are still concrete challenges at UPEI.
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Internationalisation is still new to UPEI and to the local community. To some professors, they are
still used to teaching in the same way as when the student body was predominantly made up of
local students. Even though professors have the awareness of a need to adapt the curriculum,
they may lack the knowledge of how to appropriately adapt it.
To sum up, international students are a priority and key component of internationalization
at UPEI. A lot of policies and strategies on institutional internationalization focus on the
recruitment and retention of international students. Under the spirit of creating a caring and
belonging university, administrators have taken many endeavors to support international students
both academically and socially. There are disparities between the services provided and the needs
of international students. There are also stressful feelings by international students that their
identities were not valued in terms of teachings contents and instructional methods. Therefore, a
more grass-rooted and student-centered endeavor needs to be taken to really know the
expectations and challenges of international students, before administrators make decisions and
take actions.
Research Question 2
How are international students valued and engaged in internationalization policy-making,
strategies, and services at UPEI?
As discussed in the response to question 1, the services provided by the university did not
match very well with the needs of international students. Through the interviews with
participants, it was also revealed that international students’ involvement in policy making
processes was low. International students did not perceive their identity was valued sufficiently
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on campus, except for the fact that they had made financial contributions to the budget. However,
at the administration level, there is a consensus that international students should be part of the
decision-making body, especially with reference to decisions on issues related to them.
Belief and endeavors.
All the administrators and international students in this study believed that international
students should be involved in the policy making processes. There are three main reasons. First,
international students are equal with domestic students in terms of their right to participate in
university management. Second, international students, like local students, have tremendous
power in leading changes. Finally, it is not ethical and reasonable to make decisions for
international students, without their participation in the decision making processes. Although no
administrator used the word “democratic” or “democracy” to highlight the intention of involving
international students into policy-making processes, these reasons did reflect the idea of
democratic education, which means to make education “reveal students’ wants and potentials, [to]
encourage them and [to] give them responsibilities” (Dundar, 2013, p. 868).
Holding this belief, administrators at UPEI have taken some initiatives to engage
international students in these processes. For example, some administrators asked for more
representation of international students in the student union and other committees in order to
shift the power dynamics in these organizations. Some took international students to attend some
committee meetings. Some had face-to-face conversations, either in individual or in focus groups.
And others conducted surveys.
However, for all these endeavors, most international students did not perceive that they
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had ever been a part of the policy-making process. Two reasons for the asymmetry emerged from
the conversations with the international student participants: lack of supporting mechanism and
lack of supporting culture.
Lack of supporting mechanism.
Currently, there is no workable mechanism available at UPEI to guarantee the participation
of the majority of the international students in policy-making processes. The engagement
initiatives taken by administrators are made more out of personal working ethics and sense of
responsibilities. There are no policies mandated to ensure such initiatives are to be taken on a
regular basis within the established procedures. International students confirmed that the current
policy development structure excluded them from engaging in policy-making. Some
international students believed that they did not have enough information on how the university
was operated and managed, what students can do to co-manage with administrators, and what the
proper approaches were. Their voices were neither included nor invited in the process of
policy-making related to students.
There was clearly a lack of supporting mechanism to international students’ involvement
in policy making at UPEI. As far as the student union being suggested by some administrators to
be the proper approach for engagement in policy-making, combined with the fact that there is a
student union and an international representative in the student union at UPEI, five out of the six
international students that I interviewed did not think they had ever participated in any
decision-making processes. It confirms with the findings in existing literature that in practice,
such student representation actually affirms or creates elites, instead of truly representing the
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majority of the group of people (Mager & Nowak, 2012; Rudduck, 2007). Also, even if they
participated in any organization or union, some of the international students worried that they
might not be able to represent sufficiently the rest of the individuals within the group. However,
if there is a mandated policy to facilitate sufficient discussions within the group before any one
or two stand up to represent the rest, supplemented with some other forms of counseling to
include a larger population, then these representatives may not have such worries on insufficient
representation.
Lack of supporting culture.
Although all administrators I interviewed demonstrated a democratic view point in
supporting international students to participate in policy-making processes, such attitudes are not
adequately translated into regular practice and not carried out through the campus culture.
International students felt they were being discriminated against and isolated on campus. Such
emotion influenced their willingness to participate in policy-making, because they still regarded
themselves as vulnerable in the power dynamics that shaped the campus culture. They doubted if
other people would care about what they said. They feared that they would not be truly accepted
as a part of the policy-making process. There was not a holistic welcoming and supporting
culture that penetrated into every corner on campus to embrace international or different
perspectives.
This finding supports the argument that environmental support is equally important to help
each individual student (Yoon & Portman, 2004). A supportive campus climate is critical in
building international students’ satisfaction with their learning experience (Korobova & Starobin,
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2015). In addition to providing support to individuals or a group of students with commonalities,
administrators should also make plans on providing a supportive atmosphere throughout the
whole campus.
Research Question 3
How do international students perceive their experiences in and contributions to UPEI?
In general, international students whom I interviewed had an overall satisfaction with their
learning by stating that they had achieved both personal and academic growth dramatically.
They also experienced isolation, discrimination, and culture shock, which hindered them to be
fully engaged in campus life but developed their resilience toward adversity.
I become a better person.
All of the international student participants believed that their academic learning at UPEI
was precious and valuable for their lives. As one student put it, the education at UPEI had been
integrated into his whole life. Most students thought they had become a better person in that they
had improved their academic knowledge and research skills and overcome some personal
weaknesses, such as the fear of public speaking.
Recognizing their achievements at UPEI, some international students admitted that they
would recommend other international students to study at UPEI. It echoes the rationales
proposed by Knight (2004) that internationalization helped to promote the international
reputation and recognition of a university. International students serve as a strong tie between the
hosting university and the cultural groups that they represent worldwide. They are social capital
that benefit hosting universities to develop networks for international recruitment and to establish
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global relationships (Arthur & Flynn, 2011)
The international students who participated in this research have associated their
satisfaction mainly with academic achievements. With their academic skills being stronger and
knowledge more profound, one student reported the increase of self-confidence. This
phenomenon has been supported by a large school of studies which explained such a
phenomenon (Dozier, 2001; Novera, 2004; Parikh, 2008). These scholars suggested that
international students focus more on their academic study as a compensation for their difficulties
in social adaptation. By gaining a sense of achievement from their studies, international students
build more confidence, which helps them to fit in better.
This finding cross supports with the previous finding that many international students were
more willing to participate in academic-related activities and policy making processes. Other
research conducted in the Netherlands also suggested higher education institutes provide more
supports to enhance international students’ academic adjustment, instead of putting more
emphasis on social integration (Rienties, Beausaert, Grohnert, Niemantsverdriet, & Kommers,
2012). However, it does not mean that international students do not care about their social
interaction with the environment. In fact, some international students demonstrated social
challenges, such as discrimination and isolation, which is discussed in what follows.
They are they; we are we.
Discrimination, separation, and isolation are common words associated with international
students’ learning experiences. Social adjustment and integration are problems more for
international students whose country of origin is non-western countries than to those who come
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from western countries (Rienties et al., 2012). However, in my research, all international students,
including one American student, expressed social exclusion, with differences being in the
degrees. Three out of the six international students I interviewed claimed that they had
experienced discrimination, one from Asia, one from Africa, and one from the United States. The
feeling of isolation was common to all six student participants. They were isolated to be either on
their own or within their cultural community.
These international students were discriminated or isolated, as they perceived, for the
reason of stereotypes of their race, their low language proficiency, culture distance, and their
country of origin. Their experiences are consistent with the findings of a vast amount of studies
on many other international students worldwide (Houshmand, Spanierman, & Tafarodi, 2014;
Lee & Rice, 2007; Yoon & Portman, 2004). Being the victims of discrimination, unfriendliness
and isolation, international students have to or are more willing to stay in their own culture group
(Ramos, Cassidy, Reicher, & Haslam, 2016). This might explain why some international students
worried whether their say would be valued even if they participated in policy-making processes.
Such sense of the othering might impact their engagement in it.
Based on these international students’ experience of harassment, it can be argued that the
sociocultural environment of UPEI is still not inclusive enough in spite of the annually
increasing enrollment of international students in recent years. The social-cultural diversity and
interaction is absent in classes and programs. Such situation was reflected in other studies which
revealed that international students were not fully engaged in campus curriculum and
extra-curriculum activities as cultural resources (Ho, Bulman-Fleming, & Mitchell, 2003; Urban
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& Palmer, 2013). It takes a longer time and more effort to make the campus more tolerant and
welcoming to diversity. This argument is further explained in the next Chapter.
We are a budget stream; we call for more supports that we need.
The international students I interviewed claimed that their identities were valued more as a
revenue generating source than as contributors to intercultural learning and diversity. Although
they articulated that most of the professors were very supportive, the challenges they had on both
day-to-day experiences and participation in policy-making revealed that they were not
sufficiently supported by the university.
International students did not feel welcomed by their domestic peers nor welcomed by the
local community. They desired more academic supports in addition to the social ones and wanted
to integrate more thoroughly in the university, but were disappointed at the limited access or
support received. They perceived themselves as passive receivers of what the university gave to
them but not empowered as active agents for change. Feeling grateful for the support UPEI had
provided, all international students indicated that their needs should be clearly identified and
addressed properly and sufficiently by the university, instead of just being invited to come
without being supported to stay.
The international students who participated in this study were both satisfied and frustrated
with what they had experienced through their education at UPEI. They valued their achievements
from several aspects: knowledge acquirement, skills building, and personality betterment. They
believed that they had excelled in those aspects when compared to how they were before they
came to Canada. However, being situated in an environment where internationalization is
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somewhat new and the local community is not inclusive, international students did meet quite a
number of shared challenges that have hindered them from better integrating into the local
environment, resulting in less academic and sociocultural contributions generated by
international students.
Research Question 4
What does it mean for international students to be meaningfully engaged in
internationalization in higher education?
International students are a beneficiary to universities in bringing cross-cultural and
diversified perspectives to generate new knowledge and understanding, which results in the
enhancement of curricula (Altbach & Knight, 2007). The monetary contribution made by
international students to the host university and nation is also apparent (Farrugia, Chow, &
Bhandari, 2012). Given their benefits, international students do not actually fully engage in the
internationalization of UPEI. They don’t have domestic students as their friends. They don’t
think they have been really valued within or out of curricula. Their intention to be part of the
university is not truly welcomed for the reasons of campus culture and work mechanism of the
current system. Meanwhile, international students also need to adjust to the local culture and the
functioning system, to know how things work out and what the proper and acceptable practice is
to make things happen. To have international students meaningfully engaged in the
internationalization of the university, there are two key issues to be addressed: reciprocal
adjustment and establishment of an inclusive mechanism.

117

Two-way adjustment.
Adjustment needs to happen in two aspects. On one hand, UPEI should create a
welcoming campus culture, which means people in the community see internationalization as a
norm, as opportunities, and embrace such diversity and possibilities (Anderson, 2008). The
creation of such a culture should be a top-down initiative presented in the institutional mission
and vision statement that guide all levels of work from administration to teaching. When
internationalization is an institutional commitment and reflected in practice, it can be a
“transformative force in the culture and climate of the institution. Its greatest impact was to
change the learning environment so that it embraced global perspectives both inside and outside
the classroom” (Bermingham & Ryan, 2013, p. 69). Sandy and Meyer (2009) also argued that if
institutions aim at developing global citizenship of their students, “the university mission
statement should provide the justification for an international curriculum to be supported and
advanced” (p. 60). Therefore, it is an institutional primary endeavor to have internationalization
reflected in the management, supporting services, curricula, the display of international
representations (such as flags, photos, languages of signs), and even the food served on campus.
Altogether, these elements contribute to shape a diversity responsive and welcoming campus
culture, which in return will influence each individual within.
On the other hand, adjustment also means to help international students, who come from
afar, to know the rules and proper practices in the local culture. International students are brand
new to the country, so they need people to tell them how things work in this system. They are
very uncertain about the accepted social norms and practice, academic culture, or political
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system in the Canadian context. They expressed ambiguity about what is considered appropriate
in decision-making processes or what rights a student should have. In Canada, people are proud
of the democracy of the social system and the right of free speech protected by the government.
Then it is necessary to let the international students, especially those whose cultural background
are different from that of Canada, know that they can also contribute to the betterment of the
community by leading changes.
To make international students more meaningfully engaged in the campus life, it is also
necessary to equip them with critical pedagogy. There are many international students coming
from a cultural background in which students are taught to follow the rules set by teachers or the
authorities. Challenging the powerful is usually unacceptable. In such a culture, students do not
believe they have the power to make changes, since in their notion, changes always start from the
powerful ones, while the general public are weak and lack their say in the decision making
processes. If international students can be equipped with critical pedagogy, and be aware of their
power in the Canadian context, they might take different coping strategies to deal with their
challenges, rather than letting these challenges be the barriers to their success in a new land.
Establishment of an inclusive mechanism.
The two-way acclimatization process needs to be guaranteed by a workable inclusive
mechanism in the university. From previous discussions and findings, it can be safely concluded
that administrators in general at UPEI carry a very ethical intention in trying to establish a caring
and inclusive university environment for international students. They regarded supporting
international students as their responsibility and believed international students should be part of
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the decision-making process. However, such belief and intention had not been received by
international students. There is no mandated mechanism to ensure administrators’ endeavors in
supporting international students or involving them into the management of the university are on
a regular basis and in inclusive methods.
The outcome of this mechanism should be the overall betterment of international students’
learning experience. This mechanism should also cover all function sectors, from top
management, human resources, supporting services, logistics, to teaching and others. There is a
lot of work this university can do to help staff work better in the multicultural environment and
resist the notion embedded in the culture that they are the best (Leask & Bridge, 2013). In
addition, such inclusive mechanism should be both top-down and bottom-up. UPEI is committed
to sustainable development, as advocated in its strategic plan. There should be two facets of this
sustainability: the sustainable development of the university and the education for sustainable
development of students. Therefore, the top-down and bottom-up approaches are of equal
importance in this endeavor (Warwick, 2016). An inclusive mechanism is not just to include
international students in interactions with the university, but also to be inclusive in recognizing
challenges for international students’ access to policies or decision making. Beyond that, an
inclusive mechanism should also ensure that international student’s voices are taken into
consideration seriously.
Without efforts being made to create a welcoming campus culture, equip international
students with adequate knowledge and critical pedagogy, and establish an inclusive mechanism,
it is very hard to have international students meaningfully engaged in the internationalization of
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UPEI. International students should be empowered. Their voices should be amplified. Their
identity should be truly valued. As a result, they can be partners with domestic students and
university administrators to make positive changes and contribute to greater inclusion and equity
on campus.
Summary
In this chapter, I related the findings to the research questions, and answered each with a
comprehensive understanding of those findings. Four issues concerning international students’
participation were covered: the current strategies and policies in internationalization at UPEI;
international students’ involvement in policy-making processes; international students’
perceptions on their experience at UPEI; and, the meaning of international students’ meaningful
participation in policy-making processes.
To sum up, the administrators at UPEI thought highly of the importance of international
students and saw the supporting of international students as their responsibility. They believed it
was the right of the international students to participate in policy-making processes. Holding this
belief, they had taken some initiatives in hearing international students’ voices and helping them
to participate in some committee meetings. They aimed at establishing a welcoming environment
to international students.
However, international students did not perceive being welcomed by the majority of the
campus, especially the domestic students. They did not think they were sufficiently supported to
better integrate into the local community. They also did not consider that the current services met
their needs sufficiently. In their view, they were not part of the university management.
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Recognizing the gap between the administration and life experience of international
students, I argued that administrators should help international students acclimatize to the
campus by equipping them with more down-to-earth knowledge and skills, and also raise their
awareness of critical pedagogy to make them realize that international students can also be
agents of transformation. At the same time, administrators should also help the local community
to acclimatize to the irresistible trend of diversity by shaping the campus culture to be truly
welcoming to international students. I also proposed the establishment of an inclusive
mechanism that works in the context of UPEI to facilitate both administrators and international
students in amplifying the voices of international students and empowering them, so that
international students can be meaningfully engaged in the overall betterment of the university.
In the next chapter, there is a further discussion on two issues related to
internationalization. One is the emerging rationales of internationalization. The other is on what
internationalization means in knowledge generation. Limitations of this study and
recommendations to researchers, practitioners, administrators and international students are
presented. At the end, a self-reflection on what I learnt from this research is reported.
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Chapter 6
Conclusion
In this concluding chapter, the emerging rationales of internationalization are identified
and discussed. The significance, limitations, and recommendations to researchers, practitioners,
administrators, and international students are discussed and presented. A self-reflection is
reported
The Emerging Rationales of Internationalization
In existing literature, there are four rationales of internationalization that have been widely
accepted: political, economic, academic, and sociocultural (Knight & de Wit, 1997, 1999). At the
institutional level, there are nine rationales summarized by the International Association of
Universities: increased international awareness of/deeper engagement with global issues by
students, enhanced internationalization of the curriculum, improved quality of teaching and
learning, strengthened institutional research and knowledge production capacity, enhanced
prestige/profile for the institution, opportunity to benchmark/compare institutional performance
within the context of international good practice, enhanced international cooperation and
capacity building, increased international networking by faculty and researchers, and
increased/diversified revenue generation (Seeber, Cattaneo, Huisman, & Paleari, 2016). In a
more precise summary, there are five rationales: international profile and reputation, student and
staff development, income generation, strategic alliances, research and knowledge production
(Knight, 2004).
Most of the rationales proposed by Seeber et al (2016) and Knight (2004) still fall into the
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previous economic, academic, and sociocultural rationales. Many of these new rationales are
detailed ones on academics, such as development of global citizenship and curriculum,
knowledge generation, and institutional performance. Others can both contribute to the
socio-cultural and academic rationales. For example, international networking, international
cooperation and capacity building, and international profile and reputation actually boost the
social capital of institutions. However, social capital is closely related to the holistic academic
performance of these institutions. And revenue generation is an economic rationale.
In this research, there are two new rationales that emerged at the institutional level: social
reality and ethical consideration. By recognizing the trend of globalization and the fact that
Canada is a country of immigration, internationalization is in fact a response to this social fact.
The Canadian Bureau of International Education (2016) has reported an increase of 92% in
international students in Canada between 2008-2015. It is also reported that 95% of Canadian
universities include internationalization within their strategic plan and 82% identify
internationalization as a top five priority (Universities Canada, 2014). Statistics Canada (2011)
also projected that 46% of Canadians who are over 15 will have been born or have their parents
born out of Canada. International education has been a national priority. Situated in such a social
and national context, institutions must internationalize. It is not a matter of choice. It is
something about “who we are”. This new rationale is an institutional response to this social trend
and Canadian history. In a global context, higher education providers have to embed
international activities into the holistic institutional operation to underscore their functions at
international, national, and possible local levels (Teichler, 2004).
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Another emerging institutional rationale is ethical consideration. Given the benefits of
international students, especially realizing that the ultimate educational goal is to enhance
cross-cultural and global understanding and develop global citizenship, it is also an ethical deed
to provide opportunities to enhance the global mobility of international students. By creating an
international campus environment, institutions provide opportunities for all students “to develop
the knowledge and skills necessary to navigate intercultural and global issues within both their
disciplines and their communities” (Garson, 2016, p. 30). Therefore, this rationale is to
emphasize the internationalization of higher education as an effort to seek for social justice,
equity and inclusion.
These two new rationales provide different perspectives for practitioners to examine the
reasons, practice, and outcomes of internationalization of higher education. They also add fresh
ideas to the current discussion on the pros and cons of internationalization.
Internationalization in Knowledge Generation
The main purpose of internationalization should not be to worsen inequity but to reduce it.
However, in practice, the western way keeps representing itself as the best ‘on top of the world’
education. In classrooms, international students are immersed in the western ways of learning
through the curriculum and educational system. Their previous knowledge and its acquisition
that has been shaped by their years of education in home countries is often ignored in the host
universities. The existing institutional policies do not inspire the richness of diversity, but rather
focus on “mainstream[ing] them into the existing curricular framework and producing graduates
who meet the same standards as English-speaking domestic students” (Siczek, 2015, p.10).
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Given the fact that their identity is not fully reflective in terms of teaching contents and methods,
I wonder to what extent international students are able to contribute to knowledge generation.
Acculturation has been overly highlighted in its importance for international students’
adaptation to a new environment. However, one of the premises of acculturation is that
international students need to deny their own culture to accept the new one, if these two types of
culture are in conflict. If one result of international mobility is the predominance of one culture
at the sacrifice of another one, then it is not internationalization. Internationalization should not
equal to unification, to melt diversified voices into a mainstream one. An internationalized
education system should be the one that diversified voices from all education participants are
amplified and heard. In terms of pedagogy and curriculum, if the cultural diversity of
international students is not represented and their identity is not valued in curricula, it will be
hard to have conversations on possibilities in a collaborate spirit to generate more knowledge
(Caruana, 2010; Ryan, 2013).
A true global university should be one where its learning environment is international and
friendly to international students. In this regard, international students should be facilitated in
different approaches of learning, exposed to diversified contents, engaged in multiple ways of
expression of what they have known, and motivated in further learning. Therefore, to genuinely
engage international students in the process of internationalization, education providers must
transform their ways of education instead of training international students to suit the current
system. Without meaningfully engaging all students, both domestic and international, into critical
examination of exciting assumptions through the lens of diversity, it will be hard for educators
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and students to construct the reality (Tran, 2012).
Limitations
My research skills and experiences might hinder me from obtaining the richness of
meaning of this study. As a graduate research assistant, I have participated in the process of
interviews, interactive data analysis, drawing conclusions, and so forth, but I did not have sole
responsibility for data analysis or reporting. Being an international student, I realized that my
personal biases on internationalization strategies and sympathy to international students might
affect the data collection and analysis, although I tried to distance myself from these personal
biases on the issues under discussion. What is more, as English is a foreign language to me, my
language proficiency many not have been sufficient enough for the most fluent communication
in interviews.
Delimitations
The topic of this research was delimitated to the engagement of international students in
institutional policy making. The reasons came from three scopes. Academically, this topic is
rarely discussed in current scholarly literature. Practically, international students have not been
sufficiently engaged into the institutional management at UPEI. Personally, my dual identities as
both a policy maker and an international student at UPEI enabled me to have sympathetic
understanding of the two roles and developed my interest in this topic. It was also based on these
facts that this research was taken at one site, i.e. UPEI. In considering that UPEI is a small
university, the number of senior administrators is limited. Additionally, only one fifth of UPEI
student population are international students. Therefore, the sample size was delimitated to a
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small number. In terms of paradigm stance, social constructivism was also selected to be used in
this research instead of critical pedagogy, though there were some discussions on empowerment
to international students and social transformation of existing education system in the thesis. The
reason for choosing social constructivism was that I believed the understanding of social reality
had to be facilitated through conversations among people or between people and text. Socially
constructivist approach had helped me deepen my understanding of the issues being researched.
Assumptions
In conducting this research, I assumed that all participants I interviewed told me the truth,
because the participation was voluntary and I had reassured them from identity exposure by
confidentiality endeavors. I also assumed that international students wanted to participate into
the institutional policymaking processes based on my personal experience and conversations
with other international students prior to this research. Since all the transcriptions used for
analysis were member checked, I further assumed that the meaning I heard was the meaning the
participants intended. I finally assumed that the situation at UPEI is relevant to other universities.
Although UPEI is small in size and young in international students’ enrollment, the topic under
researched is fresh in existing studies on internationalization of higher education and
international students. The challenges faced by international students and administrators at UPEI
were somewhat similar to that in other universities. Therefore, the discussions on international
students’ engagement in policy making at UPEI is transferrable to universities out of the
province of Prince Edward Island.
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Recommendations
Based on the findings and discussions of this research, I propose the following
recommendations to researchers, practitioners, administrators, and international students.
To researchers, the involvement of international students in policy-making is still a new
area to be explored. Because of the rich implications of having international students involved in
policy-making processes to facilitate their meaningful engagement in internationalization,
researchers can do more to transform the system to be more inclusive. Here are some suggested
topics: critical pedagogy in raising international students’ awareness of active engagement in
policy-making; the ecology of international students’ involvement in policy-making; the
application of universal design of learning (UDL) to engagement of international students in
policy-making; and, the creation of inclusive and diversity responsive campus culture and
accordingly its assessment and evaluation criteria.
To practitioners, it is time to realize that everyone is a part of the internationalization
process. It is a social reality and the living context in Canada that no one can reject. Such
awareness should be embedded in every day practice to enrich the opportunities of international
representation and engagement in the learning environment. It is also the time for educators to
renovate curricula and pedagogy, to think how diversity can genuinely generate global
knowledge, and to enhance the development of global citizenship.
To administrators, there should be a top-down and bottom-up approach to make
internationalization a transformative strength to the current educational system. To UPEI
administrators, there are some specific suggestions. First, there should be more endeavors to
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internationalize the curriculum and pedagogy. For example, a series of workshops on
internationalization can be included in the Summer Faculty Development Institute. The purpose
is to provide sufficient opportunities for new professors to gain knowledge on international
education and establish links between their past experiences with the cultural groups of their
potential students. Second, in terms of the human resources, the university can recruit more
talented instructors and staff members with international experiences in their previous studying
or working lives. They can be in the position of faculty professors that have frequent contact with
international students. They can also be administrators or staff members that help to support
international students directly or indirectly. For example, there can be more multicultural
representations in the office where instructional designers work. Third, there should be a holistic
policy adaptation on issues of internationalization, such as international representation at unions,
committees, or meetings responsive to the diversity of student body. There should also be some
regular counseling mandated in documents to facilitate international students participation in the
management of the university at all levels. Finally, administrators should underpin
internationalization and inclusiveness in every aspect of university management, especially in
“what to do” and “how to do”, to make international students truly feel that they are valued, that
they can make contributions to the overall betterment of the university, and that their
contributions matter.
To international students, it needs the endeavor of international students themselves to
improve the living and learning environment to be more inclusive and favorable to diversity.
Without the voices from the international students, their needs and challenges can never be heard.
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Passively waiting for forces from the domestic students, staff, and administrators to make the
change does not work for everybody. International students should not put themselves at an
inferior position in the negotiation of the power dynamics. Instead, they have to realize their
advantages and believe that they can bring values to the betterment of the community through
positive participation in every aspect of campus and social life. After all, it is the responsibility of
all stakeholders, especially the international students as one stakeholder, to transform the social
and educational systems.
Reflections on Learning
The journey of this study has improved my competence in many ways. First, it built my
competence of independently conducting scientific research, especially a qualitative study. I
understood that unexpected issues might happen during the process of scientific research.
Therefore, I had to be proactive to keep the research on the right track, so as not to miss the
deadline of each stage as planned. Different from quantitative inquires, qualitative research needs
the researcher to be more focused on the interpersonal relationships, i.e. the relationships
between the researcher(s) and participant(s). It also needs sufficient ethical considerations on
how to recruit participants without putting them into difficult situations. Qualitative researchers
have to be alert to all possibilities that might influence the trustworthiness of research findings.
Through writing this thesis and several rounds of revisions by my supervisor, committee member,
and one of my friends, my academic writing skills have improved significantly. I am now more
confident in my future academic pathway.
Second, after conducing this research, I am more of a confirmed believer on social
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constructivism. My understanding of internationalization of higher education and sojourn
experience of international students was deepened at each stage of the research: the literature
review, interview with participants, sense-making of the qualitative data, and the writing of the
thesis. I believe, this reconstruction of knowledge happened to research participants, too. As
confirmed by one international student participant, he acknowledged that it was during the
interview that he had a better and clearer understanding on how the university should facilitate
international students’ academic studies. The connections established between researcher(s) and
participant(s), researcher(s) and literature, and the past and present of researcher(s) co-create the
knowledge. Furthermore, this process of knowledge construction never ends. Social
constructivism has influenced me during the process of this study. It has also changed my
attitudes towards people and life. In coming to understand social constructivism, I now believe
that to allow difference is to leave space for progress.
Third, this research also demonstrated that although internationalization of higher
education has had a long history, global tolerance, acceptance, and welcome to diversity are still
at an infant stage. Canada has been promoting itself as being democratic, welcoming to
differences, and friendly. If fact, most of the Canadian people are. However, international
students still experienced racism, discrimination, and isolation in this country. In the process of
creating a more socially just educational environment for all students, international students have
to be the change agents for their own sake. This research made me deepen my understanding on
diversity of international students’ challenges. I became more conscious of avoiding generalizing
each individual with my assumptions. Recognizing their common needs, such as immigration,
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employment, and academic excellence, I kept reminding myself that each individual
international student has their unique experience that is closely related to their cultural
background, gender, family, previous education, age, personalities, and so on. Moreover, the
experience of each individual is worthy of being respected and considered. Such recognition is
also a basic character of global citizenship. Without being immersed in a diversified environment,
it is hard for one to truly develop global citizenship, to genuinely respect differences, and to
sincerely embrace diversity.
Forth, being a practitioner of internationalization of higher education in China, this
research made me realize that there is a long way to go for Chinese universities to
internationalize their education practices, compared with the counterparts in western countries.
The internationalization of higher education is still new to most Chinese universities. The related
policies are more out of political and diplomatic consideration. Chinese educators and
researchers on internationalization of higher education should focus more on issues that can
internationalize the education system, such as adaptation of curriculum, integration of domestic
and international students, and the social and academic experience of international students, so as
to make all students benefit from internationalization.
Finally, to address the question explicit in the title of this thesis, are international students
stakeholders or visitors on Canadian campus, from my research I would conclude that they are
visitors who want to be stakeholders. If the senior administrators at the university embraced and
enacted the recommendation made here, I believe we would be making progress in helping
international students become true stakeholders in the institution.
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