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Introduction
Defining Racism
In order to combat racism, we need to start by truly understanding the meaning behind the
term. However, this term has greatly evolved cross-culturally just as all operational definitions
have over time. For example, operational definitions for mental illnesses have drastically
changed over time, i.e., depression originally known as melancholia (Rashmi, 2020). Initially, all
mental illnesses were thought to be caused by demons and possession of the body (Rashmi,
2020). Depression was thought to be an inherited, unchangeable weakness of temperament
during the 1700’s and early 1800’s, eventually thought to be a brain disorder (Rashmi, 2020). In
today’s definition of depression, we know it as a mood disorder with persistent feelings of
sadness and hopelessness (Thurschel, 2019). However, these feelings of sadness and hopefulness
constitute a small set of universal emotions. How and why we feel emotion varies crossculturally, thus affecting how we view and interpret mental illness. Psychological representations
within different cultures shape emotional expression patterns and social interaction patterns.
These representations lay the groundwork for how we interpret and express our emotions.
Through a cultural psychological lens, racism interacts with society in the same way. The way
we portray ourselves and our actions is entirely shaped by the society in which we grow up in
(Kirmayer, 2001).
The word racism was first defined in 1932 in the Larousse dictionary as “A system which
affirms the superiority of one racial group over the others” (Benoist, 1999, pg. 13). Many
definitions of racism in the early 1900’s put racism under the umbrella of a theory involving
beliefs and attitudes, while none of them concerned behaviour, just as mental illnesses were not
always concerned with behaviour. According to Alain de Benoist (1999) there are five elements
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that constitute a racist ideology. The first is a belief in the superiority of one or more races over
others and the second is the idea that this inferiority comes from a biological or bioanthropological nature. The third element of racist beliefs is that biological inferiority and
inequality is in the form of social and cultural orders. The fourth element is the belief in the
superior races dominating the inferior ones. Lastly, a belief that interracial couples and
miscegenation interfere with pure races. The first two elements conclude that there should be a
hierarchical classification of racial groups that cannot be modified through education or social
equalities which happens to be ingrained in today’s racist behaviours. However, the idea of a
racial inferiority didn’t always stem from a biological perspective. During the 18th century,
enlightened philosophers and liberal authors believed that inferiority came from different
customs, habits, climates, etc. of minority races (Benoist, 1999). Through a cultural
psychological lens, cultures themselves promote particular racialized ways of being in the world
through practices and actions. Therefore, in order to reduce racism, it needs to start with
changing the cultural norms and practices (Salter, 2018). The third element concludes that there
is a continuity between social conditions and biology. Cultural psychology states that there is a
mutual inseparable relationship between the psyche and culture of humans and that there is a
dynamic relationship between manifestations of racism in the world and manifestations of racism
in the mind (Salter, 2018). The last two elements of racist beliefs deal with superior and inferior
races and miscegenation interfering with pure race. Anthropologists in the late 19th century and
early 20th century saw miscegenation as a degeneracy, i.e., the decline in anthropological
distinctions between the races. While there has been a continuous debate to properly define
racism, these five elements attempt to encompass today’s ideology of racism. In order to truly
define racism, the definition should be broadened to include negative attitudes and/or beliefs of a
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certain group. However, the struggle arises when creating a universal definition of racism
(Benoist, 1999).
Fundamentally, racism is a theory of racial inequality and hierarchy (Benoist, 1999). Every
attempt to define further, comes with more complexity and bias depending on the person trying
to define it. “Racism is a sensitive word...how you define it reveals something about you, how
you see the world and your place in it.” (Mazel, E. 1998, p.13). Many theories are focused
around this notion. The first is the Marley Hypothesis which concerns knowledge of historical
racism (Nelson et al, 2013) and another is the self-affirmation theory which involves motivation
to protect the integrity of the self (Sherman & Cohen, 2006).
Identity Relevance
Self-affirmation theory states that people are motivated to maintain the integrity of the self.
Integrity is what it means to be a good person, although, these standards vary cross culturally.
Self-affirmation theory (Steele et al, 1993) plays a significant role in racism perception and
racism denials and what it means to be a good person varies within cultures across different
groups and situations (Sherman & Cohen, 2006). Adams et al. (2006) state in their research on
the self-affirmation theory that people from different groups make judgments based on different
sets of information from the same event. People from minority groups tend to view racism
prominently in everyday discourse whereas people from perpetrator groups tend to minimize this
everyday racism. Research states that a reason why minority groups tend to see this racism is due
to the fact they are trying to maintain an important ingroup reality, i.e., maintain a positive image
of themselves. On the other hand, people from perpetrator groups are motivated to maintain an
unprejudiced self-image in collective society that may have implications with self or social
identity. They concluded that the students who identified themselves as a minority reported
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greater perception of racism in everyday events whereas the students in the majority group saw
less racism in everyday events (Adams & al., 2006).
According to Nelson et al. (2013) there are two main cultural-psychological tools that afford
the denial of injustice (Nelson et al, 2013). The first is the motivation to protect group esteem
which is directly related to the self-affirmation theory. The second is lacking critical knowledge
of past racism (Bonam et al, 2019). Both of which contribute to Whites’ racism denial.
Another important distinction to be made before discussing Whites’ racism denial any further
is the difference between an individual conception of racism and institutional conception of
racism. In an individual conception of racism, Whites are only accountable for racism whenever
they exhibit negative attitudes and beliefs themselves towards minority groups. On the other end,
institutional racism is viewed as rules and procedures that may or may not have a negative effect
on members of minority groups. Unlike an individual conception of racism, institutional
conceptions of racism may occur without a deliberate discriminatory act. A good example of this
is the achievement gap in educational institutions. When it comes to institutional racism, White
Americans tend to exhibit denials of racism since this conception is associated with an increased
advantage for them in society and threatens to discredit personal success. Whites are at an
advantage when it comes to institutional racism as society acknowledges it as white privilege.
White privilege is defined as “the unearned advantages that bestow upon Whites a
disproportionate share of economic, social and cultural capital” (Unzeuta & Lowery, 2008 pg.
1492). Research shows that Whites’ conceptions of institutional racism are constantly changing
due to the motivation to maintain a positive self-image as a sense of group identity comes along
with institutional racism (Bonam et al, 2008). Bonam et al. (2011) concluded that stronger
positive racial identity among White participants predicted greater denial of systemic
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(institutional) racism but not isolated racism. For their Black participants, the opposite pattern
emerged. Bonam et al. (2011) explain why they believe Whites tend to perceive less racism than
Blacks: they have a motivation to maintain a positive group image which includes adhering to
social norms. Due to the fact that acknowledging institutional racism threatens group image,
Whites tend to ignore it (Unzeuta & Lowery, 2008). This sense of group identity and belonging
can begin at an early age and can be shaped through educational systems (Nelson, 2011).
Importance of Educational Curriculum
Group identification and belonging can begin as early as preschool, as well as a sense of
happiness of belonging to a certain group (Nelson, 2011). Group identification can act as a
schema for interpreting social interactions and perceptions which greatly impacts the motivation
to maintain a favourable group image (Nelson, 2011). Hughes, Bigler, & Levy (2007) explored
children’s responses to learning about racism, involving 48 European American children and 69
African American children, all of which were between the ages of 6 and 11. The main
assessment was of children’s racial attitudes, and cognitive and affective responses to the history
lessons in which they were given. This study examined how this knowledge affected the
children. At a more theoretical level, the hope was that the children’s responses to learning about
racism would lead to a more comprehensive understanding of models of racial identity,
intergroup attitudes and civic engagement. At a more applied level the study should be useful in
forming new educational curricula and socialization practices for children (Hughes et al, 2007).
Learning history in school through social studies classes is the area in the school curriculum
most important for examining racism and for building anti-racism programs (Ross, 2006).
Nonetheless, textbooks used in such classes within Canada have a history of promoting a
problematic view of multiculturism and racial and ethnic diversity. Students not only acquire
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historical information from textbooks, but they also gain personal values and interests that create
individual habits and form identities (Gulliver & Thurrell, 2017). In Canada, knowledge of
history is important to promote a multicultural society as multiculturism is written into Canadian
government policy (NA, 2020). That being said, discrimination against minorities in Canada is
still occurring to this day. Research states that 20% of visible minorities reported experiences of
discrimination sometimes or often in the past five years (Lai & Huffey, 2009). A critical
discourse analysis done by Gulliver & Thurrell (2017) focuses on racism denials and how
English language textbooks in Canada tend to minimize and downplay racism in Canadian
history, arguing that if textbooks were to provide the brutal truth of Canadian racist history, then
society as a whole would start to acknowledge contemporary racism and historical injustice.
Additionally, Canadian textbooks do not acknowledge any white supremacy or white denial that
play a huge role in institutions, systems, languages and education in Canada (Gulliver &
Thurrell, 2017).
Some studies suggest that high levels of racism awareness are a good indicator of better
grades, fewer behavioural problems and more fully developed racial identities among African
American youth (Hughes et al, 2007). In contrast to this, some European American parents tend
to leave out information about racism when teaching their children about their history as they
claim the information may be harmful to their young children. The main focus in the study done
by Hughes and colleagues was on racial attitudes of the young children and not the way in which
they learned information about racist history. Results from this study suggest that the European
American children benefitted from learning about racism as it promoted a positive view of
African American children. Another finding from this first study is that children in the racism
condition expressed stronger valuing of racial fairness and higher levels of defensiveness

8
compared to children in the control condition. They also expressed higher levels of racial guilt
and endorsed more counter-stereotypic views of African Americans than children in the control
condition. Their guilt could be due to the fact that they already identify with members of their
group. A discussion of both of the studies done by Hughes state that higher levels of racial
fairness among children may lead to forming interracial relationships and hopefully will be
linked to higher levels of social competence and self-esteem among middle school children. The
two studies also showed that children’s cognitive and affective responses to such history lessons
may play a role in shaping their social attitudes (Hughes et al, 2007).
The Marley Hypothesis
In addition to the motivation to protect group esteem, a lack of knowledge about critical
historical racism also promotes contemporary racism denials. This is referred to as the Marley
Hypothesis. Essentially, the group differences in perception of racism stem from minority groups
being more aware of racist history and dominant groups ignorant of racist history. The name
Marley Hypothesis comes from Bob Marley’s song Buffalo Soldier which contains the lyrics: “If
you know your history, Then you would know where you're coming from, Then you wouldn't
have to ask me, Who the 'eck do I think I am” (Marley, 1983, 4:17). The hypothesis states that a
more comprehensive understanding of knowledge of historical incidents of past racism is higher
amongst minority groups and this accounts for the greater perception of racism in contemporary
society. Nelson and colleagues performed a study on the Marley Hypothesis in order to study
racial differences in perception of racism that can be accounted for by the differences in
knowledge of past racism. Mediation analyses indicated that minority group respondents may be
attuned to more contemporary racism due to their increased knowledge of past racism.
Dominant-group respondents may also deny racism due to their ignorant knowledge about racist
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history. The results of the study stayed fairly consistent with the Marley Hypothesis in
demonstrating that knowledge about historically documented incidents of racism significantly
predicted racism perception. This predicted racism perception difference in both isolated and
systematic incidents did not vary with racial category or racial identity relevance (Nelson et al,
2013). Other studies have been performed to support the statement that knowledge of racist
history affects group differences in perception of racism.
Bonam et al (2019) found further evidence in support of the Marley Hypothesis through
performing two conceptual replication studies where they found that White Americans perceived
less racism than Black Americans regarding systemic manifestations. However, the perceptions
of racism of White and Black Americans were the same for isolated incidents. This is directly
linked back to the point made earlier on how Whites do not acknowledge institutional racism due
to the advantages of white privilege. The results of this study show that racial identity relevance
is a noteworthy mediator of the effect of participant race on perceptions of systemic racism.
Particularly, higher racial identity relevance is significantly associated with lower systemic
racism perceptions for White participants (Bonam et al, 2019).
Further, Strickhouser, Zell & Harris (2019) found support for the Marley Hypothesis
discussing White denial. Group differences in perception of racism may be generated from deepseated motives such as protection of the self, therefore, related to group belonging. The studies
done by Strickhouser and colleagues were focused on different cultural and regional contexts
than in prior studies. In one of the studies, it was tested whether or not the Marley Hypothesis
would uphold at a school in the Southern United States with a majority Black student population.
As in the original study done by Nelson, White students had a tendency to perceive less racism
than Black students. However, greater perception of isolated racism was predicted by a greater
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knowledge of historical racism and Black American racial category. The same goes for systemic
racism perception. These studies show the importance of cultural contexts when it comes to
knowing historical racist material (Strickhouser et al, 2019).
Indigenous Residential Schools & Truth and Reconciliation Report
Indigenous people in Canada have suffered through a lot of historical racism and still do to
this day. Aboriginal children are the only children in Canadian history forced to live in a
different discipline due to their race. The Canadian government policy created a plan just after
Confederation to obliterate Aboriginal language and culture through forcing children into a EuroCanadian society. It wasn’t until the 1950’s that Aboriginal children were allowed in public
schools (Barnes & Josefowitz, 2019). The Residential schools in Canada were created by White
Europeans as a way to assimilate Indigenous culture.
Residential schools in Canada had upwards of 150,000 children passing through their doors
and operated for more than 160 years (Canadian Geo, 2020). The Indigenous children who
entered these schools aged from 4 to 15 years old and resided in the schools for months at a time
(Barnes & Josefowitz, 2019). The residential school period lasted from 1880 to 1970 (Curwen,
2001) with the last residential school to close in Saskatchewan in 1996 (Restoule, 2013). During
this time, the learning in Indian Residential Schools had little respect for the literacy of
aboriginal students and it wasn’t until late into the 1990’s that educators considered Indigenous
people of the Maritimes to be literate. Most European settlers and educators ignored the literacy
of Indigenous people from the beginning of the French Era. When the first French settlers arrived
in Port Royal, Nova Scotia in 1605, they brought the colonial policy which consisted of a plan to
assimilate the Indian population. This plan began with their conversion to Christianity. Religious
conversion was part of the curriculum of residential schools and was intertwined with a
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conversion to dominant culture and norms which was filled with Europeans values and
behaviours (Curwen, 2001). Schools were not provided for Indigenous children until after
Confederation in 1867 following the New England Company closing all schools. In 1879,
officials developed a program that adhered to building several large residential schools with a
system of smaller Indian boarding schools throughout Canada. Thus, Indigenous children were
taken from their homes and placed in schools far from their communities and families. Many
siblings were separated, and no child was permitted to speak any language other than English. If
this rule was broken, harsh punishments were put in place. The literacy of Indigenous culture and
history was completely ignored by European educators and settlers and their own way of life was
entirely stripped from them (Curwen, 2001).
Four factors central to the functioning and development of Indigenous students in residential
schools were: parental loss, institutional care, forced acculturation and acculturation stress, and
racism/discrimination. Separation from parents was extremely devastating for many children as
some went without seeing their parents for years. The residential schools were placed far away
from any communities and there were school policies put in place to limit or prohibit letters and
visitors. All Canadian residential schools were rigorous institutions with strict norms, daily
schedules and were under the control of staff. Students lived in dormitories, ate in dining halls
and attended classes supervised by staff. Students were assigned numbers by the staff in place of
their names. Stress from acculturation was prominent in residential schools as students were
forced to learn a Christian European lifestyle in the school system, and upon entering the
schools, Indigenous children were forced to remove all reminders of their previous lives and
individuality. Discrimination and racism were widely apparent towards all Indigenous students in
residential schools. Reports from the 1940s to 1980s stated that these students were often
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malnourished, hungry, cold or fighting for their lives due to inadequate food or clothing, poor
medical care and heating and dangerous learning environments. The report states that 25% of all
Indigenous students enrolled at 15 schools died of tuberculosis (TRCC, 2015). Students were
often punished, sometimes for no reason and without understanding why. Strapping on the hands
was a widely used form of punishment at the time (Barnes & Josefowitz, 2019). Mcnally and
Martin talk about some of the considerations for Canadian Health leaders after learning about the
abuse and maltreatment of Indigenous children in residential schools (Mcnally & Martin, 2017).
The experiences still greatly impact people today and the loss of language and disconnection
from the land forced upon Indigenous people has heightened socio-economic inequalities and
health disparities which in turn leads to overrepresentation of Indigenous People in child welfare
and correctional systems. These experiences are also linked to inequalities in education, housing
and food security, violence and health indicators in Indigenous People of Canada. There are
many Canadians who are poorly informed of the mistreatment of Canadian Indigenous Peoples
in the past and in contemporary society (Mcnally & Martin, 2017).
The Truth and Reconciliation Commission (TRC) of Canada informs all Canadians on
exactly what happened in Indian Residential Schools including a history of racism, abuse,
genocide and forced assimilation. The report clearly states that a lack of awareness of history and
present racism faced by First Nations’ individuals and communities is still present to this day.
This contemporary racism fuels a societal distrust between Indigenous peoples and other
Canadians. The TRC attempts to inform the public on the discrimination placed upon First
Nations, Metis and Inuit individuals. However, the TRC states that the teaching of this
knowledge should be by professionals who are trained in the subject and have received
antiracism training as well (Gulliver & Thurrell, 2017). The Truth and Reconciliation
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Commission report was created in 2015 and consists of 94 calls to action in hopes to establish
mutually respectful relationships between Canada’s Indigenous and non-Indigenous Peoples
(Mcnally & Martin, 2017). There are a few relevant ones to the current project that go as
followed:
“We call upon the federal government to eliminate the discrepancy in federal education
funding for First Nations children being educated on reserves and those First Nations
children being educated off reserves. We call on the federal government to draft new
Aboriginal education legislation with the full participation and informed consent of
Aboriginal peoples. We call upon the federal, provincial, territorial, and Aboriginal
governments to develop culturally appropriate early childhood education programs for
Aboriginal families.”
(TRCC, pg 2.,2015)
Many of the calls of action have to do with education and the school system in general
for Indigenous Canadians. Critchley et al. (2007) explored Mi’kmaq Children’s Perceptions on
Education and the purpose of their study was to focus on the determinants of health in
educational settings for Indigenous children. According to the Canadian Institute on Child
Health, “The general health status of Canada’s Aboriginal population ranks below the national
standards for all other populations” (National Forum on Health, 1997). The study identified three
determinants of health in which they believed have a strong impact on Aboriginal children; early
childhood development, education and personal health practices and coping. They concluded by
offering two policy implications in which they believe are crucial. The first is to formalize a
curriculum-based antiracism program that both the students and teachers would be a part of. The
second would be to explore the possibility of a Mi’kmaq immersion course that involves
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Mi’kmaq language and culture classes. Education is considered to be a very important social
determinant of health and as a society this needs to be brought more towards the public eye
(Critchley et al, 2007). This is associated once again with the Marley Hypothesis and how it is
important for our education to include all history, good or bad in order to prevent racism denials.
History can also have many different perspectives depending on the cultural background and
environment in which you live.
Indigenous Peoples in Prince Edward Island
Prince Edward Island’s history is one that can be told from different perspectives; however,
the Mi’kmaq history is one not normally taught in education systems. Given the nature of this
project, I believe a short background of PEI from an Indigenous perspective is important to
outline. Approximately 12,000 years ago, Mi’kmaq people came to the island to live and named
it Epekwitk which translated to “lying in the water” (Johnston & Francis, 2013). The Mi’kmaq
people began to create a way of life on the land and by 1913 (Macdonald, 2020) four different
reserves were created on the island; Lennox Island, Rocky Point, Scotchfort and Morell
(Johnston & Francis, 2013). The natives on all four reserves belong to two bands: the Lennox
Island Band, and the Abegweit Band (MacIntyre, 1993). The Mi’kmaq government consisted of
a Grand Chief with a council of seven district chiefs (Sark, 1998). The Mi’kmaq people found a
way of life on the island and were content living it the way they did up and until 1504, the
Mi’kmaq people believed that they were the most eastern people on earth. This changed
whenever they spotted European sailing ships approaching the island (Mcgee, 1997). In 1534,
the first European visit was recorded, and Jacques Cartier was credited with the discovery of the
Island (Pellessier, 1977). For a lot of people, this is where they believe it starts. However, the
story of the Island begins, long before this and people need to be more aware of the importance
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of their own history. Before Jacques Cartier came along, the French became the first colonizers
to seriously impact the Mi’kmaq way of life (Crossley, 1994). They assumed the island as part of
their own discovery in 1523 (Campbell, 1972). The Mi’kmaq became allies with the French, and
some took upon Christian beliefs of the French. They co-operated together in trade and then the
Mi’kmaq became the first Indigenous people in Canada to become Christians (Sark, 1988). The
Mi’kmaq became valuable military allies to the French as they were helping to protect the most
eastern places in Canada. However, the island itself was of little importance to the French
(Crossley, 1994). Europeans began to then severely impact the Mi’kmaq people and were
ignorant to see that the Mi’kmaq people had established a way of life already on the island and
were settled (Johnston & Francis, 2013). In 1719, Comte de Saint Pierre made the first
permanent settlement at Port La Joye. Then, by 1755, the population of the island became close
to 3,000 where settlements lined the rivers and shorelines. In 1758, the British Soldiers destroyed
a lot of settlements making it a hard place to live for the Mi’kmaq people on the Island. Thus,
during the year 1764-1765 the island was surveyed into lots, counties and county towns
(Pellesier, 1977) to then be divided into sixty-six lots in 1767 and granted to the British (Upton,
1979). In 1799, through an act of Legislation, the colony was named Prince Edward Island
(Pellisier, 1977). After the original shock of European settlement on the Mi’kmaq people,
Lennox Island became the homeland for the Mi’kmaq people in the late 1800s where they began
to re-establish their way of life here in solidarity. The school of Lennox Island provided
Mi’kmaq language classes, an academic program and a cultural awareness program (Sark, 1988).
However, the European settlement continued to affect the Mi’kmaq people. A few decades after
contact with the Mi’kmaq people 50-90% of Indigenous people died from disease (Johnston &
Francis). Europeans also disrupted Mi’kmaq traditional diet and by the end of colonial warfare
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the number of Mi’kmaq people declined drastically (Crossley, 1994). There was a high infant
mortality rate and frequent cases of tuberculosis that continued well into the 20th century for the
Mi’kmaq people. In 1856, the first official census of the Indigenous population stated that there
were 309 status Mi’kmaq living on the island (Pellessier, 1977). Today, there are approximately
1,100 status Mi’kmaq living on Prince Edward Island (Johnston & Francis). As one would know
if they knew the full history of the Island, it was not an easy ride for the Mi’kmaq people on the
Island and it continues to be a struggle in some respects today.
The Current Study
In my study, I wanted to test the Marley Hypothesis in Prince Edward Island. Across Canada,
Indigenous communities occupy a much different cultural environment than Euro-Canadians and
due to this may have varying degrees of historical knowledge of PEI. In saying this, I wanted to
examine whether or not learning about Indigenous history of the island increases recognition of
Indigenous issues in the present day and reduces racism denials.
Method
Participants
All 30 participants were from an introductory psychology class at the University of Prince
Edward Island. There were 26 females, 4 males and no non-binary students who participated in
the study. The participants self-identified as 68% White, 3% European, 7% African and 16%
Asian. The age range was 18 to 45 years old with the mean age being 22 years of age. Out of the
30 participants 14 of them grew up on the island. Out of the other 14 participants, 5 grew up
within the Maritimes, 2 within Canada, and 7 outside of Canada. There were 3 participants who
did not answer this question.
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Procedure
The participants of this survey were asked to answer an online survey that would take
about 30 minutes of their time. The participants are brought to instructions in the survey for the
short-term memory assessment. They were told to take the next seven minutes to study a list of
facts that they would be asked questions about later in the study. Participants were then presented
with a list of 10 facts, and 3 of the facts were the same for all participants. The other 7 facts,
based on random assignment, were Eurocentric or Mi’kmaq-centric historical facts (Appendix
A). After studying the facts, participants are asked to complete demographic information.
Following these questions, participants were given 7 minutes to recall as many of the facts they
read as possible. This memory tasks functions as a manipulation of historical knowledge
hypothesized that participants in the Mi’kmaq-centric condition would have greater knowledge
of Indigenous history than participants in the Eurocentric condition. Finally, participants were
directed to the dependent measures.
Measures
Perceptions of Racism
Participants read a list of 8 items that had the potential to be labeled as racist (adapted
from Adams et al., 2006; Appendix B). The participants rated the extent to which they believed
the following items were the product of racism on a scale of 1 (strongly disagree) to 7 (strongly
agree). Five of the items referred to individual manifestations of racism, α = 0.647. An example
item is A student attending a University orientation introduced herself as an Aboriginal woman.
After the orientation, another student asked her if she lived in a tipi. Three of the items referred
to systemic manifestations of racism, α = 0.641. An example of this goes as follows, The
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practice of racial profiling - police departments using information about race in the decision to
make traffic stops, perform searches, etc.).
National and Ethnic Identity
The participants read through a list of 6 items across two scales in which they had two
separate scales to answer from, such that higher scores indicated a stronger attachment to one’s
ethnic or national identification. The first three items were items of ethnic identification (α =
0.622) and the other three were items of national identification. The first scale for ethnic
identification was from 1 (not at all) to 7 (completely). A question from this scale that we used
goes as follows, “How strongly do you identify with other members of your ethnic group?”. For
the national identification scale, they were asked to answer each item on a scale of 1 (strongly
disagree) to 7 (strongly agree). One of the items we used for this scale was “I have a great love
for my country”.
Policy Support
The 6 policy items were adapted from the Truth and Reconciliation Commission of
Canada: Calls to Action (2015). Participants were asked to identify how strongly they agree or
disagree with each item, on a scale of 1 (strongly disagree) to 7 (strongly agree). Two aggregates
were created from the policy items as they conceptually worked together as one. The first group
was created with policy item 1 and policy item 2 as both of them encompassed ideas surrounding
the funding of Mi’kmaq education (α = 0.824). The second group created was focused on the
non-financial support of Mi’kmaq education which contained policy items 5 and 6 (α = 0.678).
Policy item number 4 encompasses anti-racist/social justice education and policy item number 3
was not used. All of the items are related to policy items that should be in place for educational
purposes (e.g., Canada must establish culturally appropriate early childhood education
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programs through the federal, provincial, territorial and Aboriginal governments for Aboriginal
peoples).
Results
Manipulation Check
Due to the sample size of the study, we made sure to include all participants in our data
regardless of the number of facts remembered in the manipulation. From the 15 participants in
the Indigenous condition, there was an average of 4 Indigenous facts remembered and 6 total
facts remembered. From the other 15 participants in the European condition, there was an
average of 5 Eurocentric facts remembered and 7 total facts remembered. From all 30
participants, there was a total average of 6 facts remembered.
Test of the Marley Hypothesis
An independent samples t-test was used to see if there were any group differences
between conditions on individual perceptions of racism. No significant difference was found
between condition groups, t (21) = 0.79, p = 0.44. Participants in the Indigenous condition
obtained a mean of (M=6.18, SD = 0.73) while participants in the European condition achieved a
mean of (M=5.91, SD = 0.92).
Another independent samples t-test was used to see if there were any group differences
between conditions on systemic perceptions of racism (items 2 and 4). No significant differences
were found between groups, t (21) = - 0.54, p = 0.59. The indigenous condition mean (M =3.75,
SD = 1.96) for systemic perceptions of racism was very similar to the European condition mean
(M =4.18, SD = 1.85) for systemic perceptions of racism.
A paired samples t-test was conducted to compare scores of individual perceptions of
racism versus scores of systemic perceptions of racism. Ignoring conditions, participants on
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average scored higher on individual perceptions of racism which resulted in close to the upper
limit (M=6.05, SD= 0.82). At the same time, participants scored fairly low on the scale for
systemic perceptions of racism (M=3.96, SD = 1.88). This difference was significant, t (22) =
6.51, p <0.001 and consistent with prior research (Bonam et al, 2008).
Tests of Identity Measures
Two independent samples t-tests were used to test for any group differences between
conditions in ethnic identification and national identification. There was no significant difference
by condition for ethnic identification, t (15) = 1.75, p =0.10. The means for the Indigenous
condition (M=4.00, SD= 0.71) and European condition (M=3.11, SD = 0.27) were fairly similar.
The small sample size did not allow for enough power to compare participants by ethnic group.
The second independent samples t-test assessed differences in conditions in national
identification by condition. However, this test was run with only Canadian participants as our
sample size did not include enough diversity to test all national identities in the study. The test
revealed no significant differences by condition, t (17) = 0.69, p=0.50. The means for both
conditions reached the top of the national identification scale on the Indigenous condition
(M=6.22, SD= 0.44) and the European condition (M=6.03, SD = 0.71).
Policy Measures
Condition differences in policy measures were tested using independent samples t-tests.
The first test conducted tested condition differences on policy measures considered with support
(non-financially) of Mi’kmaq education. The test revealed no significant differences between
conditions, t (21) = -0.58, p=0.57. The means for both conditions were fairly high on the scale
(Mi’kmaq condition: M=5.13, SD =1.26, European condition: M=5.41, SD=1.04).
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A second independent samples t-test was conducted to see the differences between the
Mi’kmaq condition and the European condition on items related to funding of Mi’kmaq
education. The test revealed a significant difference, t (13.5) = 2.62, p = 0.02. The participants in
the Mi’kmaq condition scored higher on items related to funding (M=6.60, SD=0.46) than
participants in the European condition (M=5.64, SD=1.12).
Furthermore, an independent samples t-test was conducted to examine any differences in
conditions on anti-racist/social justice education policy item. Both conditions reached upper
levels on the scale as Indigenous condition mean was (M=6.75, SD= 0.62) and European
condition mean was (M=6.55, SD =0.69) creating a ceiling effect. However, the test was not
significant, t (21) = 0.75, p = 0.46.
A paired samples t-test assessed the differences between anti-racist/social justice
education policy item and the support (non-financially) Mi’kmaq education policy items. This
revealed a significant difference, t (22) = 6.68, p < 0.01. Overall, participants supported antiracist/social justice education (M=6.65, SD=0.65) more than they supported support (nonfinancially) of Mi’kmaq education items (M=5.26, SD= 1.15).
Correlations between Identity and Policy Support
Correlations were run on all dependent measures, yielding some positive correlations.
First, the individual perceptions of racism items were positively correlated with the policy items
concerning funding for Mi’kmaq education r=0.54, p < 0.01. A second positive correlation was
found between the individual perception of racism items and anti-racist/social justice education,
r=0.67, p < 0.0001. There were three other dependent measures positively correlated with antiracist/social justice education. The first were the systemic perception of racism items, r=0.44, p
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< 0.38. The second were the items concerning funding of Mi’kmaq education, r=0.48, p < -.029.
Lastly, the items concerning support (non-financially) of Mi’kmaq education, r=0.50, p=0-.016.
Discussion and Conclusions
The Marley Hypothesis
The first test was run to see if the Marley Hypothesis would uphold at the University of
Prince Edward Island. No significant difference emerged between conditions on their perception
of racism however both condition groups scored fairly high on both the scales of individual
perceptions of racism. The participants in the Indigenous condition rated the incidents of
individual racism slightly higher than those in the European condition. This could be due to the
fact that participants in the Indigenous condition were more prone to paying attention to the
minority, therefore become more attune to individual racism. This could be explained by deepseated motives to promote or protect the self (Alicke & Sedikides, 2009). Group differences in
perceptions of racism can be accounted for by those who strongly identity with their racial group
and are motivated to protect their self. The participants for this study were mostly White and if
those who were in the Indigenous condition identified more individual racism items then it could
be due to the motivation to protect group esteem. As mentioned earlier in the study done by
Strickhouser et al (2019), White students perceived less racism than Black students and this was
more significant in systemic than isolated racism (Strickhouser et al, 2019). Individual/isolated
racism is more prominent than systemic racism due to the fact that racial groups are careful when
talking about racism as a society because they don’t want to be called out for it. A major
limitation to this study was the participant pool, with a more culturally diverse participant group,
there may have been a different outcome on different perceptions of racism.
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When rating systemic perceptions of racism, there was also found to be no difference
between condition groups. However, the means for both condition groups on the systemic
perceptions of racism scale fell pretty low with answers being either “disagree slightly” or
“neither agree nor disagree”. After discovering these findings, a paired samples t-test was used
to compare the perceptions of racism scale on individual vs. systemic racism which was found to
be a significant difference. On average, participants rated twice as high on the scale for
individual racism than systemic racism. Majority group members are seen to downplay racism,
because, as mentioned before by Unzeuta & Lowery, acknowledging it would suggest white
privilege (Unzeuta & Lowery, 2008). It becomes easier to display white denial onto systemic
racism because individual racism is easier to pinpoint.
Overlooking systemic racism in a small community like PEI tends to be more common
than expected. It is easier to promote a multicultural diverse community whenever individual
racism is identified more than systemic racism. A study performed at the University of Calgary
looking at visible minorities in small town communities in Canada states that there is a lack of
recognition by educational institutions, the government and employers of the education and
credentials of visible minorities. Some commonly stated reasons why discrimination is
prominent in small communities is ignorance, lack of understanding and knowledge and narrow
mindedness (Lai & Huffey, 2009). In a province like PEI it is important to identify institutional
racism in order to fight against racism.
Identity
No significant difference was found between conditions as we were unable to break the
analyses down by race due to insufficient power. In past research on the Marley Hypothesis,
Black participants have a tendency to report a higher identity relevance than White students,
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which in our study would have made a significant impact on our results if there was a larger
sample size (Strickhouser et al, 2019). In terms of national identification, the test was run so that
all participants were Canadian in order to test without outliers. There was no significant
difference found between conditions, however, participants high in national identification
indicated they were proud to call themselves Canadian. Similar tests done outside of a Canadian
perspective create a variety of different results. The research done by Nelson was done in the
midwestern United States which concluded to support the Marley Hypothesis whereas research
done by Strickhouser et al in the Southern United States found no evidence of the Marley
Hypothesis (Nelson et al, 2013). The history of racism in Canada is painted much differently
than the history of racism in the United States. The failure to replicate these findings comes from
an issue of power in this current study.
Policy
There were some interesting findings in terms of looking at condition differences on
policy measures. The first aggregate tested was the funding of Mi’kmaq education and there was
found to be a significant difference between groups. The funding from the federal government
was rated higher by those participants in the Indigenous condition. This could be due to a
phenomenon called white guilt which is brought about by the awareness of unearned privilege
and racism. Once again, since the majority of the participants were White, it is a very plausible
explanation. This white guilt may cause people to advocate for minorities through policies and
affirmative action programs. As mentioned earlier in the study done by Hughes and colleagues,
children in the racism condition in their study expressed higher levels of defensiveness compared
to the children in the control condition (Hughes et al, 2007). According to research done by Janet
Swim and Deborah Miller (1999), strong feelings of guilt emerge in White students whenever
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they learn about past and present racism in our society (Swim & Miller, 1999). In our study, the
push from the Indigenous condition participants on funding for Mi’kmaq education could be an
attempt at restitution powered by the white guilt they may or may not realize they are
experiencing after reading about Mi’kmaq history.
The second aggregate tested was the support (non-financially) of Mi’kmaq education and
there was found to be no significant difference between condition groups. However, all
participants scored fairly high on the scale indicating that they slightly agree with both items
related to the teaching of Mi’kmaq history. They “slightly agreed” that it is important to teach
the Mi’kmaq language in schools on Prince Edward Island and that all curriculum should include
the history of local and national Indigenous communities.
Another independent t-test was run to test the condition differences on anti-racist/social
justice education which resulted in a ceiling effect making any differences undetectable. There
was no significant difference found between groups, but all participants rated this item high, i.e.,
they agreed with the policy item.
In saying this, a test was run to see the differences between Mi’kmaq education policy
items and policy item number 4. This was found to a significant difference, all participants
agreed more strongly with racism education being taught in the schools than Mi’kmaq education.
This is interesting to think about because in order to combat racism you need to begin by
educating yourself. These results can be directly related back to the concept of white guilt as
racism education is an attempt to ameliorate racism in children. Cultural context is also an
important factor in considering these results because half of the participants in this study grew up
in Prince Edward Island and half off the island. It would be interesting to see further research
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done on a wider variety of participants from all over Canada to control for different racial/ethnic
backgrounds.
Looking at the future of education in PEI it is important to include not only anti-racist
education, but education on Mi’kmaq history as well. As mentioned earlier, white guilt can be
attempts at restitution by compensating the disadvantaged. Many affirmative action policies do
not aim to compensate victims of discrimination, but only to equalize opportunities (Iyer et al,
2003). In saying this, it is important in the future to begin educating our children on Mi’kmaq
history in order to not only equalize opportunities for minority groups but to also learn how to
compensate for a history of racism and discrimination. In a small community like PEI it is easy
to just fund anti-racist education and not specialize our education in indigenous history.
Relationship between Education and Policy
Individual perceptions of racism were positively related to the funding of Mi’kmaq
education. Once again, white guilt can explain the relationship between individual perceptions of
racism and the funding of Mi’kmaq education (Swim & Miller, 1999). All other correlations are
positively correlated with policy item: Educational curriculum should be established that
teaches students about racism and ways to promote social equality indicating the importance of
this policy item. This policy item should be the backbone to the way in which we introduce
racism education and history in our school systems. In order to teach students about Mi’kmaq
history in general, and fund this education, the groundwork needs to be laid out so that students
can properly learn about their history without any pre-existing judgments or behaviours.
Anti-racist education is a “discourse about the social inequality experienced by all nonWhite people of various class backgrounds and sexual orientations.” To begin this curriculum, it
is important to point out the issues with Eurocentric, White male privilege and supremacy, and
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the social inequalities in our society (Dei, 1993). In PEI, it is important to teach this education
through a Canadian perspective which includes teaching of historical racism history of
Indigenous peoples.
Limitations
A major limitation to this study was the lack of power in the sample which
greatly impacted the results. Lack of power and low availability of participants could have been a
result of the global pandemic that we are currently facing. Due to the sudden switch of online
education, it was a little more difficult have participants participate in this study. If done again in
the future, hopefully this would be different.
Prince Edward Island is a culturally diverse place to live and grow up in and it would be
interesting to explore all cultures on the island. If given the opportunity to do this study again, I
would be sure to vastly expand my sample to include a more diverse sample. Growing up on
Prince Edward Island is a unique educational experience as the school system is an incredibly
close-knit community. The knowledge you gain from going through the school system on the
island is not solely from the curriculum itself, but from the people you surround yourself with.
Prince Edward Island is a historically based place to live due to an influx of tourists in the
summer months, however, this information is not always taught to islanders themselves.
Islanders need to learn to appreciate the history of the Island starting from a young age by
including it in the school curriculum. Also, racism education needs to be included alongside the
history of the island in order to promote a healthy cultural order and customs.
Possible Future Directions (The importance of Indigenous education)
One of the directions intended for this study to go, was to show the importance of
Indigenous education in the islands school curriculum. Indigenous history is beginning to be
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taught in island schools starting in grade 1 through grade 6 where they learn the history of the
residential schools. The department of education has consulted with the Mi’kmaq Confederacy to
ensure appropriate classroom material (CBC, 2020). Textbooks in Canadian schools in the past
had information presented about African, Asian and First Nations people that was racist and
distorted with prejudicial ideas (Dei, 1993). This is starting to change and hopefully through the
implementation of anti-racist education with proper historically relevant information we can
begin a process of cultivating children with proper non-racist attitudes.
Concluding Thoughts
Although this study doesn’t have strong evidence to support the Marley hypothesis, there
are a few noteworthy findings. Most importantly, individual perceptions of racism were rated
much higher than systemic perceptions of racism indicating that in this study individual
manifestations of racism are more prominent than systemic perceptions of racism. This is very
relevant in today’s society as the Black Lives Matter Movement is a battle against oppression,
violence and injustice towards the Black community. There is a long history of systemic racism
and white-on-black oppression that is still to this day, something to fight for. In order to properly
stand up against racism and make a change, we all need to begin by educating ourselves. Our
education systems have an important role in teaching racism to children early and properly.
Systemic racism exists in society rooted within institutions, education and government and can
begin at a very early age. It is time to have the important and necessary conversations on how to
teach our children in order to promote a generation of change and equality.
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APPENDIX A
HISTORICAL MEMORY AND SOCIAL ATTITUDES
Condition 1
• Although none of these live on Prince Edward Island today, wolves, caribou and bears
once roamed PEI’s old growth forests.
• Over 200 Mi’kmaq across Atlantic Canada fought with the Canadian Armed Forces in
WW1 despite not being recognized as Canadian citizens.
• Epekwitk is what the Mi’kmaq have called Prince Edward Island for a very long time,
which means “resting of the waves”
• A few decades after contact with the Europeans, an estimated 50-90% of Aboriginal
Canadians died from diseases brought over by Europeans.
• The fox-farming industry began in 1890 in western Prince Edward Island when a pair of
businessmen captured black and silver-coloured foxes and began a secret breeding
experiment
• The Mi’kmaq were the first Aboriginal people in Canada to become Christians and
contemporary religious services often reflect a combination of Catholicism and Mi’kmaq
spirituality.
• In 1929, Mi’kmaq Grand Chief Sylliboy was convicted of hunting out of season despite
hunting protections granted in the Peace and Friendship Treaty of 1752. This conviction
was not overturned until 2017, fifty years after Sylliboy’s death.
• Opened in 1997, the Confederation Bridge is Canada’s longest bridge and also the
world’s longest bridge over ice-covered water
• In Atlantic Canada, Mi’kmaq children were forcibly removed from their families and
housed at Shubenacadie Residential School, as the Canadian government sought to erase
Mi’kmaq culture
• More than a dozen Mi’kmaq children died while attending Subenacadie Residential
School, while numerous others reported both physical and sexual assault at the hands of
school staff
Condition 2
•
•
•
•
•

Although none of these live on Prince Edward Island today, wolves, caribou and bears
once roamed PEI’s old growth forests.
In 1873, Prince Edward Island became the sixth British North American colony to join
the federation of Canada, despite Charlottetown serving as the site of the first Conference
to discuss Canadian Confederation in 1864.
Over three-fourths of current islanders are descendants of early settlers from the British
Isles.
In the mid 1700’s, the population of the Prince Edward Island was roughly 3000, with
settlements dotting the shorelines and rivers.
The fox-farming industry began in 1890 in western Prince Edward Island when a pair of
businessmen captured black and silver-coloured foxes and began a secret breeding
experiment.
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•
•
•
•
•
•

In the early 1700’s, Isle St. Jean, a French colony located on the Island, was granted to
Comte de Saint-Pierre who established the first permanent settlement at Port La Joye.
Opened in 1997, the Confederation Bridge is Canada’s longest bridge and also the
world’s longest bridge over ice-covered water.
Jacques Cartier, a French explorer, was credited with the discovery of Prince Edward
Island in 1534 while seeking a western passage to Asia.
Between 1764 and 1765, Samuel Holland, a Dutch-Born member of the British Army and
Surveyor General of British North America, was tasked with dividing Prince Edward
Island into lots, counties, and county towns.
In 1740s and 1750s, the population of the Island increased dramatically, largely due to
French settlers (i.e., Acadians) fleeing oppression at the hand’s British conquerors in
Nova Scotia.
In 1798, the British named the island colony for Prince Edward, Duke of Kent and
Strathearn, the fourth son of King George III and the father of Queen Victoria. Prior, it
had been referred to as St. John’s Island.
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APPENDIX B
HISTORICAL MEMORY AND SOCIAL ATTITUDES
DEPENDENT MEASURES
1. Perceptions of Racism
Rate the extent to which you believe the following are related to racism on a scale of
1 (strongly disagree) to 7 (strongly agree)
• Several people walk into a restaurant at the same time. The server attends to all the
White customers first. The last customer served happens to be an Indigenous woman.
• The relatively small number of Black professional sports coaches (NBA, NFL, MLB)
relative to the number of Black athletes.
• An Indigenous woman goes to a real estate company to look for a house. The agent
takes her to look only at homes in low-income neighbourhoods.
• Compared to Whites, a higher percentage of minority infants die in the first year of
life.
• A student attending a University orientation introduced herself as an Aboriginal
woman. After the orientation, another student asked her if she lived in a tipi.
• The practice of racial profiling - police departments using information about race in
the decision to make traffic stops, perform searches, etc.
• A Black man was pulled over for speeding by a White highway patrol officer.
Unknown to the man, his registration had expired earlier that month. Rather than give
him a ticket and let him continue, the officer impounded the vehicle at the man's
expense.
• Samuel, an Asian student, overhears two White students discussing how Asians "all
look the same."
2.

National Identity
• Ethnic Identification
On a scale of 1 (not at all) to 7 (completely)
• How strongly do you identify with other members of your ethnic group?
• How often do you think of yourself as a member of your ethnic group?
• How close do you feel to other members of your ethnic group?
• National Identification
Scale of 1 (strongly disagree) to 7 (strongly agree)
• The symbols of Canada do not move me one way or another
• I have a great love for my country
• I am proud to call myself Canadian
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3.

Policy
Scale of 1 (strongly disagree) to 7 (strongly agree)
•
•
•

•
•
•

4.

The government should provide equal funding from Federal Education for First
Nations children being educated on reserves versus off reserves.
The federal government should publish annual funding of the comparisons of First
Nations children on and off reserves.
Canada must establish culturally appropriate early childhood education programs
through the federal, provincial, territorial and Aboriginal governments for Aboriginal
peoples.
f
Provincial education programming should include teaching the Mi’kmaq language in
island schools.
All Canadian history curriculum should include perspectives on local and national
Indigenous communities.

Demographics
•
•
•
•
•
•

What is your age?
What is your nationality?
What is your ethnicity?
What is your gender?
Did you grow up on Prince Edward Island? If no, where did you grow up?
Do you remember an Indigenous history being taught in the curriculum as you were
growing up?
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APPENDX C
DEBRIEFING
HISTORICAL MEMORY AND SOCIAL ATTITUDES
Now that the study is complete, we would like to provide you with some background knowledge
as to why we did this study. In the present research, you are helping us learn how knowledge of
Indigenous history may influence our attitudes around contemporary Indigenous issues.
In this study you were tasked with trying to remember a series of historical facts. Some of you
were presented with facts about the region from a European perspective, while others saw facts
regarding Mi’kmaq history. Prior research on African American experience indicates that
knowledge of history promotes support for ameliorative social policy and recognition of
inequality in the present. We hope to see if this pattern emerges when learning about Indigenous
history in Canada as well.
We appreciate the role you have played in helping us to understand perceptions of inequality and
Indigenous history in Atlantic Canada. We hope you recognize how your participation helps us
better understand a variety of social factors.
Thank you very much for your participation. If you have any additional questions or would like
to learn about the results of the study, send an email to nlphillips@upei.ca or call 902-566-0966.
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