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Abstract
Canada is one of the favored destinations for Asian students to pursue their postgraduate study
in Education. Asian students in this thesis refer to Chinese and Vietnamese students from
Sinosphere influenced by Confucianism in East Asia. However, those graduate students often
encounter a wide range of language, academic, social, cultural, and employment challenges.
These challenges provide them opportunities to digest new experiences, reflect on their own
knowledge and values, and integrate that knowledge into their own perspectives. Yet, these
transformative experiences are seldom discussed. This thesis describes the experiences of six
Master of Education students studying in Atlantic Canada. Utilizing narrative inquiry, important
factors and mindsets relating to transformative growth are outlined holistically so that each
participant's story can be understood through the context of lived experience. This study took
place during the pandemic of COVID-19, so the findings are constrained by and informative of
studying during the pandemic. Analyses included grouping participants into two characters, a
single female and a female with family. Themes, contextual setting, actions, problems, and
solutions were identified. Findings address how participants have interpreted their new
experiences and integrated these experiences into their original worldviews studying in Canada
and highlight how these events triggered them to internalize their experience and create
meaning. Participants found increasing self-understanding and positive attitudes in learning as
two experiences toward positive changes. In addition, the findings point to four major difficult
experiences faced by participants: a lack of confidence in English speaking, insufficient crosscultural social connections, inadequate critical thinking ability, and limited choices in career.
Implications focus on how to provide the total experience for students with the collaboration of
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the Education faculty, various departments in universities, the provincial governments, and
future employers.

Keywords: Canadian graduate programs, Master of Education, international students from
Asia, challenges, adaption difficulties, narrative inquiry

v
Executive Summary
In this study, Asian students’ learning experiences have been investigated through
narrative inquiry. For this investigation, each participant’s story was understood through the
holistic views of their interpretation of their new experiences and integration them into their
original worldviews in the context of the participant’s lived experience in Canada during the
COVID-19 pandemic.
For participants, a holistic statement that summarizes their lived experience is that
studying in the MEd Program was life enhancing. They became more welcoming of the different
perspectives that they learned throughout their semesters. They began to question how their
worldviews had been changed from exposure to Canadian pedagogy and living and how much
influence their teachers’ ideas might have had on them. Asian students found that they
experienced two positive changes—increasing self-understanding and shaping of their attitudes
in learning. In addition, students interpreted four major difficulties, and the intertwined
relationship among these four difficulties caused them to be vulnerable during the pandemic. The
four major difficulties that Asian students experienced were lacking confidence in English
speaking, insufficient cross-cultural social connections, inadequate critical thinking ability, and
limited choices in career.
The first positive change of increasing self-understanding means changes regarding the
participants' perceptions about themselves and their cultures. During the participants’ study in
Canada, they had more time to be alone, which gave them the necessary time and space to
increase their understanding of themselves. Studying in Canada provided participants
opportunities to reflect on social expectations and the expected behaviors in different cultural
contexts. As a result, they were able to consider others’ opinions and negotiate the best solutions
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for themselves. The second positive change relates to their attitudes in learning. Initially, the
participants felt confused about Canadian autonomous and independent learning approaches. As
they gradually adjusted their attitudes and behaviours throughout the semester, they became
more responsible in their learning and appreciated the learning experience in the MEd Program.
As a result, they found that they were more independent, open-minded, and accepting of
different perspectives.
The positive changes were primarily inspired by their teachers. During interviews,
students mentioned that teachers were their primary local connections. Teachers encouraged
them and provided useful academic support and advice. This positive relationship with teachers
and open discussions in class increased their active engagement. Students noticed that teachers
preferred to express their concepts by using appropriateness instead of correctness. In addition,
they avoided constraining the thinking of students, which helped the participants to think further.
Students respected teachers’ professionalism. In general, they liked the Canadian way of
teaching and teachers more than that in their home countries. For them, teachers are role models
in terms of teaching and learning.
Most students talked about their language difficulties. Although English proficiency can’t
be improved dramatically, improving the confidence in speaking English is the first and the most
essential subject for international students. In the interviews, some participants said that they
were not comfortable talking in English. They reported that if they expressed themselves in their
mother language, they could talk more and easily make friends with local people both in and
outside of class. On the other hand, the lack of English proficiency was a barrier to their study,
preventing actively accessing information to engaging with the new environment. They were not
able to make friends with local students; as a result, many participants gave up on their efforts to
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look for local friendships. Some students who communicated with teachers frequently reported
positive connection to their learning results. Once their confidence had been more established,
increased communication with people from different cultures became possible and easier. Even
though they couldn’t speak English without grammatical errors, their attitudes and confidence
reduced the difficulty in engaging in the local community.
Insufficient cross-cultural social connection was their second challenge. Although social
support was important for Asian students to adjust to academic and social life, building a social
network was not as easy as the participants expected. Students who spoke the same language in
the class were befriended later; however, those who spoke different languages were difficult to
befriend. Because Chinese students were the majority in the class, they spent the most time
within their own cultural group and seldom interacted with people from other cultural
backgrounds, which affected their overall sense of belonging at school and in the community.
This further created social barriers for interacting with local people and students from other
cultural backgrounds. In addition, participants wished to have meaningful friendships with local
students. For them, talking to local people would provide more opportunities to improve their
English and build the local network for their study and future career. However, it did not work
out this way. It seemed easier for them to make friends and have more interactions with
international students from other countries than with local students. Unfamiliarity with social
language made them uncomfortable to join social activities. Because of the lack of meaningful
conversation, the cross-cultural experience only stayed on the surface level.
Inadequate critical thinking ability was their third challenge. In this study, most
participants were amazed by the Western approach to critical thinking and were eager to learn.
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However, they found it difficult to develop this ability because critical thinking, while an
essential skill, is also cultural in its expression of success.
Participants reported that teachers invited them to think from different perspectives,
which helped them think more broadly. Critical thinking and problem solving are emphasized to
adapt to the new academic milieu in Canada. However, students' language ability, cultural
perception, and previous learning experiences may not be adequate in supporting their
development of critical thinking and analytical abilities. Thinking in English limited the
participants' abilities to think critically. In the interviews, some participants were confused by
being critical and criticizing others. This critical thinking challenge also affected their academic
writing. Although students gradually improved their English, they still perceived academic
writing as challenging because, in order to present their arguments, they needed to be able to
acquire critical thinking skills. In their daily life, this challenge also impeded them from solving
problems and interpreting information from critical incidents, which caused them pressure and
discomfort in life. During the pandemic, the media from the East and the West shared the facts
from different perspectives. Some of them created significant discrepancies and arguments, e.g.
wearing mask, human rights, and anti-Asian hate. These at times contradictory messages created
difficulties for participants in digesting the information due to the sensitive nature of the political
and social topics and the missing cross-cultural social network.
Limited choices in career was the fourth challenge. Students expressed their worries
about limited opportunities in a competitive work environment. On the one hand, most of them
were not teachers, which meant that when they returned to their home countries, they would need
to get a teacher’s certificate. Even if choosing to work in corporations, they would face severe
local competition because local graduated students would have a much stronger social network.
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On top of these challenges, participants reported that they may face adaption issues even after
they return to their home countries. On the other hand, their challenges were significantly
impacted by a lack of knowledge coming into the program: before they embarked on their
studies, they did not know that a master’s degree in education would not give them certification
to work in the K-12 system in Canada. In Asian culture, getting the master's degree means better
career opportunities. Though the MEd program brought them theoretical and scientific
knowledge, skill development was not the aim in the program. Their degree seemed not to
directly link to more job opportunities. For Asian students, language and cultural understanding
seems to hinder international students in finding a suitable workplace to continue their growth in
Canada. The lack of meaningful local interactions made the participants' progress slower. The
above issues limited their choices in the job market in Canada.
Utilizing narrative inquiry revealed that participants encountered both interpretation of
their new experiences and integration these experiences into their original worldviews.
Intertwined, those experiences created personal transformation and brought growth opportunities
to digest new events and integrate that knowledge into their own worldviews.
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Chapter One: Introduction
Canada is one of the most popular destinations for studying abroad, with more than
530,000 international students recorded in 2020, according to the statistics of Immigration,
Refugees and Citizenship Canada (Canadian Bureau for International Education, n.d.). Chinese
and Vietnamese students who have been influenced significantly by Chinese culture in the
history, who account for 17% and 3% respectively of the population, often face multiple
challenges when they study abroad (Canadian Bureau for International Education, n.d.). The
different worldviews and knowledge systems from their home countries may provide them
opportunities for dialogue and to integrate that knowledge into their own education system
(UNESCO, 2015). These differences force them to constantly digest new experiences, adapt to
changes, and reflect on their own past experiences, which may generate significant cognitive
disequilibrium (Tudge & Rogoff, 1999). The challenges resulting from this disequilibrium bring
cognitive growth and transformative opportunities, often found through logical resolution and
through dialogue with others in intellectual and moral matters in the social milieu (Tudge &
Rogoff, 1999). Despite these benefits, when international students return to their home countries
they still face adaption challenges (Khanal & Gaulee, 2019). Similar—and even more
challenging—situations may occur when they choose to stay in Canada. Yet, their
transformative experiences and their concomitant value to society are seldom discussed even
those experiences contain meaningful information in understanding the changes of worldviews
and the ways they create meanings.
One degree attracting many international students to Canada is the Master of Education
(MEd), which, due to its particular focus, provides an introduction to Canadian culture. The
MEd program is unique in terms of featuring educational content that is associated with
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histories, policies, social, and economic environments in Canadian society. Yet, very few studies
discuss the experiences of MEd students who bring embedded Asian culture and worldviews to
their engagement with the fundamental assumptions, philosophies, and practices of Canadian
education. Although the literature discusses Asian students’ learning experiences, very few
studies utilize narrative inquiry, which tells people’s living experiences in story (Creswell &
Guetterman, 2019), to present the experiences from a more holistic, detailed approach.
Additionally, research has yet to view Asian students’ experiences over a longer period of time
within Canadian cultural setting.
Further complicating the international student experience was the shift from in-person to
online learning due to the COVID-19 pandemic. The change in course delivery had a significant
impact on the lived experience of all students, but caused additional, unique impacts for Asian
students. One such impact was the acceleration of nationalism and suppression of
cosmopolitanism in large countries. Although international students benefit from the conception
of one world and a global education, they face challenges under a growing nationalism (Wang,
2020). More discrimination toward Asians may hinder their social connections and employment
opportunities. These pandemic-accelerated changes have shifted the dynamics for Asian
students, making their study abroad more challenging than other Asian students in previous
research. However, there have been few studies exploring how these additional dynamics affect
Asian students' experiences within MEd programs.
To address these gaps, this thesis explored a central guiding question: when Asian
students encounter new incidents, how do they interpret their new experiences and integrate
them into their existing worldviews? Using narrative inquiry, this study aimed to examine
closely Asian students’ motivations, feelings, insights, and transformative journeys in their
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Master of Education programs at Atlantic Canadian universities in order to highlight the value
of the expansion and integration of their worldviews through learning and living in Canada.
Research Questions
This study aimed to explore the learning experiences of Asian students in a Master of
Education (MEd) program in Atlantic Canada through narrative inquiry during the pandemic of
COVID-19. Their experiences in different cultural and learning contexts represent valuable, new
knowledge. To better capture their experiences, my research questions are:
1. How have Asian students in their MEd program interpreted their new experiences and
integrated these experiences into their original worldviews?
2. What specific event(s) triggered their change of worldview, and can these be
represented in a way that explains how they interpreted their new experiences?
(Motivation)
3. How did they feel in the changing process? (Feeling)
4. How did they internalize their experience and create meaning? (Insight)
Importance of the Study
Students from the Sinosphere often encounter a lot of challenges. Yet, these
transformative experiences are seldom discussed. Utilizing stories, important issues relating to
transformation are appeared holistically. These issues are tangled and the complexity of the
intertwined relationship accelerated. The timing is unique. This study was conducted during the
pandemic, so the findings are constrained by and informative of studying during the pandemic.
There are four target groups which will benefit from this study: future international
students in an MEd program; current MEd international students; universities, especially
institutions with MEd programs; and future employers, especially Canadian employers. This
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study can help current MEd international students rethink the meaning of overseas postgraduate
education for them, reflect on what they have learned and accumulated in the journey, and
review the connection of their learning to their future career and life. The thesis also provides
prospective international students a window into school life and learning opportunities abroad. It
would also be valuable for Canadian universities, especially those that have postgraduate
education programs, to gain insight into the learning challenges and progressions from the
students’ perspectives. For example, graduate programmers could see what resonates most with
international students to foster changes during their studies and contribute to their future
success. In addition, this study can help employers learn more about MEd international students,
and their life transformation and growth in Canada. Once they have a better understanding of
these students, they may be more empathetic and able to see the value that international students
can bring to their companies. In turn, this could increase employer willingness to provide
adequate job opportunities to international students and improve communication with them at
work. These international students could, in turn, continuously develop themselves with support
from employers and contribute their capabilities to society.
Researcher Positionality
The production of knowledge and its interpretation reflect the positioning of the
researchers (Berger, 2015). Ontology tries to explain the reality and whether the reality is a
shared one or if specific contexts exist independently according to the conceptions and
interpretation of human beings (Ritchie, Lewis, McNaughton Nicholls, & Ormston, 2014).
Based on my own ontology and epistemology, I encourage an integrated and inclusive state of
individuals within society, with the intention to promote a less fragmented, or segregated
society, through cross-cultural understanding and reflection. Awareness of self, others, and the
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environment is the first step toward building such a society. Learning and growth is the
continuous pursuit in life, which is the philosophy in education.
In this study, I set out to explore Asian students’ learning experiences in a narrative
approach. I hoped to unveil the difficulties and transformative values of MEd Asian students for
their understanding of the mainstream values of Canadian society and living as minority. I
understand that bias may exist because of my identity as an Asian student in the MEd program.
The intersubjectivity issue in the Asian social community may influence my way of constructing
the world. Because I am also an international student in the MEd program, I share similar
experiences with the research participants and have familiarity with the research topic. I come
from Taiwan, where Mandarin is the official language. My working experience in Shanghai has
helped me to understand Chinese social and cultural contexts and Chinese people. Therefore,
during this research, I could better understand the meaning and circumstances participants have
experienced and build rapport with the participants (Berger, 2015). My previous experience
helped me better interpret gaps between two languages and two practices in the self-reflexive
approach. I was also able to contribute my own experience studying and working abroad in my
early 20’s and 30’s as self-reflexivity to examine my own learning experience in this study.
My Four Cultural Orientations
I have four cultural orientations. They co-exist in my mind. Sometimes, they can
accommodate each other very well. But, sometimes, they cause cognitive disequilibrium. They
are Taiwanese, Buddhist, Chinese, and Canadian orientations.
Taiwanese orientation: I am Taiwanese born and grew up in Taipei. Taiwanese are named
after their ancestors who migrated to Taiwan around 300 years ago. Compared to other ethnic
groups who immigrated to Taiwan from various provinces in mainland China around 1949,
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Taiwanese is the dominant population. I grew up in the neighborhood with those first- and
second-generation immigrants in 1949. At that time, Chinese culture and history was the
mainstream value. Confucianism was highly emphasized in education. Despite the traditional
Chinese cultural influences in Taiwanese society, my parents are open minded and listen to our
opinions without judgement. We could discuss different subjects for many hours. They
demonstrate the merit of Chinese culture and embed Chinese values in daily life. Then, I was
nurtured by democracy when I reached the eligible age for the first local direct elected president
in year 2000. Although Taiwan was called Formosa, meaning beautiful island, Taiwan’s
position has never been stable with arguments and counterarguments regarding its political,
social, and cultural history. In the 1990s, Taiwan’s education reform started to reflect the
gradually open social atmosphere with democracy after the ending of martial law. The dramatic
political, social, economic, and educational changes shaped a new collective Taiwanese identity
and perceived Taiwan as our homeland (Law, 2010). These constant changes brought me
different perspectives on the social power structure impact and the role change of the oppressed
and oppressors when two major political parties in Taiwan have rotated. I have observed how
the education system responded to these changes and how they shaped people’s perspectives.
Buddhist orientation: I like Buddhism because of its concepts, not its religion. The
teachings of Karma and Bodhicitta especially attract me because long-term happiness has been
my life objective since I was a child. Practicing kindness and wisdom helps me become happier.
Chinese orientation: I learned Chinese history and geography through my formal
schooling. While I worked in Shanghai, I had more opportunities to see and hear from people in
the society. I liked to talk to people I worked with from different provinces, which provided me
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opportunities to learn their perspectives. I gradually understood their desires, joys, worries, and
pains, both individually and collectively as a society.
Canadian orientation: I started my Master of Education program at University of Prince
Edward Island in the fall of 2019. I became aware of the Canadian perspective through attending
public speeches and seminars, doing volunteer work, talking to islanders and immigrants, and
reading newspapers. In addition to my firsthand experience in Atlantic Canada, I shaped my
Canadian view by adding my experiences from my previous work with American multinational
companies and people and my study and travel in the U.S. Then, I compared, integrated, and
adjusted my understanding from new knowledge I learned in Canada.
I have a tendency to integrate all of these four orientations into a big picture because I
believe this approach can help me achieve balance of mind. But, while staying in Canada, I have
encountered different perspectives and interpretations toward incidents. When I notice that
people aren’t fully understanding each other or are misinterpreting others’ good intentions, I try
to help. If I am unable to help, I think of possible solutions to the conflict.
These experiences led me to wonder what guiding principles would best support the
integration of worldviews. Authenticity and compassion guided this thesis. Throughout the
research process, I worked to trust the collective efforts made by participants, advisors, and
myself and to believe that individual worldviews will change from time to time because people
want to change for the better.
Introduction to Methodology
Narrative inquiry is a research method that captures and interprets life’s experience in the
living ecosystem. Its uniqueness comes from its form of thinking and the ability to describe the
complicated dynamics of the subject. Bruner (2004) argued that the interpretation of experience
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through narrative or story form is another form of thinking, different from deductive and
inductive reasoning. Definitions and abstract statements alone cannot represent the depth and
complexities of the lived subject, necessitating an additional form of thinking to portray
experience fully (Moen, 2006). The narrative approach, which is both qualitative and
interpretive, fills this gap (Moen, 2006). It describes people’s lives in the form of story
(Creswell & Guetterman, 2019) and exposes a person’s experience, the meaning for the person,
and the reason for their actions in the expression of literature (McAlpine, 2016; Moen, 2006).
Given its focus on personal experience and meaning told in a compelling manner, narrative
inquiry offered an appropriate methodology for this study, which sought to explore and
highlight how international students made meaning of their experiences with studying abroad.
Additionally, Clandinin and Connelly (1987) described ‘narrative unity’ as a flow of
events in a person's life, with events taking on meaning for the individual as a result of the unity
they attain. Unity refers to the coming together of all that a person has been and gone through,
as well as the culture that shaped them, in a specific person in a certain time and place
(Clandinin & Connelly, 1987). This means that narrative inquiry is concerned with not only
understanding people’s experiences, but also with investigating the society, culture, family,
languages, and institutions that shape, articulate, and enact those experiences (Clandinin, 2016).
This focus on not only personal story, but also the forces that affect the individual experience,
was a methodological fit for this study's aim of understanding international student experience in
the Canadian context. Through stories we shape and transform our identity (Leggo, 2008).
Therefore, narrative researchers claim that a valuable way to share human common experiences
is through story, which is inextricably related to language (Moen, 2006; Savin-Baden & Van
Niekerk, 2007) and in the context of living ecosystem, e.g. culture. This study harnessed
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narrative inquiry's power to share experiences through story in order to make the international
student experience understandable to a broad range of readers and stakeholders.
Overview of Chapters
Chapter Two provides a review of the literature, focusing first on the challenges
presented by the language barrier, difficulties in understanding educational theories and
practices, limited local social connections, and international student struggles in their future
career and lifestyle choice.
Chapter Three explains the theoretical framework that guides the narrative inquiry used in
this thesis. Next, it outlines the methods used in the study, including research sampling,
participant recruitment, informed consent, data collection, data analysis, reporting, and
validation.
Chapters Four through Six present the results, with each chapter offering a long story,
diagram, short story, data analysis, self-reflexivity, and feedback by participants. Chapter Four
focuses on Xinyi's story, Chapter Five focuses on Minh’s story, and Chapter Six focuses on
Eva’s story, the researcher herself.
Chapter Seven offers a discussion of the study, its implications, and limitations. It
includes synthesis of the findings, describing implications for the Faculty of Education and the
MEd program, universities, provincial governments, and future employers in Atlantic Canada.
Finally, Chapter Eight provides concluding remarks, including a discussion of
suggestions for future research.
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Chapter Two: Literature Review
Asian students in the MEd program face the following four major challenges: language
barriers, difficulties in understanding educational theories and practices, limited local social
connections, and struggles with their future career and lifestyle choices (Fang, Clarke, & Wei,
2016; Omar, Mahone, Ngobia, & FitzSimons, 2016; Pratt, 2016; Adelyemi, 2017; Sherry,
Thomas, & Chui, 2010; Preston & Wang, 2017; Firang, 2020; Arthur & Flynn, 2011).
Differences between Asian and Canadian cultures is a predominant topic in the literature
because culture is a defining and normalizing concept. In this literature review, I only address
those aspects which relate to the four major challenges faced by students in the MEd.
Language Barrier
Studies show that, although Asian students tend to meet the language requirements prior
to entering the MEd program, they still find English proficiency a big issue (Fang et al., 2016).
From the outset of their classes, there are challenges in each aspect of English proficiency:
listening, reading, writing, and speaking. They only understand a portion of the whole class
(Fang et al., 2016), and the limited understanding of the course content contributes to reluctance
speaking in class (Fang et al., 2016). Some students hesitate to speak in public because they
worry that their words may not be understood by professors or classmates (Lyken-Segosebe,
2017). Although Canadian teachers are generally more collegial and encourage students to
participate in class discussion, international students experience isolation at the beginning of
their studies (Adeyemi, 2017). They have to be especially attentive to the research protocols and
formatting standards used in academic report writing, which is associated with their reading and
writing abilities (Pratt, 2016). Both international and Canadian students need to learn and
practice academic ethical rules (Omar et al., 2016). Yet international students find this process
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more difficult because of their English writing ability and differences in their home culture
(Omar et al., 2016).
Being silent is not only a result of low language proficiency; there is also the fear of
embarrassment—the underlying motivation for avoiding making mistakes in public (Zhang,
2016). More than local students, international students worry about asking stupid questions or
feeling embarrassed in class (Sherry et al., 2010). Their silence hinders their learning of the
beliefs, values, and expectations from society, which may lead them to interpret information
differently from the socially appropriate norms and behaviors (Sherry et al., 2010). For the sake
of feeling safe, they choose to keep silent or constrain their speaking to only when the
instructors call their names (Fang et al., 2016). Students also indicate that in-class presentation
increases anxiety because of their limited English presentation experience (Pratt, 2016).
International students have experienced prejudice due to their language proficiency,
which in turn affects their willingness to speak up in class (Lyken-Segosebe, 2017). Professors
who focus on local and higher-performing students may set different standards and attitudes for
international students, which discourages international students (Lyken-Segosebe, 2017).
Students are reluctant to discuss grades with professors who may have bias towards them based
on perceptions of their language ability (Lyken-Segosebe, 2017).
Mentoring plays an important role in increasing academic success in graduate school
(Sinacore, Park-Saltzman, Mikhail, & Wada, 2011). Students with supervisors or fellow student
assistants report being happy about their learning experience when they receive both academic
and personal support (Sinacore et al., 2011). Yet, the majority of students do not know the
responsibilities of advisors, even when their school has a mentoring program (Omar et al.,
2016). Support has been provided by MEd programs in some universities, in the form of a
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language assistant that the students must work with on their assignments (Li, DiPetta, &
Devries, 2016). This dedicated support person can act as a mentor and help the students solve
potential problems (Moores & Popadiuk, 2011).
Ultimately, language proficiency affects the way international students perceive
themselves and their mental health and influences the progress of their personal growth and
transformation. When international students build positive relationships in the new environment,
they feel comfortable staying there (Adeyemi, 2017). Students who achieve higher language
proficiency are more autonomous and more willing to pursue personal growth, which
contributes positively to their overall mental health (Luo, Wu, Fang, & Brunsting, 2019).
Students with lower perceived language proficiency are more stressed at school and slower in
adaption (Luo et al., 2019). Language proficiency can also predict the degree of self-acceptance
(Luo et al., 2019). The higher self-acceptance students have, the higher willingness they have to
interact with others, which will affect their transformation progress. In general, international
students find it more challenging speaking than writing because of the lack of social interaction
with local students (Sherry et al., 2010).
Difficulties in Understanding Educational Theories and Practices
In Canada, there are joint-preparation programs focused on preparing students for
master’s study in education programs (DiPetta, Li, & Woloshyn, 2012). Although these
programs mainly emphasize English learning for students to be able to meet the admission
requirements, they also help students understand the Canadian education system (DiPetta et al.,
2012). However, those who have no or limited educational background and knowledge may find
course content difficult to learn (Fang et al., 2016; Pratt, 2016). Students begin with the surface
understanding in class and go deeper through observation and modeling (Palmer, 2016). This is
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a learning process of social interactions and participation, which helps students gradually
become familiar with, and adapt to, the academic environment by listening, observing and
imitating (Palmer, 2016).
Similarly, Adelyemi (2017) found that international students, especially those from
China, experienced culture shock when facing the differences in teaching and learning styles
between teachers and students. In Canada, teachers encouraged students to express their ideas
and co-construct the knowledge in the class; in contrast, the learning environment was
hierarchical in China (Adelyemi, 2017). Echoing these findings, other researchers have
suggested that assignments and rubrics are not familiar to international students (Preston &
Wang, 2017). Instructors’ conception of having no standard or absolute answers only confuses
students, which makes it difficult for them to understand and follow the course (Fang et al.,
2016). Students worry significantly about whether their papers will meet the instructors’
expectations. In addition, they feel frustrated about the ambiguity of assignments (Preston &
Wang, 2017).
Hierarchical power differences also influence students’ participation in class. In Canada,
they are encouraged to construct their own knowledge system and express their thoughts
actively (Fang et al., 2016). In contrast, in China, students listen and accept professors’ lectures
without judgment or challenge (Fang et al., 2016; Omar, et al., 2016). Students are used to
learning the right answer from instructors (Fang, et al., 2016). They do not want to interrupt
while others talk and wait for their professors to give them the opportunity to speak (LykenSegosebe, 2017). Building harmonious relationships with instructors is the social reason behind
being silent in class (Fang et al., 2016), and students perceive criticality as criticism (Guo &
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O’Sullivan, 2012). Yet, in the Canadian context, this deference to instructors may be
misperceived as a lack of participation rather than understood as a sign of respect.
Even when international students are eager to participate in the new format, active
discussion in class may make them nervous. They respond slowly due to the different language
structures, which requires more time to translate between their home language and English
before generating the right sentence to speak (Fang et al., 2016; Lyken-Segosebe, 2017). Asian
students have reported that Canadian students talk too much or too fast, which creates too much
information for them to track in class (Omar et al., 2016). The stress of participation has been
reinforced when class participation is counted in course grades (Lyken-Segosebe, 2017).
Students think that their talk needs to be sensible and coherent (Lyken-Segosebe, 2017). They
also think that evaluating participation by the frequency of talking is subjective (LykenSegosebe, 2017).
Differences in class size, which impacts participation expectations, also present
challenges for international students. While Canada’s small classes, in theory, make learning
more interactive so that international students can actively participate in the discussion—which
is a relatively new experience—this is an unfamiliar format that may be intimidating at first
(Fang et al., 2016). In East Asia, lecture is the primary teaching style; because class size is
bigger in Asia, class discussions seldom occur (Lyken-Segosebe, 2017). Despite the adjustment,
Asian students report enjoying the Canadian way of teaching.
Preston and Wang (2017) suggested that there are various gaps in learning expectations
and content between international students and their programs. For instance, they found that
students had practical expectations of the MEd program, which is in opposition to the researchbased, theoretical focus of some programs. They felt confused, and thought that they had been

15
introduced to many theories without sufficient explanation during lectures (Preston & Wang,
2017). Because education programs are developed with Canadian-specific history, culture, and
social and political understanding, it makes it much more difficult for international students to
learn theories and methodologies (Preston & Wang, 2017).
Despite these challenges, thinking critically interests international students, some of
whom have mentioned that they like Canadian class better because it allows them to develop
critical thinking and creativity abilities (Omar et al., 2016). Yet, while critical thinking is
expected in classes, some students report having no or limited opportunities to practice (Guo &
O’Sullivan, 2012). Coming from previous education systems that did not afford them
opportunities to express their opinions freely, the students struggle to understand the concept of
criticality and the meaning of being critical, which causes confusion about how to act properly
in class (Guo & O’Sullivan, 2012).
These challenges are balanced against a perception that the instructors recognize that
thinking and digesting knowledge takes time (Fang et al., 2016). Students experience patience
and kindness from the instructors (Fang et al., 2016). Some instructors have adjusted their
teaching and learning approaches to respond to the challenges—such as language insufficiency
and limited understanding of Canadian culture—that international students face (Chira, 2017).
Limited Local Social Connections
Asian Students’ Social Environment
Students live and talk in three environments—home, school, and community (Palmer,
2016). When studying in a different country, students face new academic and community
environments that require learning the formal and social expectations of each setting (Palmer,
2016). Not knowing cultural expressions can cause stress to international students in both school
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and social life (Palmer, 2016). Local contact is the first step to building social connections and
creating a sense of belonging in order to increase cultural understanding and provide emotional
support (Scott, Safdar, Trilokekar, & El Masri, 2015). Yet, the lack of or insufficient local social
connections is a major theme for all international students (Sherry et al., 2010). Psychological
well-being research shows that the better local social support international students have, the
easier they acclimate to local culture, build positive relationships, and maintain overall mental
health (Luo et al., 2019). Local social connections also serve as predictors of whether students
will feel they have a purposeful life (Luo et al., 2019).
Social Challenges in the Classroom
In many MEd programs in Canada, the majority of students recruited to campus are
international students, most of whom come from China (Li et al., 2016). Some schools even
offer specific International Student Programs (ISP), leading to classes with few or no Canadian
students with whom international students can interact to learn about local culture and social
expectations (Li et al., 2016). The Atlantic provinces have low diversity among Canadian
migration cities in which immigrants prefer to stay (Chira, 2017). This low diversity affects
international students’ social network expansion and job search (Chira, 2017). Although some
institutions help students to find conversation partners, the overall feedback regarding such
programs is not positive because there is not enough funding for the support (Li et al., 2016).
Having very limited social contacts reduces the opportunities for international students to use
English outside of class and make local friends, which leads to discomfort in interacting with
people from different countries (Sherry et al., 2010).
Pratt (2016) indicated that although students had reached the preliminary language
requirement for entry into university, they felt less than confident in interactions with professors
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and classmates. This confidence issue was caused by the disconnection between their English
acquired in their home countries and the real Canadian classroom (Pratt,2016). Additionally,
Omar et al. (2016) found that individual personalities determined the positive or negative
experiences in teacher and student relationships. The way they interact and communicate
formally or informally was perceived as the factor relating to personalities (Omar et al., 2016).
Other researchers have noted that professors’ attitudes toward class diversity and interests in
international issues affect the relationship between professors and students (Lyken-Segosebe,
2017). For example, international students build stronger relationships with local Canadian
professors who are easily reachable and come across as friendly (Lyken-Segosebe, 2017).
Students enjoy studying and the interactions with professors (Li et al., 2016) and give positive
comments on instructors’ patience and kindness (Preston & Wang, 2017). However, students
have commented that they do not receive enough help in adapting to campus life (LykenSegosebe, 2017). Lyken-Segosebe (2017) found that one reason for this lack of support was that
some professors had no idea how to help students in this specific group. This lack of awareness
indicates the importance of additional professional development informed by research into
specific student support needs.
Cross-Cultural Social Challenge
The difference exists between the imagined community of cross-cultural social
interactions and integration into Canadian society prior to their study and the reality of limited
opportunities for engaging with the local community and people (Fang et al., 2016). Preston and
Wang (2017) studied Chinese students who indicated that they wanted to make Canadian friends
prior to their overseas study; however, they made very limited or no local friends during their
time in their programs. While they found that Canadians were friendly, the conversations they
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had with them were usually general and superficial (Preston & Wang, 2017). Explanations for
this phenomenon from international students varied; some mentioned that local people had
already established their social networks and may not be looking for new foreign friends
(Preston & Wang, 2017). Other noted that respecting personal space is perceived as important in
Canadian society, which creates a complexity in building meaningful friendships with local
students (Omar et al., 2016). Canadian students enjoy participating in social life (Pratt, 2016).
Canadians like to dance, drink, participate in outdoor activities, and party (Pratt, 2016). In
Preston and Wang’s (2017) study, some students mentioned differences of culture, lack of
common interests, insufficient time for study, or language barriers as factors impeding the
students’ ability to make local friends. Other students cited prejudice and bias from local people
as a hindrance to connecting with the local community (Preston & Wang, 2017). Researchers
have found that international students are able to overcome some of these barriers through
accumulating more experiences over time, building their confidence, and common language
skills, which leads to a greater degree of openness and additional interaction with professors and
local students (Pratt, 2016). However, Preston and Wang (2017) found that a significant portion
of international students stopped trying to interact and became socially passive with no hope of
making local friends.
Social Support From the Same Cultural Community
The cultural community provides students tangible and intangible support. Tangible
support includes information and application document support for social services, part-time job
opportunities, and social activities (Sinacore et al., 2011). Intangible support—specifically the
use of a student's mother language—helps students reduce social isolation and build a sense of
belonging through communication (Sinacore et al., 2011). Unlike other international students,

19
Chinese students have a strong social and emotional network due to the large numbers of
Chinese in Canada (Adeyemi, 2017). Yet, Adeyemi (2017) indicated that although Chinese
students can easily get support from other Chinese peers, they find it more difficult to build
meaningful relationships with non-Chinese students and faculty members. Fang et al. (2016)
highlighted three reinforcement factors of Chinese social ties: a large Chinese community to
fulfill daily needs in the city, the tendency to gravitate toward Chinese peers, and the frequency
and convenience of using social media to communicate with family and friends in China. The
difficult-to-build and loose social connections with local people, and the easy-to-build and tight
social connections with people from the same home countries, encourage international students
to stay in their social echo chamber and become socially passive in meeting and talking to local
people.
Social Challenges During the Pandemic
During the COVID-19 pandemic, Chinese students have suffered the most in both the
length of time they have been affected by COVID—with family and friends impacted in China
from the beginning of the pandemic—and because their host countries blame China for the
outbreak (Wang, 2020). Although Chinese international students are a vulnerable group, they
have seldom been discussed in public policy conversations because they are not Canadians
(Firang, 2020). The lockdown and the closing of schools has made the issue even more obvious
because of the lack of social contact and increased emotional stress (Firang, 2020).
Struggles in Their Future Career and Lifestyle Choice
International students learn communication styles in Canadian cultural contexts and
school systems by receiving customized support in the university community (Sinacore et al.,
2011). For example, in a study of 20 participants, Sinacore et al. (2011) found that internationals
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students sought support from the career service centre mainly in resume writing, interview
preparation, and attending workshops and job fairs. However, the participants did not think
career services addressed their specific needs, such as providing information about the job
market and improving their language proficiency (Sinacore et al., 2011).
This lack of practical support has the potential to affect students long-term, as staying in
Canada for MEd Asian students after graduation is a challenge. The majority of international
students expect a better life after coming to Canada and prefer to get Canadian citizenship after
their graduation (Adeyemi, 2017). About 60% of students intend to apply for permanent
residence in Canada (Canadian Bureau for International Education, 2018), and Asian students
report receiving support from their families in this decision (Arthur & Flynn, 2011). Better
career opportunities, affordability, and quality life are main reasons for students staying in
Canada after their graduation (Arthur & Flynn, 2011). The culture barrier, especially language,
bothers students not just at the point of finding a job, but over the course of many years (Arthur
& Flynn, 2011). International students feel employers exhibit preference toward local people
because of their stability and familiarity with the workplace environment (Arthur & Flynn,
2011). Canadian employers are generally inexperienced in hiring and working with international
students, who may still need language, professional, and cultural training (Scott et al., 2015).
Language proficiency and self-confidence in using English are primary factors affecting
international students' job opportunities (Scott et al., 2015). In addition, international students
have expressed difficulties in finding jobs and networking in their subject areas (Arthur &
Flynn, 2011; Scott et al., 2015). For example, in a study of 43 international students, Li et al.
(2016) found that after graduation over half of the students wanted to work in an educational or
related institution (Li et al., 2016). One-fourth of the MEd graduates wanted to become teachers
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(Li et al., 2016); however, teaching in the K-12 public school system in Canada requires a
Bachelor of Education degree, which limits the students’ teaching options. Additionally,
researchers have found that the theoretical content students learn in their MEd programs does
not support them in developing the technical skills required in the workplace (Preston & Wang,
2017). Mismatches occur in the expectations from Canadian employers, available education and
related jobs in Canada, and technical skills required in the Canadian labor market for MEd
students. Some of this discrepancy may be mitigated by relationships developed at university.
For example, Asian students have reported feelings of appreciation for the employment
information and opportunities their professors or supervisors provided to them (Arthur & Flynn,
2011). Yet they would like to see career or counselling services providing resources specifically
addressed to international students’ needs, such as information related to policy and application
processes for permanent residence, job market outlook, social and networking skills (Arthur &
Flynn, 2011).
The challenges Asian students face usually come from insufficient competencies—
including skills, knowledge, abilities, and personal attributes—in Canadian contexts. These
competencies are important for them to understand in order to make proper decisions at school,
such as discovering the most impactful courses for their future careers and their interests.
Bolstering their understanding of Canadian contexts, beliefs, and values is an essential stepping
stone to developing competencies. Yet, there is a lack of research addressing the ways in which
Asian students' worldviews change and expand when integrating a Canadian perspective into
their own; research that is necessary to identify strategies for supporting international students.
To address this gap in the literature, my research tries to answer the question: how have Asian
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students in MEd programs interpreted their new experiences and integrated their original
worldviews?

23
Chapter Three: Methodology and Methods
This chapter first explains the theoretical framework of narrative inquiry. Next, it offers a detailed
look at narrative inquiry as used in this study, beginning with an examination of its key features.
This is followed by a description of the specific approach taken in this study, including research
sampling, recruitment, informed consent, data collection, data analysis, reporting, and validity.
The chapter also introduces the participants through a narrative story.
The Theoretical Framework of Narrative Inquiry
Narrative inquiry is rooted in social constructs and interpretative discourses. The
constructionist position, which is concerned with people's daily lives and experiences, focuses
on how words and interactions build a sense of social order (Elliott, 2005). The constructionist
viewpoint is that the social world is always "in the making;" hence the emphasis is on
comprehending the social world's creation (Elliott, 2005). The individual or the mind is always
influenced by society, and vice versa (Moen, 2006). Because of its focus on the reciprocal
construction of individuals and the social world, the constructionist approach necessitates a
considerably higher level of awareness than the interpretive techniques that discover the
meaning in the interviewer-interviewee relationship (Elliott, 2005).
Narrative scholars commonly agree that the philosophical ground of narrative inquiry
comprises the three attributes of time, place, and social context (Bruner, 1991; Clandinin &
Connelly, 1987; Connelly & Clandinin, 1990; Xu, Connelly, He, & Phillion, 2007). This
sociocultural theoretical stance (Moen, 2006) comes from Dewey's idea of interactive and
continuous learning, which views education as the ongoing process of learning in a social
context, absorbing what is learned, and putting this knowledge into action (Clandinin, 2016).
The nature of inquiry as the lived experience of individuals with a series of decisions driven by
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purposes and past experiences is in line with Dewey’s concept of “against obscuring the
selection process” (Dewey, 1958, as cited in Clandinin, 2016). This thesis draws on
sociocultural theory in considering how the social and cultural influences and the lived
experiences of individuals impact the construction of their worldviews.
In addition, narrative inquiry is rooted in the developmental approach to human study
(Vygotsky, 1978, as cited in Moen, 2006), and dialogical discourses (Bakhtin, 1986, as cited in
Moen, 2006) within the context of sociocultural theory. Human learning and development are
influenced by an individual's experiences in the social and cultural environments in which they
have participated (Vygotsky, 1978, as cited in Moen, 2006). Similarly, dialogic theories
recognize that human action is fundamentally dialogic in the relationship between selves and
others (Bakhtin, 1986, as cited in Moen, 2006). These theories acknowledge that a voice is never
neutral and can never exist in isolation. Further, meaning and understanding are created through
both voiced and unvoiced conversation (Moen, 2006). The social constructivist perspective
holds that reality is socially created, complicated, and dynamic, as well as dependent on
individual background and previous sense-making. This combination of the social and
individual prior experience—the text of one's past that is always influencing present relationship
dynamics—makes every present moment an interpretative one (Wiebe, 2015; Stewart, 2016). As
a result, narrative research takes place with the goal of interpreting, explaining, or making sense
of the phenomenon and its meaning to people as it happens (Stewart, 2016). Narrative inquiry's
theoretical attention to the continual creation of reality through the past-present engagement
helped guide this study as it considered the participants' stories of their lives before and during
their time studying in Canada.
Features of Narrative Inquiry
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A narrative inquiry approach was used to support this study's focus on how Asian
students interpret their experiences with studying in Canada and integrate their worldviews.
When a research question tries to understand the details of one or several individuals’ life
experiences, narrative inquiry is an appropriate approach (Creswell & Poth, 2018). Clandinin
(2016) considers "narrative inquiry as fluid inquiry," in which participants’ stories to researchers
are relational and open, instead of a step-by-step process. (p. 25). Participants become engaged
in the narrative process (Bowden et al., 2017). It is important for researchers to consider whether
their research question and purpose can be justified from personal inquiry puzzles, theoretical
and practical modifications, social initiatives, and policy changes when they design their study
(Clandinin, 2016). The research is conducted by studying a few people, collecting their stories
and other relevant data, writing about their experiences, and finding the meaning of those
experiences in a chronological ordering that allows for greater sense-making (Wiebe, 2012;
Creswell & Poth, 2018). Following that method, this study included six participants, as well as
researcher self-investigation, in order to make sense of their experiences through chronological
stories. Contextual information such as personal background, culture, and history needs to be
embedded into the data collection, analysis, and writing process (Creswell & Poth, 2018), details
that this study incorporated throughout the research process.
Researchers have outlined several key features of narrative inquiry that should be
addressed when engaging with this methodology. A brief description of each of these features,
as well as how this study incorporated them, follows.
Experience in Stories
Experience in narrative inquiry is constructed into stories, comprised of both
phenomenological and methodological narrative (Xu et al., 2007). The approach's
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phenomenological nature can be viewed as individual experiences revealing personal
interactions with others (Creswell & Guetterman, 2019). Experience and activities are presented
in the form of storytelling in a sequential timeline in specific social contexts (McAlpine, 2016).
Narratives are about individuals behaving in a place, and the events that occur must be relevant
to their conscious states—their ideas, desires, theories, values, and so on (Bruner, 1991).
Experience continuity is also the nature of narrative inquiry (Gao, 2019). Researchers try to
understand how previous experience relates to present decisions, and how these decisions affect
their future lives (Gao, 2019). Leggo (2008) indicates that stories try to provide the whole
picture of incidents. Narratives use specific events as their ostensive reference (Bruner, 1991)
but, by being embedded in a story, understanding is more ecological; in this way, the particular
has generic reach and particularity gains its symbolic importance (Wiebe, 2016; Bruner, 1991).
This study harnessed this potential for stories to connect the past to the present and to produce a
more ecological understanding through developing three long stories from participant and
researcher data.
Procedurally, narrative inquiry's methodological nature can be achieved by not setting the
defined objectives and boundaries before conducting research (Xu et al., 2007). Instead,
researchers allow for flexibility to follow the flow in collecting relevant experiences from
various situations (Xu et al., 2007). This study provided participants the opportunities to
describe their experiences in their own way of expression and pace. The researcher asked
questions for clarification. It is relatively easy for participants to share their stories in detail
without hiding the truth, and it is normally feasible to generate meaning and reflect on
themselves (Savin-Baden & Van Niekerk, 2007). Those experiences can be discovered by
asking who, what, where, when, why, and how questions (Leggo, 2008).
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Although narrative only extracts partial texts and presents a glance of participants’ lives,
it discloses messages that resonate beyond the specific moment (Xu et al., 2007). The key
feature of this methodology is the collection of a variety of data over time in various educational
practices (Clandinin & Connelly, 1987). These data are then compiled in a narrative history to
give an account of the lived situation being studied (Clandinin & Connelly, 1987). The narrative
determines what is proper at any given point in time and what comprises the next appropriate
stage in the investigation (Clandinin & Connelly, 1987). To ensure the research allowed space
for the organic development of the investigation, flexibility was built into the study through two
interviews in two months and story feedback.
Relationship in Participants' Stories
Narrative research has the essence of relationship inquiry, or discovering and creating the
meaning of experiences through relationship (Bowden, Caine, & Yohani, 2017). The
participants’ stories are influenced by those they interact with, which may have conflicts in the
interpretation of narratives (Chan, 2010). The researchers especially pay attention to three
aspects—timing, space, and social interaction—when observing participants (Chan, 2010). The
complexity of these aspects contributing to participants’ stories can also make key moments of
analysis more noticeable (Chan, 2010). The complexity in the relationship may exist in the most
common stories (Cobley, 2001, as cited in Leggo, 2008). That’s why more narrative inquiry
scholars use the term voices rather than voice (Moen, 2006). Through stories, participants
interacted with different people in daily life. Participants’ perspectives were influenced and
shaped from time to time.
Relationship Between Researchers and Participants
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Being an observer is not the only role for researchers (Xu et al., 2007). With effort, the
researcher can create a collaborative and trusting relationship, offering each participant the
space to live, tell, and retell stories (Connelly & Clandinin, 1990; Moen, 2006). Relationships
refers not only to the interaction between researchers and participants in the research process,
but also to connections with time and context (Clandinin, 2016). Partnership with participants
allows researchers to immerse themselves into the participants’ lives for a certain amount of
time (Xu et al., 2007). Research ethics and responsibilities must be sincerely considered in the
relationship between researchers and participants (Bowden et al., 2017). Furthermore, engaging
in the relationship means that researchers continuously devote their time to the participants, and
even their family and community members (Clandinin, 2016). In this study, the researcher
collaborated with participants to gather participants’ stories and discover the meaning between
two interviews and after the stories were drafted.
The Necessity of Lived Time and Place
Time and place are two major components of constructing and presenting a quality
narrative of an experience (Connelly & Clandinin, 1990). A narrative is a chronological account
of events, has an inexhaustible lifespan, and summarizes what are basically patterns of events
that occur over time (Bruner, 1991). Narrative can capture “lived time" as reflecting a lived
sense of events, but cannot reflect the exact time on the clock (Bruner, 2004). Time is especially
important in narrative inquiry both for establishing structure and for demonstrating sufficient
time was spent on the data collection process, which builds trust in the description and
interpretation (Xu et al., 2007). Time is the critical component in the plot, capturing the
important past, the valuable present, and the purposeful future in relation to society and culture
(Connelly & Clandinin, 1990; Xu et al., 2007). The component of place complements time by
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describing where characters encounter and act and the broader cultural and social environment,
contextualizing the experience further (Connelly & Clandinin, 1990). This study captured
participants’ lived time from September 2019 to February 2021 which allowed basic patterns of
events that occur over time during their learning in order to establish structure and collect data.
Situated Within a Cultural Context
Stories are written in a specific cultural context from which they cannot be isolated
(Moen, 2006). Even the way we speak about our lives is influenced by the cultural forms present
in our particular narrative canon (Bruner, 2004). Stories must be seen as rooted in society,
influenced by history and institutions in which they occur, and existing in cultural contexts
(Moen, 2006). As a result, human knowledge and personal identities are shaped and changed on
a regular basis (Moen, 2006). As long as individuals obtain new experiences and engage in
discussions with others, their viewpoint evolves (Moen, 2006). Narratives constantly shift the
way we see the world as well as how we see ourselves (Moen, 2006). This study was situated
within Atlantic Canada universities which allowed Asian students to explore new knowledge
and engage in learning and living in the Western cultural context.
Various Versions of Narrative With Hidden Meaning
Human actors experience and interpret the world from a variety of subjective
perspectives, leading to multiple versions of narratives (Moen, 2006). A reader or listener may
not be able to judge the accuracy of a stirring story (Bruner, 2004). There is no such thing as a
constant and unchanging truth in a story (Moen, 2006), and people can alter their delivery of
stories in order to be better understood (Bruner, 2004). Yet, regardless of differences in culture,
ideology, politics, and spiritual beliefs in the world, there are only few driving forces which tell
dreams, hopes, fears, happiness, sadness and about relationships (Leggo, 2008), and this makes
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it possible to investigate particular stories to benefit social understanding. This study addressed
the purpose to studying in the MEd Program of participants and their career goals. It also
highlighted their dreams and hopes toward Canadian culture and happiness and hopes when they
encountered different culture, ideology, and values. The narratives ultimately carry multiple
meanings, some that may emerge only as readers engage with the stories.
Living the Story
The narrative inquiry process of "living the story" (Connelly & Clandinin, 1990) includes
telling lived experiences from the participants, transcribing people’s experiences into written
stories, and then retelling stories and reliving them. Researchers adjust their minds to describe
participants’ situations, co-constructing the study as they engage in the inquiry process
(Connelly & Clandinin, 1990). Researchers must recognize that people are both continuously
living their stories and telling their stories through reflection and explanation (Savin-Baden &
Van Niekerk, 2007). It is also beneficial for researchers to find a way to connect with
themselves across time and situations through reflexivity, providing them a unique way to
inform their future orientation by educational experience (Shields, 2005). In this study, the
researcher explored participants’ living and telling of their stories not only through each story,
but through additional reflexive writing after the construction of each narrative.
Methods
Research Sampling, Recruitment, and Informed Consent
This study focused on female Asian students in MEd cohorts at Atlantic universities; due
to the limited number of male students in the program, no men were included. Purposeful
sampling with specific criterion, which focused on some Atlantic Canada universities and MEd
groups, was selected (Creswell & Guetterman, 2019; Ritchie, et al., 2014), including three single
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students and three students with families to represent students at different life stages. In terms of
age distribution, one student was below 25 years old, two students were 26-30 years old, and
three students were over 31 years old. Participants were recruited after this research received
ethics approval in November 2020. Email through Program Assistants and WeChat were used to
send out the research invitation. A total of six participants volunteered for the study. Participants
were in their final two semesters of or had graduated within the past year from a Master of
Education program at Atlantic Canada universities. Anyone who did not meet the criteria was
excluded from this study.
The informed consent process began directly after the recruitment. Once potential
participants agreed to participate, the informed consent form was provided in order for them to
understand the study and the nature of their involvement. Pseudonyms were indicated in the
consent form. Each participant signed the consent form and sent it to the researcher prior to the
interview. Participants were briefed on their rights to withdraw their data in the consent form,
data collection forms, and after interviews. After the interviews, data were analyzed and
compiled into stories. Stories were distributed to the respective participants for validation.
Written comments with a follow-up call for 20-30 minutes were conducted to clarify those
comments and invited participants to elaborate and provide examples if any. One-on-one online
debriefing sessions for 30 minutes and/or a written summary report will be provided to each
participant after the thesis defense.
Data Collection
To study the small samples in narrative inquiry, broad and specific detailed data are
collected through conversations, documents, and observations in order to understand
participants’ lives and interpret experiences reasonably (Chan, 2010; Gao, 2019; Xu et al., 2007).
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Conversations include interviews and informal conversations with participants (Chan, 2010;
Connelly & Clandinin, 1990; Savin-Baden & Van Niekerk, 2007). Documents written through
the collaborative efforts between researchers and participants can be part of the final documents
(Connelly & Clandinin, 1990). Data may be collected at the initial stage of the study and
throughout the completion of the final report (Connelly & Clandinin, 1990). The interaction and
conversation between the researcher and the participant in the interview and throughout the
research can also be included in the transcription (Creswell & Poth, 2018).
To achieve this required breadth and specificity, four types of data collection methods
were employed in this study: interviews, participant self-reflection journals, activity time logs,
and chronological learning curve records. Narrative analysis was used to understand participants’
personal challenges, actions, feelings, and reflections.
Interviews
Interview is often a significant source in the data collection process (Creswell & Poth,
2018). Semi-structured and in-depth interviews are commonly used and represent the best forms
for learning more about people's lives and personal experiences (Elliott, 2005; Mishler, 1991). In
the interview, the researcher and participant jointly form the interview discourse (Mishler, 1991).
The agenda in interviews can evolve and adapt to change depending on the story being told
(Savin-Baden & Van Niekerk, 2007). Participants may talk about many stories of small moments
in time in the interview (Riessman, 2008). Rapport also creates an interactive and dynamic
relationship between the researcher and the participant (Stewart, 2016). This relationship can
enable respondents to find and speak in their own voices.
Some researchers highlight the importance and value of multiple interviews with the
same participants, as this may enhance researchers' understanding of the participants.
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Researchers can better establish a trusted relationship with the participants by using two
interviews and showing their interest in learning about their experiences (Elliott, 2005).
Conducting more than one interview allows researchers to create new narrative questions for the
second interview (Elliott, 2005). By doing that, changes in a participant’s identity and worldview
can be noticed (Macqueen & Patterson, 2021). In addition, the relationship between interviewer
and interviewee can shift over time with the same subject, and these shifts can affect the tales
that emerge on different occasions (Macqueen & Patterson, 2021). To enable this building of
rapport and gather data on changes in participants' perspectives, this study interviewed each
participant twice.
The interviews were designed in order to capture each participant's critical incidents
throughout semesters. Heeding Elliott's (2005) recommendation that the interview last for as
much as one and half hours, but no longer than two—as this duration helps interviewees find the
rough ideas about how much detail they may tell—each participant was invited to have two twohour interviews conducted online because of the COVID-19 guidelines. One interview was held
in December 2020. The other was held in February 2021. All interviews were conducted
primarily in English because the research topic was related to Asian students’ learning
experience in an English-speaking country. If participants found that any words in their mother
languages could better describe their thoughts or feelings, they could use them as well. In the
interview, general and open questions were posed. The concept of the Hero’s Journey, drawn
from Christopher Vogler’s theory (Vogler, 2007), was introduced to encourage participants to
share their personal experiences in the second interview. In the same interview, nine Confucian
Analects (Dalriada Books Ltd., n.d.) related to learning were selected. Participants were asked to
provide their views of Confucian Analects (Dalriada Books Ltd., n.d.) and its educational praxis
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in Canada, and that the data informed the story. The design of this activity and the questions
asked are included in Appendix 2. Participant stories were audio recorded and transcribed.
Interview questionnaires served as a reference to facilitate the interview process (see Appendices
1 and 2).
Self-Reflection Journal
Each participant maintained a self-reflection journal from December 2020 to February
2021; the journals were viewed by the researcher in real-time throughout this period. Being
authentic, thoughtful, and reflective were important for participants in journal writing in order to
increase the quality of the data. Participants were able to spend time writing more or less at their
discretion. Therefore, the total time dedicated to journaling varied from participant to participant.
Activity Time Log
The excel worksheet of activity time log was designed to collect data about the type of
activities engaged in by participants, the associated hours spent on each activity, and the purpose
of joining each activity, in order to understand their lives through time perspective. Participants
recorded their major outside classroom activities in the time logs, such as part-time work,
workshop participation, and volunteer activities. The time participants spent on their leisure
activities provided a broader perspective about their interests, career goals, and learning
experiences and the links to school learning.
Chronological Learning Curve Record
The excel worksheet of chronological learning curve record was designed based on
Plutchik’s (1980) emotional structure. This structure identified eight basic behavioral types for
all emotions in human beings and animals that are important in adaption to new environments. In
this thesis, these eight behaviors were adopted to collect the emotional change participants

35
underwent during their study in Canada. The time tracked in this worksheet ranged from
September 2019 to February 2021. For some participants, this period included one semester in an
ESL program. For the rest participants, it included two months after graduation. Participants
were invited to draw their own chronological learning curve and identify major events and
emotional changes throughout the program. The charts indicated emotional changes of
participants associated with specific events in the time series. The emotional changes or events
were rated by participants.
Each participant inputted activity time logs and chronological learning curve records for
three hours in total. The participants were invited to do a member check once the draft of the
stories were completed. The time for this feedback was one hour. In summary, eight hours plus
the time participants spent on the journal writing were required by each participant to complete
all tasks. Because the nature of this study was to describe the challenges Asian students face and
any changes they have made on themselves in the MEd program, there were limited sensitive
issues involved in this study.
Data Analysis
In narrative analysis, researchers’ focus shifts to the reason and the way the incident is
told, what the researchers want to achieve through the story, and readers’ responses (Riessman,
2008). After data have been collected and read several times, researchers start to write a
personal overview of each participant and their stories in the first person (Savin-Baden & Van
Niekerk, 2007). Researchers need to put themselves into participants’ possible lives with their
imagination (Clandinin, 2016). This approach describes what researchers do and how they see
themselves in context, in which way discourses are produced, how analyzing and interpreting
images comes about, and how culture intersects from their own perceptions and personal
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positions (Riessman, 2008, cited in Creswell & Poth, 2018; Savin-Baden & Van Niekerk, 2007;
Wiebe, 2012). Stories are constructed in a way that gives the person a feeling of self as a
purposeful agent with a sense of continuity over time (Elliott, 2005). It is important that
variations across interviews and between the interviewee and the interviewer are identified and
analyzed (Mishler, 1991).
The data analysis process for this study took place right after data collection. The first set
of data was initially analyzed from December 2020 to January 2021. The second set was
preliminarily analyzed in February and March 2021. This analysis involved the familiarization of
raw data, developing an initial thematic framework, sorting data, reviewing the extracted data,
and summarizing and displaying data under each theme (Ritchie, et al., 2014). All raw data was
analyzed in order to identify key elements in the stories (Creswell & Guetterman, 2019). Those
key elements included contextual setting, characters, actions, problems and solutions (Creswell
& Guetterman, 2019). The data were extracted and categorized into themes and key elements
under each theme (Creswell & Guetterman, 2019).
After the first interview, a transcription software was used to transcribe. However, the
transcription was not readable because accents from participants could not be recognized.
Therefore, I listened to the audio again. At the same time, I took notes for each interview and
highlighted any intonations and expressions in my notes. Participants seldom used their mother
languages during the interviews. In general, they only added several sentences to provide clarity
to their content. After completing the transcription, interview notes were read several times and
findings or questions were summarized in the notes as well.
The data collected during the interviews was informative. When researchers reread
transcripts, ambiguity between interviewees’ spoken contents and written contexts for
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understanding how the interviewee shapes stories and identities may be revealed, along with
what they think of themselves (Creswell & Poth, 2018; Macqueen & Patterson, 2021). Leggo
(2008) indicates that narrative provides the opportunity to engage in a vibrant and fruitful
discussion about how stories are constantly full of gaps, silence, and surprises. Data analysis
allows researchers to be reflexive to gain a better understanding of their views and judgments of
participants (Savin-Baden & Van Niekerk, 2007). Researchers pay attention to the illuminating
discoveries and metaphors hidden in the stories because all such discoveries are transformative
to people’s lives (Savin-Baden & Van Niekerk, 2007).
Therefore, the familiarization of raw data took two months. Questions that emerged from
this process included “Why did all participants talk about critical thinking as one of their
memorable experiences?;” “If they could not build the social connection with people outside
their own community, how could they practice their critical thinking?;” and “If they had no
chance to discuss about hot topics on the news, how could they enrich their worldviews?” The
answers to these questions seemed to be a closed loop to me. I didn’t find good answers to tackle
those questions at that moment.
In January 2021, the questionnaire for the second interview was designed. The questions
covered post-graduation career plans, reflections on the MEd study, the storytelling of their
learning experiences drawn from Christopher Vogler’s theory—the Hero’s Journey (Vogler,
2007), was introduced to encourage participants to share their personal experiences, and their
views of Confucian Analects (Dalriada Books Ltd., n.d.) and its educational praxis in Canada.
Nine Confucius Analects were listed for participants to choose in order to understand how
participants from Sinosphere influenced and connected to their learning experience in the MEd
program. Quotations from Confucian Analects (Dalriada Books Ltd., n.d.) were listed for them to
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select the most agreeable, disagreeable, and those they were unsure of and whether they had had
a similar experience in the education praxis in Canada. For Chinese students, Confucius has
significant influence in culture and education, as Confucian Analects (Dalriada Books Ltd., n.d.)
is one of the readings each student learns at school. Vietnamese also live by the Confucian
values laid out in the book. This study considered that, for participants, understanding how their
experiences with the praxis in Canadian classrooms associated with Confucian pedagogy might
provide information on differences between approaches and the ways in which Canadian
pedagogy had been interpreted and integrated. During the second interview, issues participants
had commonly mentioned in the first interview were further clarified. Interview notes were
summarized in the same way as the first round. Further nuances to the participants’ stories were
identified, then revised, and key elements of the narrative arc were shaped, including existing
worldview, triggering event, motivation, interpretation, feeling, and insight. The data were sorted
into a structure by the triggering event.
In order to effectively report the findings, data from different sources were consolidated.
Table 1 outlines four types of data reported and the associated data analyzed from the sources of
data. Type A data composes the main narrative formats in long and short stories and diagram.
Data were extracted and analyzed from the two interviews, chronological learning curve records,
activity time logs, and self-reflection journals. In interviews, participants provided their stories.
The data for the participants associated with each story character were averaged, creating a
chronological chart of the character's behavioral change. The activity time logs provided insight
into the various participant activities. The chart for each character was calculated based on the
portion of total hours spent on each purpose by associated participants. The self-reflection
journals provided context for understanding participants’ daily encounters and their thinking and
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feelings in their personal space. With the multi-dimensional qualitative and quantitative data
inputs, I, as a first-time researcher, was able to be more authentic in seeing participants and their
experiences, more confident putting this data into stories and diagrams, and better able to give
suggestions to current and future students. Type B data were collected to connect Asian
pedagogical praxis by a famous Chinese educator, Confucius, to the praxis of Canadian
educators in order to understand whether differences existed in Asian and Western pedagogy.
Type C data were collected to understand participants’ opinions about their study. Those
opinions included whether they were happy at the end and believed the education was helpful
and useful. Type D data which related to their suggestions to various parties including future
students, Faculty of Education, universities, and future employers had been considered in the
discussion section. Considering the narrative nature in this study, Type A data were reported in
the Results section and Type B, C, D data were considered as the analysis of other data and
placed in Appendix 3.
Table 1
Data Consolidation Table
Type

Data Reporting

A

• Long story
• Diagram
• Short story

B

• Pedagogical praxis of Confucius analects in

C

•
•
•
•

the MEd Program
Most favorite educators
Question about whether this journey had a
happy ending
Going to university helpful or not helpful in
understanding life in Canada
Will you continue with university education
in the future?

Data Source
Interview 1 and 2
Chronological learning curve
record
Activity time log
Self-reflection journal
Interview 2
Interview 1 for the first item
Interview 2 for the remaining
items
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• Recommending younger friends to follow

your pathway
• Advice to future students
• Suggestions to Dean of Education about the

D

MEd Program
• Suggestions to universities in general
• Views about the uniqueness of the MEd
students to future employers

Interview 1 for the first three
items
Interview 2 for the last item

Reporting
Reporting of narrative research may include the introduction of participants, the purpose
of the stories, the research process from data collection and analysis to storytelling, the meaning
of stories, and its interpretation (Creswell & Poth, 2018). Ultimately, a story can only be
realized if its parts and wholes are dependent and made to coexist (Bruner, 1991). This kind of
narrativizing requires the ability of storytelling and writing. Researchers usually form stories
according to the time sequence, even though the participants do not tell them that way (Creswell
& Poth, 2018); this chronological storytelling approach was taken during this study. Stories are
structured around five elements—agent, action, goal, setting, and trouble—that work together to
show movement through canonical scripts, or easily identifiable common human struggles
(Bruner, 1991, 2004). Essentially, an agent (the participant) takes action in realization of their
goal(s), addressing a challenge or trouble within the context of the setting. Despite the existence
of overarching canonical scripts, it is common to for researchers to identify unique strains,
transformation, or turbulence within these narrative (Creswell & Poth, 2018), as happened
during the course of writing the narratives in this study.
Pseudonyms were used for all confirmed participants in this study. After the interview,
participants’ age and background information were analyzed, enabling the grouping of
participants into two pre-defined characters. Discussions were held with my committee members
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to determine the number of stories to be written and the grouping principles. Considering the
nature of the differences in life stages, the six participants were grouped into two groups
according to their marital status. The data from three participants were extracted, sorted,
analyzed, and composed into a story. One character named Xinyi was created as the single
Chinese female student in her 20s to represent Echo, Novia, ReJ. The other named Minh was
created as the married Vietnamese female student in her 30s to represent Amy, Lucy, and Ngo.
As the researcher, I also contributed a story under my own name. Places, names, cultures, and
histories were changed to ensure the confidentiality of participants and their unique situations.
Comparisons between participants are not presented, in order to respect the differences of
learning experiences, career stages, and situations among individuals.
In order to develop the long stories, the research questions were problematized and
revised and key conceptual elements were identified, including existing worldview, triggering
event, motivation, interpretation, feeling, and insight. After the review of all interview notes,
similar thematic events (e.g., critical thinking) were consolidated into one event. Each character
generated four events in the logical sequence as long story. Comprehensiveness was the primary
criterion for the selection of a participant’s event for inclusion in a story. Each event was chosen
based on a participant’s capacity to explain her reasoning clearly. The inputs from the other two
participants supplemented each similar thematic event.
In addition to the long stories of the three characters, diagrams and short stories were
developed. Diagrams were developed to illustrate the differences between existing worldviews
and insights from each triggering event in order to understand all changes on characters in a
simple way. In the diagrams, the circle represents the original worldview for a triggering event.
Above the circles are insights that participants gained during their study in Canada. Short stories
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were developed from the longer stories, and this synopsis was an additional form of analysis to
better connect all insights from the diagrams. Other sources of information were also taken into
consideration in the reporting process, i.e., the chronological learning curve records, activity time
logs, and self-reflection journals.
Participants
Four Chinese and two Vietnamese students participated in this study. All of them have
been introduced below in the form of narrative. Their backgrounds and reasons for advanced
study are described in this story as well.
Narrative Introductions to the Participants
I sat in a café reading my book in Toronto Pearson Airport. Years of business trips had
helped me develop a waiting pattern, allowing me to enjoy my stay in airports even when flight
delays occurred. Unlike most business people who enjoy sitting in the lounge, I liked to stay in
the café, observing travelers and listening to their conversations. Two women came into the café
and ordered drinks one after the other. Both of them used WeChat while waiting for their drinks.
“Are you travelling in Canada?” the woman in her 30s asked.
“No. I am going to study in Atlantic Canada,” the woman in her 20s replied.
“Oh, me too. Which program do you plan to study?”
“Master of Education.”
“What a coincidence! I will study in the same program. Were you a teacher in China?”
“No, I was not a teacher. I was an engineer for two years. I did not like my job and
lifestyle. I want to change. I plan to be a teacher. Then I can contribute to my students back in
China after I finish my study. Maybe I will work as a staff member in a formal educational
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institution or online learning institution. Oh, I forgot to tell you my name. I am Novia. How
about you?”
“I am ReJ. I was an English teacher in an educational institution for eight years. After
working for so many years, I felt that I could not grow. I want to learn something new. I plan to
work and get permanent residence in Canada after my graduation. I am not sure if I will go back
to China or not.”
Another lady in her 20s sitting near the counter interrupted their conversation.
“Excuse me. I heard that you are going to study in the education program. Me too. I am
Echo. I am so glad to hear that you are going to study in education. I was a music teacher for a
couple years before I came to Canada. I studied music performance in my undergraduate. I
planned to be a music teacher in China, but I changed my mind because what I was seeing
around me didn’t fit with how I want to live my life. I don’t have a career plan yet. I will explore
more during my study. Recently, I am thinking about applying for another program after the
MEd Program. My flight will depart soon. Can we add each other as friends on WeChat? We can
talk further online.”
The three of them exchanged their WeChat IDs. Echo left the café.
Novia and ReJ remained, talking for a while. A woman in her 30s with her mom and her
daughter came in the café.
“What would you like to order?” she asked her daughter.
“Orange juice and pizza,” her daughter replied.
“How about you, Mom? I think we should eat some food in the airport. We may be busy
after we arrive”
“Orange juice and pizza would be fine for me, too,” her mom said.
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After she ordered their food, they sat next to Novia and ReJ’s table. She heard Novia and
ReJ talking about their experiences in language schools.
“Can I join your conversation?" interrupted by the woman. "I also finished my language
school this spring. I am flying to the city where my university is located for graduate study.”
“Sure. What is your major?” Novia asked.
“Education. I was working in an educational institution for 13 years. It is time for me
change. I quit my job because I want to improve myself and provide a good environment for my
daughter to learn English. If my daughter adapts to class well, we might consider staying here.”
“Can I add you in our WeChat group? We can share information even though we study in
different universities.”
“Sounds great! I am Lucy. Here is my QR code.”
“I have added you in the group. Can you check your WeChat?”
“I see the message now. It is nice to meet you here. We need to go to the gate. Talk to
you on WeChat.”
“Sure. See you.”
Lucy turn back to talk to her daughter about the flight and walked out of the café.
Ten minutes after Lucy departed, I saw two Asian women coming into the café. I could
not recognize where they came from.
“Ngo, I am so happy to see you in the airport. I met you in the language school in
Toronto before. I am Amy, the other student from Vietnam, like you. How is everything going?”
a Vietnamese woman in her 20s asked another Vietnamese woman in her 30s in front of the café.
“Good. I am going to my school to prepare for my study this Fall.”
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“Me too. I am going to study in Education. Do you plan to stay in Canada after your
graduation?”
“Maybe. I plan to work for couple years in the education field in Canada and consider my
next steps. I’ve been working for eight years. I worked as financial analyst and business
developer in several corporations. I also helped youths find their inclusivity in the community. I
liked this job because I could help them get good training and networking. My bachelor degree is
in business. It was impossible for me to change my path. Canada offers the chance for people to
learn in education. It is good for me to be able to enter into the education field.”
“That’s right. I would like to stay in Canada. My husband will come here once he
receives his work permit. After working in the education field for six years, I felt that I stopped
learning. I want to see changes. I was a teaching assistant in an international school in Vietnam. I
also worked as academic coach and trainer. I am looking forward to seeing my husband. By the
way, can I add you as a friend on Facebook?”
“My pleasure. Let’s keep in touch. We can catch up later. Maybe I can visit you during
school break. See you.”
“I would be happy to talk to you again. See you.”
As their conversation ended, I unlocked my mobile phone and checked my flight
schedule. It was time to move to the gate for boarding. On the way to the gate, I wondered why
these students who planned to study in education wanted to stay in Canada after their graduation.
That could be an interesting topic for me to learn more about, I thought.
Later, after connecting with these women I first encountered in the airport, I would learn
that Ngo got married and delivered her baby during her study in the MEd Program.
Validity
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Construct validity and face validity were used in this study. Construct validity is about
reflexivity—the interpretation of data in a critical attitude based on prior conceptions (Lather,
1986). Researchers should reflect on differences and commonalities between participant and
researcher views (Ligorio et al., 2005). In addition, researchers need to note the dynamics of a
variety of voices from a variety of viewpoints, and their own positions over time (Savin-Baden &
Van Niekerk, 2007). It is important to note that stories, which are difficult to construct because
they are associated with identities, can be used both to verify the truths and to exert influence
over others (Savin-Baden & Van Niekerk, 2007). Therefore, criticizing a story is usually
connected to a critique of identity (Savin-Baden & Van Niekerk, 2007).
Face validity—the extent to which a process looks transparent or relevant to measure
what it is supposed to measure—can be achieved through engaging participants in the research
process by member checks (Lather, 1986). In member checks, which are considered crucial for
establishing credibility, the researchers share the findings with the participants to determine the
credibility of interpretations (Moen, 2006). This process requires the researcher to provide data,
analysis, interpretation, and conclusions to the participants so they can assess the accuracy and
reliability (Moen, 2006). Sharing drafts of stories with participants prior to publication allows
them to contribute their understanding about their experience and correct any perceived
misinterpretations (Bowden et al., 2017).
The first level of validation was achieved in the data collection phase when participants
narrated their life stories and reflected on the process because they were invited to reorganize
their lives. The design of two interviews improved the construct validity by offering an
opportunity to revisit prior statements by participants. The second level of validation was
achieved in the data analysis and interpretation phase. The data from the interviews, participants’
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self-reflection journals, activity time logs, and chronological learning curve records provided
multiple sources to validate the stories. In addition, member checks were conducted in July and
August 2021, with stories sent to respective participants. All participants provided written
comments initially. Then, follow-up phone calls were conducted for 15 minutes to ensure the
comments were fully understood.
Additionally, to ensure the quality of narrative inquiry, researchers constantly need to
keep an eye on positionality, reflexivity, and intersubjectivity during the study. The researchers’
positionality encompasses the multiple facets their own identity, which is relational in
connections with others in social situations rather than being stably located inside a person
(Elliott, 2005). Researchers must constantly ask themselves where they are located in
relationship to their research and what the implications of their current position(s) are (Berger,
2015). Although subjectivity cannot be avoided in the research, it is a mistake to think of this as
a disadvantage. The importance and advantage of subjectivity refers to the idea that it is in the
interpretations and misrepresentations that discovery happens in narrative research (Peshkin,
1992, as cited in Stewart, 2016). Subjectivity affects the investigation from beginning to end
because it allows researchers to see things from different perspectives (Stewart, 2016). When a
researcher acknowledges their position in relation to participants, the researcher's position may
encourage participant willingness to share potentially helpful information (Berger, 2015). The
delivery of questions, use of language, filtering and interpreting of participants’ data, and
construction of the story world are all influenced by a researcher's worldview and background,
potentially affecting the research findings (Berger, 2015).
In order to address this subjectivity, researchers use strategies of self-reflection, known as
reflexivity (Berger, 2015; Stewart, 2016). Reflexivity enhances researchers’ ability to focus a
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lens on themselves and reflect on their own perspective (Macqueen & Patterson, 2021).
Throughout this study, the researcher reflected on her experience and explored her own
perspective at the same period of time as participants in their 20s and 30s.
Intersubjectivity, which most researchers and participants perform in the research process
without being aware of, refers to the various ways in which people's viewpoints might interact
(Ligorio, Talamo, & Pontecorvo, 2005; Stewart, 2016). Intersubjectivity emphasizes the
importance of communication to various degrees of explicitness (Ligorio et al., 2005) and shifts
the focus of the pursuit of a common goal toward the interactive and transpersonal form of
communication (Strickland, 2010). It requires researchers to deconcentrate on themselves and
add the views of their participants into their own perspectives (Ligorio et al., 2005). Even those
researchers who are familiar with participants’ lived experience as insiders, and thus bring an
understanding of the participants and their stories to the research, cannot guarantee depth and
plausibility in their stories without attention to intersubjectivity (Gao, 2019). Both researchers
and participants need to remain truthful, listen carefully without judgment, and try to see from
each other's perspectives (Li, 2005). This study guided participants to share their stories by
using open-ended questions and ensured the results reflected participants’ lived experience
through the feedback process.
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Chapter Four: Xinyi
Xinyi’s Story
It has been more than a month since I returned home. But, this year, I can finally spend
the Chinese New Year with my family for the first time in two years. Last year I had New
Year’s Eve dinner with my friends and watched the Spring Festival Gala online. At that time, it
was during the outbreak of COVID-19 in Wuhan, and the city was in lockdown. My friends and
I watched the show all night trying to find out about the situation in China. I was anxious about
the safety of my family and friends in Qingdao and other cities. I booked my flight home last
April, but then COVID-19 came to Canada. I had to change my travel plans several times before
I could finally say “I’m home.”
“Xinyi, come here. This is Chinese New Year’s Eve. Grandpa and Grandma miss you
very much. What would you like to say to them?” my dad asked.
“Grandpa and Grandma, I wish you peace, health, and luck,” I said.
I walked over to them.
“This red envelope is for you. We wish you a happy life and we look forward to you
finding a good job and getting married,” my Grandma responded.
When I was a child, elders always handed the red envelopes to me. When I studied in
Canada, they used WeChat Pay to transfer money to me instead. Although we could use video
calls, the exchange didn’t feel as good as getting the envelopes in person.
My father said, “Xinyi, congratulations to you for getting a master’s degree. I know it
wasn’t easy to study abroad for more than two years. What do you want to do after your study?”
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“I want to work in an educational institution. Since I have a teacher certificate for high
school in China, I want to be a teacher. But I don’t have the required knowledge to teach any
subjects.”
“You studied in Canada, you can teach English,” my dad said.
“Oh, no…. my English is not good enough to be able to teach English. The competition
for high school teachers is very high and I don’t have any experience. It will be difficult to get a
job.”
“What other alternatives are you considering?” my dad asked.
“I want to go to Shanghai or Beijing, there are more opportunities in online learning or
other private educational institutions.”
“Why Shanghai or Beijing? They are too big,” Grandma shook her head.
“If I worked in big cities, I would have better career opportunities and higher pay. Also, I
like to learn new things. Qingdao is too boring,” I replied.
“But you have been away from home for more than two years,” my dad said. “We would
be happy if you stayed in Qingdao so we can take care of you. Besides, you need to consider
marriage and children. You will need time to spend time with the children.”
The dinner ended with laughter.
“It feels very nice to come home. Two-years away is too long,” I told myself.
After the gathering, I went back to my bedroom. I lay on the bed and looked around the
room carefully. Even though I had lived there since I was a child, the place was both familiar
and unfamiliar to me. It seemed that everything was a little different now.
Time flies very fast. Before I knew it, I was 28. My best friends either had babies or had
worked in their professions for several years in China. I felt a little bit behind social
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expectations. I had had an adventure in Canada for the past two years, which was both
challenging and interesting. While I didn’t regret that decision, what had I learned?
“Have I expanded my horizons and found new opportunities as I expected?” I asked
myself.
Before I decided to study abroad, I worked for three years in a private after-school
institution for high school students. The work was very busy; I assisted teachers with their
administrative tasks and communicated with parents and students periodically. My work
schedule was different than most, which didn’t allow me to synchronize my schedule with that
of my friends. Working in the afternoon, rather than the day, didn’t allow for a social life, nor
did it allow me to meet a partner. After two years, I felt that my life was too simple and
unchanging, my work tedious and repetitive. I saw no future continuing a path as an educational
assistant.
I told myself, “I want to change, this is not what I want to do. But, what can I do? All I
know is I want to see more possibilities in my life.”
Then I told my dad and mom about my decision.
“I want to study in Business or Education but I haven’t decided yet. It may take more
than two years because my English may not be able to meet the requirements. Therefore, I need
more time to improve my English ability.”
“Two years! It’s a long time. When you come back, you will be 28 years old. At that
time, you will need to establish your family and start your career. It’s a little bit late,” my father
said.
“It won’t be too late. I feel bored at my work. I don’t want to do this job. I need a master's
degree, which gives me a ticket to professional jobs. If I wanted to study in China, I might not
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be able to pass the exam. I think it is less competitive to study abroad. In addition, I can improve
my English.”
“Ok, we worry about you and your future. If you really want to study abroad, we will let
you go and provide you financial support. You are going to face challenges leaving home,” my
mom said.
I started looking for a study location and finally decided to go to Canada for its diverse
and inclusive culture. I changed my major to Education because a teacher’s job is meaningful,
allowing me to make a contribution to people.
My first destination in Canada was Toronto. There, I spent half a year studying English,
then four months in the Pre-Master of Education (Pre-MEd) program. The Pre-MEd program
was designed for international students to provide them the necessary academic knowledge in
education and to help them understand the Canadian learning environment.
“Toronto is very multi-cultural. I like it,” I told my parents.
My parents said, “You should go sightseeing or join local activities when you have a
break.”
“But I have to memorize vocabulary, write essays, and improve my oral communication
in order to pass the exam. The teacher gave us a lot of assignments and I don’t know how to
write academic papers. I only have time for grocery shopping and catching up with my friends
on the weekends. I will try sightseeing after I pass the exam when I have some time to myself.”
Four months later after the Pre-MEd program, I moved to a small city in one of the
Atlantic provinces for my MEd program, where I lived with some classmates from Toronto.
Most of my classmates were from China, making it a comfortable environment of people who
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spoke Mandarin and used WeChat to share useful information about daily life. This was a strong
social connection for me.
Daily life was simple, although busy. I liked the international flavour of the classrooms.
Students came from five different countries.
One day during my first semester in the MEd program, I had a conversation with a
classmate from Africa. I asked her about her school life in her home country.
“I didn’t like my school life back home. Teachers talked most of time. I felt bored. We
had a lot of quizzes,” she said.
“Same for me. I had lots of pressure at school in China. I had to study overnight in order
to receive good marks.”
“How did you like our class?” she asked.
“It was very interesting in our class. The group dynamic allowed me to learn different
perspectives. The professors are very nice and I could feel people’s sincerity and warmth, which
helps me to be more open-minded and share my thoughts. Although I was not very active in
class, I could listen to other's perspectives and see their facial expressions easily. Instructors
used different discussion formats and activities.”
“Me too. I enjoy going to school very much. It is nice to experience different learning
settings in Canadian classrooms,” she said.
“Previously, when I did my presentations in class, I might not elaborate my slides well,
shortening them due to my lack of English skills. But here I received friendly feedback from the
instructor. The professor told me that he could see that I was working hard to prepare my
presentations. I seldom received positive feedback from my teachers in China.”
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“That’s true. I also observed our instructor showed his interest in presentations my
classmates did, even though they were simple and contained some mistakes. The classroom
atmosphere was encouraging and inclusive,” she said.
“Would you like to join me for lunch?”
“Sure, my pleasure.” We walked to the canteen together.
I recalled that when I began my MEd program, academic research was still a new and
foreign concept to me. In the first semester, I wanted to ask questions in class, but I felt that the
instructors were too busy. My reason was simple: I didn’t want to occupy time in class, so it
made sense to me that I would ask my roommates later.
“Why did we need to do our value assessment and learn values in class?” I asked my
roommates.
“I don’t know. Maybe we can understand what values are important to us in order to
guide us in decision making. For example, someone pays attention to relationship, while
someone focuses on serving others. Yet, I had no idea why’s the connection to our study,” one
roommate replied.
“What research topic do you want to study?” I asked.
One roommate replied, “I want to learn self-directed learning.”
The other said, “I want to do curriculum design. And you?”
“I am not sure. Maybe I will do online learning. I like this topic,” I replied, even though I
didn’t know much about the issue. I was attracted to the topic of online learning because it is
very hot in China and I had found related sources for the topic.
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However, when I wanted to discuss my topic with my roommates, they would say, “I am
still working on my paper. I’m having a hard time getting familiar with articles. Your topic is
new to me. I may not have time to help you.”
I didn’t know who I could get assistance from. I missed the time I studied in China,
where I could discuss handouts with my classmates if I had any questions. In China, learning
was simply about reading and memorizing the material—there was a standard answer for each
question. The ability to do independent academic research was not necessary.
“I feel that learning in Canada is very lonely,” I texted a message to my best friend in
China. “I don’t know whether my understanding is right or wrong. The only way forward is to
spend more time studying by myself.”
“Why don’t you ask your professors? They can help you,” my friend replied.
“I don’t know. I don’t want to bother them. They are nice, but are very busy. I need to
work on my assignments. Talk to you next time.”
Studying in the MEd Program was not easy because the vocabulary in readings was new
to me, not to mention the concepts. I had to read articles three times in order to understand them.
I was very nervous and worried that I wouldn’t finish my assignments before the deadline.
Therefore, I wasn’t getting enough sleep.
A few weeks later, after class, I was in the corridor waiting for my friends for lunch. The
academic coach of the program saw me and chatted with me.
“How is your study going?” the coach asked. She had been very nice and helpful in our
orientation when we first arrived at school.
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“It’s ok. It is challenging for me due to the fact the subject matter is all in English. I have
to spend much more time in study. But, sometimes, I can’t understand the professor’s
assignments very well,” I replied.
“Did you try to ask the professor?” she asked.
“No, the class is very intensive. And after class, students from another class needed to
enter into the classroom right away. The professor is very busy, I didn’t want to interrupt him
during the break.”
“You’re very considerate. If you have questions, you should ask them otherwise your
progress will be slow. For me, I like students to ask questions first. Therefore, I can understand
what their issues are. Each student is very different. Different students have their unique
thinking and approach to learning. If you don’t ask, how can professors help you learn? They
care about students. If there is not enough time in class, you could send them emails and make
an appointment when necessary. I can help you as well. Let me know if you have any
questions.”
“Thanks for your explanation. I know what I can do. I would like to book an appointment
with you later this week.” I felt a little bit relieved.
“Sure, please send me your preferred time. Have a nice day! See you!” She walked to her
office.
After I got back home, I wrote an email to her. She replied to me promptly. I immediately
found my support and felt more at ease.
Three days later, I walked into her office.
“Hi, Xinyi, good morning. How are you doing?”
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“I’m good. Last time, you told me to book an appointment with you. After that day, I was
able to sleep better even though we hadn’t met yet. Thank you.”
“You are very polite. What can I help you with today?” she asked.
“There are two things. One is about time management. The other is about an assignment
from a course. I didn’t have enough time to study. There were too many words I didn’t know. I
had to look for an online dictionary. It took me a lot of time, and once completed, I still couldn’t
get the point. It affected my speed in completing the assignment.”
“This is very common among international students. You might find it very difficult in
the first semester. If you can overcome the difficulties in the first semester, you will feel much
more comfortable next semester. You will get used to those words. In the education field, some
words are very common. This will become less of a problem next semester. At that time, you
would have more time to join social activities,” she said.
“I am so relieved to hear you say this. I was worried that I was far behind other students.”
“You don’t have to compare yourself to others. Individuals have diverse backgrounds.
They have their own strengths and unique ways of learning. The most important thing is that
you are motivated to learn and enjoy it. Focus on solving your own problems. Once you see that
you’ve made significant progress, you’ll be more confident in yourself,” she said.
“Oh, I see. The second thing is the professor wants us to do individual research. I am
interested in online learning. But I don’t know how to design the questionnaire,” I said.
“Have you done a literature review? You might find useful information from those
articles,” she said.
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“Yes, I did it last week. In the questionnaire design, I would like to focus on why students
choose online learning, their experiences with online learning, and the benefits of online
learning."
“Have you found relevant information from your literature?”
“Sort of. But it was not sufficient in the section of benefits. I want to modify my literature
review. I don’t know if it is ok, because the literature review section had been marked last time.
The problem is if I don’t modify the literature section, I won’t be able to design a better
questionnaire.”
“Your concern is valid. You need to show the connection between the literature review
and the question design. I think it should be ok. I suggest you ask the instructors by email. They
will reply to you.”
“But they are very busy. Is it ok?”
“Sure. It’s fine to ask questions by email. You could also ask them after class or make an
appointment with them. You can choose the most feasible option for you. Don’t delay asking
your questions.”
“I’ll send an email to the professor when I get home. Thanks. See you.”
The next day, I received the professor's reply; he would be able to help me move on to
my next steps. I finally knew that professors could assist me in my learning. Gradually, I had
more conversations with professors when I had questions. I had more motivation in my study. I
was happy to see the change.
As time passed in my MEd program, I grew to like the concept of critical thinking. I
enjoyed being able to discuss ideas about critical thinking with my roommates. We often argued
about whose opinions were right or wrong, and we found it difficult to reach consensus.
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“I guessed the professor meant this is hegemony,” I said.
“No, it is not,” my roommate said.
”But in this case, this is the dominance. I thought this was right.”
My roommate became emotional and was grouchy. “Oh, they are only your opinions,
they don’t matter.”
“It was not my intention to correct you, I just wanted to learn more from the discussion.”
“Anyway, I have to go back to my room and read my articles,” she said with an
unpleasant tone.
Then, I knew I had to stop the argument. I had attempted many times to convince my
roommate, but had failed. A while later, when I reflected on what halted our discussions, I felt
upset because I stuck to my opinions which prohibited the ongoing conversations. My
roommates had the freedom to say what they thought. I re-engaged in our debates, paying
attention to others' perspectives, and considered the multiple opinions before making any
decisions.
One day during my second semester of study, my friend in China asked via text, “What’s
going on in your world, my friend?”
“So much. I've recently grown to like the idea of critical thinking. I discovered that I
learn more when I listen to others’ opinions. Before I came to Canada, I thought critical thinking
was to reject my previous opinions, in order to build new ones. It is not the case.”
As I texted my friend, I remembered that when I studied in Toronto, instructors
mentioned that critical and logical thinking were important to our academic study. I thought the
meaning of critical thinking was Kong Jing (槓精, an internet buzzword in China), which refers
to a type of person who holds an opposite opinion, deliberately arguing against the truth.
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“I don’t want to be Kong Jing. They argue for opposition. It is important to respect others
and be humble,” I continued, trying to explain what I meant by critical thinking.
“Kong Jing? Why do westerners want to be critical thinkers?” my friend replied to my
message.
“I don’t know. I only know that I can think from different perspectives. I don’t make
critical decisions quickly anymore. Instead of just listening to my parents’ opinion about my
future career, I try to integrate their thinking into mine. I am smarter than before,” I texted back.
I realized that I couldn’t name a specific course that helped me improve my critical
thinking. It was the whole program. After two semesters, I was thinking more critically and
applying it to my life. I was able to use critical thinking when discussing issues with others, but
in a more accepting way when I interacted with them.
The chat with my friend prompted me to reflect further on my time in Canada so far. I
considered whether I had gained any friendships during my study. When I first started the MEd
program, I had to wait for the renewal of my study permit. Since I could not work, I joined some
activities with my roommates at school. I was enthusiastic about meeting new local friends but
most of those I met were Asian, the majority being Chinese.
One night, when we came back home from a social event early on, my roommate said, “It
was boring. Most of them are Chinese, which meant we didn’t have many chances to speak
English. I don’t want to go next time.”
“Sounds right. Very disappointed. I didn’t speak more than ten sentences in English
tonight. I met two Chinese girls. We talked a lot,” I replied.
“I couldn’t see any local young people except activity organizers. They were busy. I
didn’t have a chance to talk further.”
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“It could be easier to meet local people in the workplace.”
Not long after this event, I stopped joining school activities. During winter break, I
worked in a restaurant where I met a couple of local Canadians. We went out together a couple
of times. They were friendly to me, even though I couldn’t understand some words and most of
the slang.
“I hung out with local friends but I couldn’t participate fully in the conversations. I felt a
little down. I didn’t know what to say,” I texted my friend in China.
“Why? You always have lots of interesting ideas,” my friend replied.
“I like to watch Chinese TV episodes and movies. But I don’t have any hobbies such as
sports or Western episodes and movies. I can only say simple greetings in English. Besides, they
found my academic stuff boring. I kept silent and listened to their conversations most of time. If
we spoke Mandarin, we could easily talk and build a friendship. It wouldn’t be a problem.”
“Why don’t you look for a local partner?”
“I only feel relaxed when I talk to a woman. When I went out with a man, I needed to be
more cautious about the meanings behind the words. I didn’t know Canadian culture. I worried
that my lack of English proficiency and lack of knowledge about the local culture might cause
misunderstanding. Who is patient if I can't speak fluent English? I think that I need to improve
my English first. Besides, it is very cold and windy here. Winter lasts more than 6 months. I
prefer to stay at home if the temperature is low. I was very frustrated when severe snow storms
disrupted my plans. I need more courage to go out in winter.”
Reflecting on these early experiences in Canada naturally led me to think about the start
of the COVID pandemic and its impact on my life. I remembered my part-time job, which I
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began in my first semester of the program, only lasted one month. When the lockdown in
Wuhan began in January, my parents wanted me to quit my part-time work.
I told my parents, “I just started my job. It’s a pity!”
“Stay safe. It’s dangerous. You never know who has COVID-19,” my parents said.
I was very anxious and kept paying attention to the status of COVID in China. My
parents and friends in China talked to me about the latest news in the country every day, and the
anxiety this produced prevented me from concentrating on my studies. My roommates and
Chinese friends in Canada discussed the same topics.
“There were more cases found in China. I am very anxious about my family and friends. I
also worry that the virus will spread in Canada. Westerners don’t wear masks if they get the flu.
Wearing a mask is not proper etiquette here,” I told my friends online.
“It is better to reduce the exposure outside and stay at home,” my friend said.
“Today, when I went grocery shopping with other Chinese friends, local people kept a
distance from us. I did not feel comfortable. There were more assault events on Asians and the
political and economic wrestling among western societies was in the news. The best thing to do
is to avoid going out. I do not want to annoy local people,” my other friend added.
“I don’t know why westerners do not like Chinese people. We are all affected. There are
no differences. I am not only uncomfortable, but also anxious with the atmosphere of blaming
others. In China, people seldom blame others and prefer to maintain a harmonious relationship.”
Shortly after our conversation, an event influenced my perspective about young
Canadians. While staying at home, my roommate proposed to give our neighbors personal
protective equipment because we had received a lot from our families back home.
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My roommate said, “we may not be able to use all of them. Why don’t we give some to
our neighbors? They may not have masks and wipes.”
“But we never met them before. I worry that our Chinese background may not be
welcomed. It is COVID time. We need to keep our social distance. Why don’t we leave a bag of
masks in front of their home?” I said.
One day later, my neighbors returned the favour in the form of hand soaps and phone
numbers, in case we needed any help in the future. This reaction caused me to review my
assumptions toward young people.
“I made the wrong assumption. I should not guess others’ intentions and thinking based
on my own interpretations. I need to talk to people proactively and see things from different
perspectives,” I told my roommate.
“That’s true. I remembered one professor told us that our English is better than her
Mandarin. We should feel proud of ourselves for learning a difficult foreign language and
finally becoming confident in English because we are able to study in Canada,” my roommate
said.
“Maybe we are not proactive. We are shy and fear that we will be embarrassed if others
cannot understand our English.”
“It is a pity that the pandemic stopped our social life. Otherwise, we might have realized
this earlier.”
“We should find an English teacher and talk one-on-one online. We could share the cost.
Would like to join me?”
“That’s a good idea! I know that my friend used to tutor. I could ask him.”
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Though my roommate and I enjoyed the online sessions with the English instructor, it
didn't help me to connect with the local community. During the pandemic, I missed studying in
the classroom very much. A simple greeting could make me happy. While I stayed at home, I
tried to talk to my friends from China.
I texted my friends about my problem. However, they could not understand my situation.
Therefore, I turned to talk to my roommates, but all of them were very busy studying, they could
only talk for one hour per week. I felt better after our conversations, but that would only last for
one or two days.
“I feel a little bit depressed. I am trapped. I had to postpone my flight back to China,” I
told my roommate.
“I fully understand your feeling. I also have the same issue. We still need to quarantine
back home. The policy changes from time to time,” my roommate replied.
This pattern lasted for six months. Then an instructor asked me to do some self-research
for my action research class. I started writing some journals and reflections, which was an
experience I had not had in China.
At the end of the semester, I presented my findings in class.
“Growing up, I always pushed myself to think about the future. What would I do after
graduation? What would I do at 28, 30, 35, 40, etc.? I felt that I had a lot of pressure to draw a
meticulous plan. Three balls of marriage, work, and personal growth were thrown in the air. I
went abroad for another two years. Which ball should I catch first when I go back to China?” I
said to my teacher and classmates.
“The more I continued to think about it, the more headaches I had. My earlier education
taught me that career success is equivalent to a meaningful life. During the pandemic, however,
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since I couldn’t go back to China, I thought why don’t I try to enjoy my time in Canada? I
gained a renewed interest in childhood pursuits, exploring nature on sunny days with friends. I
spent more time alone and time with my friends. I had more patience and realized the
importance of patience. Through self-reflection, I learned more about myself,” I continued.
“I had the same issue as you. You were very reflective. Thanks for sharing,” one
classmate said.
Many students nodded their heads on the screen. Although the pandemic had taught me
that online learning can assist but not replace in-person learning, I still felt very warm in my
heart. I had solved my own issue. It was very difficult to show my vulnerability in front of
others at the beginning of my time in Canada. In Chinese education, I was taught to be strong.
Now I knew it is ok to show my vulnerability. We all shared the same issues.
After I finished my final semester, I moved back to China permanently. On the first night
of the trip, after a dinner full of catching up with my parents, I felt pensive about all I'd
experienced.
“Xinyi, it’s very late. You’d better go to sleep,” mom said.
“Oh, ok. I will,” I replied.
I opened my journal and wrote my reflection.
I wrote, “During the dinner, my dad asked me about whether I learned what to expect in
Canada. I felt that I wished COVID-19 didn’t happen. The pandemic prohibited exposure to the
outside world. It seems that there weren’t any big incidents which had changed my life in
Canada. However, there were many jigsaw pieces that combined together to make a different
and colorful picture. What I learned provided me with new perspectives and helped me to reflect

66
on myself, which was meaningful to me. If talking about a practical view of providing more
opportunities, I am not sure. I finally have realized that education is continuous learning.”
I thought about how, when I chose my undergraduate major, I followed my parents’
suggestion to learn a subject which I did not like at the end. Studying a subject that I chose in
graduate school helped me to know I can make decisions for myself. I learned to listen and
accept the differences and integrate them into my plan. I felt that I was smarter in thinking and
was confident about my decisions. I also reflected on the importance of family and social
connections these days. If I stayed in big cities, I would be occupied with work, although I
would get higher pay. But, was that the life I wanted? After living in a small city in an Atlantic
province, I remained unsure, but at least this journey had liberated my life. I became calmer and
more flexible in adapting to change. I learned to trust life and continue my endless learning
journey.
Xinyi’s Diagram

67
Xinyi’s Story in Short
My past repetitive life triggered me to search for new possibilities while I studied abroad.
I walked into vivid and more international classrooms. The group dynamic allowed me to learn
different perspectives. I could feel people’s sincerity and warmth. My heart became more open
and softer. But I seldom asked questions because I hesitated, worrying about delaying the class.
This hurt my individual learning. On top of that was the challenge of online learning. I was not
able to feel the warmth of people. My emotions hindered my expression. I felt very lonely.
I was fascinated with critical thinking. I thought I had to get the right answer. Later, I
discovered that each point of view has its own uniqueness. I only needed to listen and extract the
information that suited me. I learned to be humble and that I didn’t need to criticize others,
while I also needed to sharpen my thoughts in study.
I walked out of the house trying to make local friends. It was difficult. I and other
Chinese classmates clustered and talked. I didn’t know how to start the talk and waited for
others to talk to me first. I met some international students, but I did not meet other local people
except for organizers. One day during the pandemic, I put a bag of masks which were made in
China at my local neighbor’s door. I received a friendly response. I was wondering that maybe
we are too closed off, which meant we lost the opportunity to talk with the locals. Without more
communication, how could I understand their real thoughts?
The epidemic paused my career plan; however, it liberated my life. Now, I can enjoy the
present and trust life. I am fine to show my vulnerability and seek help.
Data Analysis for Xinyi
Data from Novia, Echo, and ReJ were extracted to compose Xinyi’s story. There were
commonalities among them. All of them were looking for new possibilities. They did not study
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abroad before they went to Canada. All of them had working experiences. The longest working
experience was eight years. ReJ was a teacher. Novia and Echo planned to change their career to
Education. Their understanding about Canada and its culture mainly came from the media and
Western movies and friends. Their experiences in Canada were new experiences. It was hard for
them to compare these to similar experiences in China.
Four events were chosen for Xinyi’s case. The first event was about their experience in
in-person class. They all expressed that the experience was pleasant. They all discussed the
experience of asking questions and seeking help from professors. Echo was proactive in asking
questions if she had any questions in class and after class. She found this was effective in
helping her learning moving forward quickly. Novia seemed a little bit hesitant in asking
questions at the beginning because she was polite and considerate about time limits. She
respected the professor’s time after the class. ReJ mentioned cultural differences around seeking
help. In China, she could solve problems independently. This attitude is perceived as a strong
person. However, in the new environment, she needed help from others, which made her
uncomfortable to ask questions at the beginning. This caused her difficulty in meeting the level
of expectation from the professor in her academic writing. This phenomenon highlights the
expected behaviors in the different cultural settings. In addition, it stresses the importance of
asking questions and seek help in the new cultural context.
The second event was critical thinking. Critical thinking was a new concept or praxis to
all three of them. Novia described the debates for seeking right or wrong answers with
classmates. Echo mentioned an article about critical thinking that motivated her to overcome her
realities and change her goals. ReJ described her experience in a committee, where she observed
the local style of debate. Before she came to Canada, she believed there was always a right or
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wrong answer. She noticed that Canadians have different opinions. This experience helped her
open to different opinions. In addition, she mentioned her preference to talk about hot issues
when she described her way of meeting local people.
The third event was about social interaction with local people. Three participants
expressed their willingness to speak more English and understand the local culture. They met
local people on different occasions, but they found it difficult to make local friends. They all
expressed their social isolation situation during the COVID pandemic. ReJ mentioned that she
tried to get integrated into the local community through a volunteer job. However, she found
that job and personal life are separated. Therefore, adding local people as her friends and
greeting them on social media were ways for her to keep the connections. It was still hard for
her to make local friends, who would invite her to their private parties. Novia described her
efforts to meet local people by joining activities and working a part-time job before the
pandemic. She also shared her experience in helping her neighbours during the pandemic. Echo
shared about her social life as volunteer in a local organization before COVID-19. She described
her friendship related to international students and immigrants. However, she did not have local
friends before the start of the pandemic. During the pandemic, she did not have a chance to
make local friends. She shared her experience in building the relationship with her neighbours.
The fourth event was about career planning. ReJ and Novia expressed that the pandemic
changed their attitude toward career planning. Before the pandemic, participants believed that
careers could be planned and moved forward according to the defined timeline. However, the
pandemic made them unable to plan their future according their pre-set timeline. As ReJ said in
the interview that she could try her best, but could not expect the same results as she planned for
before COVID-19. Novia shared about her focus changing from the future to the present during
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the pandemic. Before the pandemic, she always had some plans for her future. After COVID-19
hit, she became anxious and stressed because she might not be able to accomplish what she had
planned at different ages. After she shifted her focus to the present, she felt calm. In addition,
she was able to enjoy every moment in daily life.
Self-Reflexivity for Xinyi
Participants’ stories reminded me of when I was 22 years old studying in the United
States. At that time, I studied in a new subject, which was different from my major in
undergraduate. I didn’t have any full-time work experience. I wanted to pursue a professional
career after my graduation. Studying in the United States provided me the entrance ticket to
enter into a new field. In addition, it helped me to be immersed in Western culture and improve
my English, which would provide better career opportunities and personal growth. These were
similar experiences between participants and me.
When analyzing the information, I noticed that there were small stories interviewees
found resonated with them. Novia mentioned that she could not find a transformative moment
which triggered her change. However, these tiny stories among people in her life made her study
in Canada colorful. Echo mentioned that she was eager to go to school. She enjoyed every
moment there. During her interviews, her tones were all positive. This phenomenon resonated
me about my study in the United States. Everything was new and unknown. This experience was
similar to mine. Although there were academic and social challenges, I still felt happy in
exploring new things. Although most of the time I learned alone, I received support from my
classmates and travelled with different people during school breaks. When I looked back, these
small stories seemed not to be critical incidents in my life. Yet when they were connected
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together, they actually changed my perspectives and behaviors. They made me actively seek and
learn from differences.
There are still differences between participants and me in terms of culture between home
and destination countries, study subject and student demographic, technology enhanced
learning, ease of communication, and the pandemic. Therefore, I spent extra time talking to
other Asian students during my study in Canada in order to better represent the influences
associated with the recent macro situations.
Feedback by Participants
After the completion of Xinyi’s story, it had been sent to Echo, Novia, and ReJ for
review. They provided feedback for further modifications, leading to the current version of the
story in the thesis. Their feedback is highlighted here.
Three participants shared the similar experiences with Xinyi. As Echo said, “This story
provided many difficulties about learning in Canada as an international student from many
perspectives, such as from a student's personal life, academic performance, and social life. These
questions would be helpful to trigger people's thinking and inspire them to connect with their
life events. ReJ also echoed, “Seeking help from others is very important. This was a key
transformation for me.” Novia mentioned, “When I finished reading this story, I was very
touched. I found that whether studying in Canada or my life during the pandemic taught me to
be adaptive and flexible. This is also my understanding of liberating life in the last paragraph of
the story.”
Two of them wished to provide more details in how to solve these difficulties. As Echo
said, “Students could find some clues to figure out their own answers to their life confusion in
their life. Finding the solutions to solve these difficulties in life might be time-consuming.
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However, it will bring values for the learning journey.” ReJ thought that the process was
missing in the story. I would like to provide more details about the process.
In addition, creating positive change was emphasized by Echo. She reflected that “For
her, studying abroad had more positive gain. It would be better for future students to view the
details of the international learning journey, it might change their impressions of this journey.
Therefore, it might help them make different life decisions.”
Moreover, ReJ agreed that although English is a challenge, the story seems to be over
weighted on this challenge.
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Chapter Five: Minh
Minh’s Story
After I had uploaded all the required documents for my permanent residence (PR)
application, I cautiously pressed the send button until the system indicated that the application
has been submitted. After confirming the successful delivery, long repressed emotions were
released instantly. I couldn't help crying. It had been two years since I came to Canada.
I cried out in my heart, “When will this journey end? I am very tired! I can't hold on
anymore. Ever since I first came to Canada, I have been anxious about doing everything
according to plan. However, COVID-19 has made my life much more difficult. I worry about
my parents and siblings in Vietnam. If I went back, it would be difficult for me to return to
Canada, not to mention the associated safety and cost for the trip. I worry about my career, as
well. Although I like early childhood education, will I want to continue this career in the future?
I probably will get bored doing the same work every day. The salary seems low compared to
other jobs. My son Hong is little, so he wants me to play with him after work. However, I need
to cook and handle daily routines. My husband Dat’s English is not good. I still need to spend
time on understanding immigration policy and procedures. He seldom helps me with that. I
don’t have any time for myself."
While I was considering these things, my phone rang. I picked it up.
“Minh, what do you do?” Mom’s voice came on the phone.
“Mom, I just submitted my immigration documents. It took me quite a long time to
prepare all the documents. I am very tired.”
“How long will it take to process the application?”
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“Usually six to eight months. With COVID time, everything slows down, so I’m not sure.
I can’t stop pushing myself till I get permanent residence. But I can’t take it anymore. I want to
rest.”
My mom said, “You two really suffered along the way.”
“I know. All of this is for a better life and Hong’s education.” I couldn't stop crying. If I
were still in Vietnam, I wouldn't need to go through this very difficult process.
"If it's so hard, why do you still want to stay there?"
She was right, my career would be better in Vietnam and my parents could help me take
care of Hong.
“I don't want to work so hard either. I have heard other people mention that the
immigration journey is not easy. I didn’t realize how difficult it would be until I began the
process. I didn't expect so many setbacks."
“Life can be simple and easy. Do you really want to live as it is now?” Mom asked.
“When I was in Vietnam, I used to have a lot of pressure at schools and at the workplace.
I want to live in a place which allows me to have more freedom and happiness. I don’t want my
children to suffer the same things I’ve suffered before.”
“From another perspective, you have made your dream possible. It is great progress. You
should be proud of yourself. See how much work you have been accomplished so far.”
“Yes, that’s true, but I still worry that my application might be rejected. Nothing is
guaranteed. In the past two years, our life has been like a roller coaster. Sometimes, a careless
mistake caused me trouble. Dat and I had to try very hard to do the right thing and do it right the
first time. Otherwise, we might have a financial shortage, or miss the deadlines. I hope this
situation will end as soon as possible.”
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“This is life, if you don’t have this worry, you will have that worry. It never ends. Okay,
you go to bed early. Don’t think too much,” Mom said, and hung up the phone.
Afterwards, I lay on the bed reflecting on my time in the MEd program.
In the first semester, I woke up early and was eager to go to class. I always arrived early.
I was very happy being in an Atlantic Canadian school. At that time, Dat and Hong were still in
Vietnam.
When we spoke on the phone, I told Dat, “Finally, I’m studying in a Canadian school!”
Dat replied, “Canadian school? What do you mean?”
“Teachers are very friendly. They like to listen to our opinions. They show respect and
give us autonomy.”
“Sounds good. How about your classmates?”
“None of us are Canadians. Most of them are from China. Most of the students have
limited working experience. I don’t like the high student homogeneity. I can’t hear different
perspectives in class. The Chinese students speak Mandarin in class which is annoying. I
discussed this situation with my instructor, asking for reinforcement of the English only policy.
Teachers did express this intention in class, but the application seemed to be inconsistent. The
good news is that the environment is very comfortable. It is a small class. Teachers can take care
of the needs of individual students. Teachers know a lot. They give us more opportunities to
discuss in groups. Staff are very supportive, which reduced my pressure for administrative
matters. I look forward to attending my classes!”
“When you were studying English in Toronto, you complained about having a lot of
assignments every day. How about assignments here?”
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“Much better now. The ESL class in Toronto was like a cram school, which pushed us
very hard. Mobile phones were not allowed in the class, which meant I couldn’t use Google to
find information. There were many government agencies that I needed to maintain contact with
during the first several weeks after coming to Canada. This class rule caused me to miss calls,
emails, and texts, and as a result, I had to reschedule many appointments. The rule also took
away a very handy language translator. Although the instructor was really professional and
liberal, I felt like I was studying in Vietnam again. I like to study here. Not many weekly
assignments, except reading articles. But written assignments are not easy for me. I haven’t had
any ideas yet.”
“What have you learned in class?”
“Understanding personal values and worldviews. We did an online assessment to get the
results. Everyone has different profiles. It was interesting when we shared our results in class. I
know my classmates better than before. But I don’t know why we learned this; I know myself
well, so the results didn’t surprise me!”
“How do values and worldviews relate to education?”
“Actually, I am confused about that. I wondered why I had to pay my tuition to learn this.
I really want to learn knowledge or skills about teaching methods. But I can’t learn that in the
class.”
“Why didn’t you ask your teacher?”
“No, no. I wouldn’t. What if my teacher formed a negative impression of me? It might
affect my mark. I chose to keep silent on this matter.”
“It is fine if this didn’t affect your learning.”
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“There was another thing that I didn’t understand. The teacher said that we as individuals
can choose to read only those articles we are interested in. I didn’t have to read them all. I
couldn’t believe what I had heard. How can I get a high mark if I don’t read them all? I noticed
some students changed their attitudes after the teacher told us about this. When I studied in
Vietnam, I knew the objective of each course and the way to get higher marks from the course
outline. I just needed to read the textbooks and do the exam. The policy here confuses me.
Although I am confused, I still like this teacher. She is willing to share her experience. She is
kind and cares about us.”
“I’m glad that you like to studying there.”
“Yes, I like it, but the tuition is very expensive. I need to study more now, and I also have
a job interview tomorrow. I will become very busy after I start working. Talk to you later,” I
replied and hung up the phone.
A couple of weeks later in the semester, I talked to another student about my confusion.
Based on her explanations, I finally understood the instructor’s intentions. Then, I started to
think about what subjects really interested me. This was critical thinking, which I had less of a
chance to learn in Vietnam.
One day close to the end of the semester, I had a phone call with Dat.
I told him, “I did the final presentation today. I feel very happy, but tired.”
“Why?” Dat asked.
“I finally understand my problem. I always felt that most of my colleagues had better
comprehension than me. I finally realized that it was not just about critical thinking, it also
relates to understanding myself. The teacher always mentioned in class the importance of being
vulnerable and honest. Now, I know that I always felt that I was not smart or good enough.
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Therefore, I was afraid of sharing my perspectives. It was about improving my confidence. In
Vietnam, there was always the dichotomy of right and wrong answers. So, I worried that I had
said something wrong.”
“That’s true. How about in Canada?”
“I was amazed that Canadian instructors told us that there are no right or wrong answers.
We are just different because we come from different backgrounds and have different values.
Our positional situation determines our point of view. Now, I speak more in front of others. I
feel relieved that I do not have to be the smartest person in the group in order to speak out. In
Vietnam, we always listen to people who are more senior than us. In our culture, we think
knowledge comes from people who have experience. We lose our voices and, gradually, we lose
the critical thinking ability. I like the idea of respecting differences.”
”I hope you and Hong can come here and enjoy the culture. Even my teachers are very
humble, they even want to learn from us! I've become open-minded and listen to others’
opinions. I have learned more from the loop of sharing my ideas and receiving feedback. I've
became calmer and my compassion has grown for people who are different from me. Talk to
you later.”
Not long after our conversation, Dat and Hong arrived in Canada, a couple days before
Christmas. I was very happy to see them. It had taken more than a year to reunite. I took them
downtown to experience the atmosphere of Christmas. We had never seen snow in Vietnam. We
were all amazed by the beauty of winter in Canada. However, the cold wind overwhelmed us.
Compared with Ho Chi Minh City, the temperature, which had suddenly dropped, was more
than 20 degrees colder. I could only stand outdoors for half an hour and wanted to go back home
as soon as I could. Hong showed his interest in all kinds of activities. Therefore, we tried our
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best to participate in all festive activities, including the Christmas tree lighting ceremony,
skating, snowboarding in the park, riding a carriage, and visiting Santa Claus. Hong was very
surprised that Santa Claus gave him a Christmas gift, which was his first Christmas gift in his
life. He opened it carefully, and was annoyed that he fell asleep at night and didn’t get to see
Santa.
After the winter semester started, I was busy with schoolwork, part-time work,
housework, and communications with government institutions. I needed to find a day care centre
for Hong. I made several phone calls to day care centres, all were at full capacity. It took me two
weeks to find a convenient place for pick-up and drop-off on the way to my school. Dat also
took a couple months to find a job. He finally found a full-time job in a hardware store. In order
to save our time spent waiting for buses in the cold winter, we decided to buy a used car.
Although we benefited from the convenience, we had to be more cautious about spending
money. The higher living costs and tuition meant that the two of us couldn’t stop our work.
The pandemic was declared a couple of weeks before the winter semester ended. All
classes moved online. Students, including me, had to stay at home with limited physical access
to the community. I had worried about the coronavirus since January when the first case was
found in Vietnam. The lockdown didn’t surprise me. However, one thing bothered me: my final
mark in a course this semester. I called my friend in class right away.
“Hi, dear, what’s up?” my friend asked.
“I would like to ask you one thing about the school work. Have you seen your marks for
this semester?” I asked her straightforwardly.
“Yes, I just saw it yesterday. What happened?”
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She was one of my best friends in class. We hung out a lot before Dat and Hong came
here.
“I didn’t know why my mark was very low compared to the ones in other courses. When
I saw my mark, I couldn’t believe it. Did your mark look good?”
“Same as you. Much lower in this course. But I didn’t want to ask the professor the
reason. It wasted time and was meaningless. At least I passed it. It didn’t matter very much.”
“But that could affect us finding a job here. Job opportunities are very limited here. We
need to compete with local candidates. I worked very hard this semester. I received good
comments from the professor. I didn’t see the link between my assignments and my mark. I sent
him an email asking about my mark. I am waiting for his reply.”
“What would you expect to know? Get your mark changed perhaps?”
“At least I would know why. I didn’t think that I would get a low mark in this course. It is
far below my expectations.”
“I could guess why he marked it the way he did. Do you remember that he explained that
our reading ability was lower than the students in other classes he taught? Maybe he put us on
the same scale to score us, which means that we were compared to the local master students,
even though they were not in our class. It is fair from this angle because our language ability is
not as good as local students.”
“I was very frustrated to see this result because I was not aware of the linkage to my
assignments. I didn’t ask for the reduction of readings. I like to read more papers. This was his
decision at the beginning of course plan. If this was his rationale, why didn’t he give us a
choice? I would not regret it if I had the chance to choose more readings and failed at the end. I
would lose my confidence after I entered the workplace. If I got higher marks, I would feel very
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good about myself, but I probably couldn’t find any jobs here. I knew some of our classmates
were happy about the lower workload. They had difficulties catching up in class. I just wish the
professor gave us a chance to choose from different options and let us know the consequences at
the beginning.”
“Letting students to make their own choices? Have you had similar experiences in
Vietnam?”
“No. I was not the minority in Vietnam. I didn’t have the drive to study there. Lectures
were very boring. I had heard that students are more autonomous and can make their own
decisions in Canada, so I made the decision to come to Canada. I wanted to be able to make all
decisions which affected me. Teachers can help us to discover what we want to do and we
would enjoy learning. They can motivate students by their attitudes and perspectives. I know
Canadian teachers care about students not only intellectually but emotionally as well. I am very
engaged in studying here. I wish teachers could help us to become more independent and
responsible for ourselves, since we didn’t have that experience before.”
“You have very high expectations for your teachers. I don’t know how this could work in
a very diverse class like ours. It must be very hard for the professor to mark. That’s why some
professors don’t like to mark.”
“I really want to improve my abilities so that I can find a better job in Canada. My whole
family came here. We really want to improve our quality of life and stay in Canada. For us, this
is a one-way ticket. How can I adapt to the workplace here? I don’t know. We’ve had a very
long conversation tonight. Stay safe. Talk to you next time,” I replied, and hung up the phone.

82
After I hung up, I was still a little bit sad, although I could understand the good intentions
of the professor. However, if the professor applied the same standard to us as he did to local
students, would I perform better or worse? I didn’t know.
In the first few months of the pandemic, even though my classes had been moved online,
wearing masks was not yet recommended. I worried about community spread. Therefore, I
decided to stop working and stay at home with my family. This was the longest period of time
I’d ever had to enjoy my family life. In Vietnam, I had to work over 10 hours per day and even
on the weekends. Now, I spent more time cooking for my family and playing with my child. My
husband supported my decision to stay at home even though we had financial burdens. I had
more time to discuss Canadian education with my husband.
“You will graduate next semester. So far, have you liked your studies here?” Dat asked.
“I really like it. I like the teachers and their ways of teachings. Compared to Vietnam, I
want to go to school and wouldn’t want to miss any classes,” I replied.
“It is true. I see Hong was very happy when he saw his teachers. He likes his school very
much. The Canadian education system is more progressive.”
“Much better than Vietnam, I think. Throughout my study in the MEd program so far, I
have had several favorite professors. Each had their own style and educational philosophy.
Some professors structured the courses logically and were very straightforward. I liked the way
they treated us. They gave us difficult reading assignments, which took a lot of time to digest
and generate my thinking. They shared their perspectives and gave us great feedback. They were
very knowledgeable and open-minded. They accepted the ideas and people. Some professors
cared about people and their development. They inspired in us the idea that love can liberate
people. They were patient and kind. These professors have been my primary contacts in the
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local community, acting as bridges to connect me with Canada. I can see that they walk the talk.
I have learned more attitudes and thinking here. The MEd program hasn't taught me skills,
though. When I studied in Toronto, I didn’t know why I needed to study those pedagogical and
research contents. The curriculum here has helped me better integrate the knowledge from the
Pre-MEd Program.”
“What subjects do you like the most?”
“I like inclusive education and critical thinking. I really like the concept of inclusion. I
remember that one of my relatives was not able to go to school in Vietnam because he was
disadvantaged. If he lived here, he would be able to study at school and be treated fairly.
Inclusion is a good concept. But I don’t know the practical aspects of its implementation. It may
not be fully realized in Vietnam. Critical thinking is new to me as well. In Vietnam, I trusted all
the information I received. The society promoted harmonious relationships; being critical in
public or the media was rarely seen. But, when I studied critical pedagogy, I learned the
pedagogy of the oppressed, which has allowed me to be mindful about institutional and
systematic controls. It also has helped me to reflect on the oppression issue in our previous
educational experience. It is not only an education issue, but also the political, social, and
cultural influences on education.”
“Critical thinking seems very interesting. How did you improve your critical thinking
ability?”
“It was very difficult. When I studied in Toronto, my teacher asked us to critique an
article. I received good feedback with respect to summarizing and analyzing, but failed in
questioning and stating my points of view. I started thinking why, how, and what. Although I
observed how professors and a few students expressed their thoughts, I still faced the challenge
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that I was not able to practice critical thinking. I studied with all international students,
predominantly Chinese, which created the homogeneous culture for Chinese students and those
who have limited teaching experiences. I was frustrated about not being able to learn the essence
of critical thinking from a Canadian school. The discussions in class were not efficient nor
profound. I did not have sufficient time or opportunities to practice my critical thinking ability
after class. I could only read books instead.”
“Reading books? Did that work well?”
“I was improving, but still not enough. I changed my attitudes and became more patient
about opinions from my teammates. I listened to their ideas without jumping to the right answer.
But I didn’t have any local friends. I was very busy accomplishing my work. My work allowed
me to talk with customers and colleagues, which helped me a little bit. My work was very
intensive and repetitive. When I worked for a week, my conversation became boring. How many
English sentences could I speak and how complicated could the topics actually be? I didn’t have
any chances to discuss subjects with local people. That’s why every time that we joined local
activities, we tried to meet new people. But I did not know what to talk about except general
greetings. After a couple greetings like 'hi,' 'how do you do?,' and 'It is cold today!,' the
conversations could not continue. I did not know what topics others would like to discuss. I did
not watch sports, TV series, or movies. I felt very sad and didn’t know how to solve this social
dilemma. The good thing was I had several classmates who gave me the opportunity to speak
English after class.”
“Do you talk to your classmates in the online classes now?”
“We don’t talk often those days because we don’t have in-person class. Most of the time
we study at home, reading and writing our assignments. We may have several meetings online.

85
But it is different. I don’t feel comfortable asking questions online. I have to motivate myself to
learn. It is very difficult. Canadian education requires self-directed learning, which I am not
used to. In Vietnam, teachers taught us by reading textbooks in class. I would be able to receive
higher marks by simply memorizing the content. Although I like the concept of self-directed
learning, I still worry about my overall competitiveness at the workplace given my limited time
in study. No wonder Vietnamese and Chinese parents register after-school classes for their kids
to study more.”
“This is also what I worry about the most for Hong’s education in the future. At least, I
can see your changes during your studies. You’re more confident than before.”
“Indeed, I can better express my opinions in front of others and be truthful to myself. It
has not been an easy journey, but I can see that I've grown significantly.”
During my final semester, my anxiety increased because I hadn’t found a job I liked yet. I
couldn’t sleep well. One day, shortly after classes ended, I was checking job postings online
while Dat sat next to me, reading the news sitting. He leaned over to see my computer screen.
“What are you doing?” he asked.
“Looking for jobs, but there are no good opportunities. I have been searching for a couple
months. I want to do curriculum design or any education related jobs. But I can’t find good
ones. I will be graduating very soon. I worry about it. If I can't find a job, I probably will apply
for the ECE program and get the certificate,” I replied.
“Take it easy. ECE teachers are in strong demand. You would be able to find a day care
centre job.”
“Have you checked the mailbox today?”
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“Oh, I forgot to tell you that I got the notification that I received the nomination from the
provincial government.”
“Wow, great! So, we are moving one big step forward."
I felt relaxed. This meant that I didn’t have the urgency to find a full-time job, which
allowed me more time to study in the ECE program. I was happy that I could apply what I
learned to Hong and pursue my career in the educational field as well. I did not want to work a
non-education-related job. I knew that my master’s degree could not help me to be a teacher in
the K-12 system. It was not merely a language barrier. I didn’t live in Canada in my childhood.
Therefore, I had no idea about how K-12 schools operate in Canada. I needed to modify my
original plan if I wanted to stay in Canada.
“Working in a day care centre would good," Dat said. "You could play with little kids.
They are always energetic and have smiley faces. It would also be good for Hong. I can support
your study in the ECE. Don’t worry.”
The next day, I registered in the ECE program. I quickly received confirmation from the
school. I was happy that I could begin my study without any time gap.
A couple months later, I had a chat with my classmate who had studied in the MEd
Program before as well.
“How do you like the ECE Program?” she asked.
“It is ok. I liked the MEd Program better,” I replied.
“Really? I like the ECE Program better. The MEd Program was very theoretical. I
couldn’t understand how the theories linked to my future workplace. I'm learning more
knowledge and skills this time.”
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“I have a different opinion. I liked the MEd Program because it had fewer weekly
assignments than the ECE program. Yet the MEd program helped me to explore my interests
and understand Canadian culture and people. I gained knowledge and learned attitudes at a
different level. The subjects in the ECE program are simpler and more practical, but don't
require a lot of thinking. I could learn the ECE knowledge by myself.”
“I remember you told me that you disliked the MEd program before because it was very
academic and not practical. What caused you to change your mind?”
“At the beginning, I expected to learn teaching skills in the MEd program, but there were
too many theories and difficult vocabulary. I was confused and regretted enrolling in the
program. I talked to the school administrator about my concern. The reply was that the major
difference between a master's and a bachelor's program is how to think. A bachelor's program
equips you with knowledge and practical skills. A master's program improves your critical
thinking ability for future career advancement. This answer surprised me because a master’s
degree is the preferred one for most people who have had bachelor degrees to consider when
they plan to study abroad. After our conversation, I started changing my mindset about the MEd
program. I learned a lot throughout the program.”
“The MEd Program did help us listen better and think from different perspectives, I
agree. But studying in the ECE Program is more practical for employment.”
“I agree. It was the dilemma for me. Now, I found my own path. It was a nice talk. Talk
to you next time.”
I put my mobile phone aside. Dat came to talk to me with an anxious look.
“What happened?” I asked.
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“I got an email from the immigration office. We missed some documents. We needed to
submit those documents before the deadline. We needed to apply for official documents in
Vietnam. It was during the pandemic. I worried that we could not be able to complete them
before the deadline,” Dat said.
“What? The timeline was very tight. Ouch! Why didn’t you apply for the documents
early? I am so disappointed.”
“I thought it was not urgent to prepare those documents in advance. Sorry!” Dat replied
with a guilty face.
I had the mixed emotions of sadness and anxiousness that night.
A couple days later, when I was studying the ECE course online, I finally realized that I
was lucky because Dat had gotten the nomination. Therefore, I did not have to push myself too
hard to find a full-time job that could give me the pathway to immigration. Although it took
time to complete the whole immigration process, I was optimistic about my future work in the
day care after I finished my ECE study. At that time, all Canadians would be able to get the
vaccination, and eventually I could work in day care without a mask. I recalled my life in
Toronto; despite all the strict rules and massive assignments in the demanding timeline, the PreMEd program still helped me picture what I was going to study in the MEd program. The
instructor helped me understand Canadian culture and the way to be successful here. The MEd
Program helped to improve my thinking and learning. I had changed my attitudes. Now, when I
learned ECE and courses from Coursera, I could easily catch the concepts. The ECE Program
helped me improve my skills and provided me the entry ticket to the Canadian workplace. The
learning path was paved by stones one by one. I wrote a couple of words—“change requires
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lifelong learning”—in my journal and went to see Hong and Dat holding each other on the bed. I
felt very pleased that we have a home here.
Minh’s Diagram

Minh’s Story in Short
I was tired of my life and work in Vietnam and wanted to change my life and provide my
child a better future in Canada. I heard that Canadian education was more progressive. I wished
to fully utilize my time to learn so that I could maximize my return on investment in study. I
worked very hard on my schoolwork, part-time work, housework, and settling work for my
family. But the Asian dominant homogenous class caused the Canadian teachers to become the
primary local contact. At the beginning, a teacher taught me to know myself first. I was
suspicious and lost patience. I couldn’t learn pedagogical knowledge and skills for my future
employment. I switched to take charge of my learning to find what I wanted to learn. This was
critical thinking. I started reflecting on my own problems and realized that I lacked self-
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confidence. In fact, there are no right or wrong answers. That idea relieved my anxiousness. In
addition, I listened to other people’s perspectives. I felt more accepted and joyful. I was eager to
go to class to learn from teachers. However, the COVID-19 pandemic stopped in-person
learning. I had to direct my own learning. Under the guidance of the teacher, I gradually found
changes in my attitudes. In the MEd program, I improved my attitudes and thinking ability even
though the progress was not as I expected, which was to immerse in the local culture and be
surrounded by local people. I tried my best to adapt. But my worries and tensions toward my
career wouldn’t cease. I still needed qualifications and skills. I stepped into the field of early
childhood education and took classes again for my own dream and for the education of my
child. I finally understood that change requires lifelong learning. I liked the MEd program the
most because it took me into the hall of education and made the following learning easier.
Data Analysis for Minh
There were commonalities among Amy, Lucy, and Ngo. All of them were in their 30s
and wanted to change. Four events were chosen for Minh’s case. The first event was about
understanding self. The three participants all mentioned the same experiences. Amy expressed
her confusion of learning this subject at the beginning of the class. She did not understand why
the professor did not give her clear objectives. Therefore, she tried to discover what she really
wanted to learn. Lucy also had the same question in mind. Originally, she expected the professor
to teach her how to understand others. She wondered why she needed to learn this subject. At
the end of the semester she found it useful. Ngo mentioned that most of time she studied others
but not herself, in her previous experience.
The second event was about teachers’ approaches in guiding international students. In the
interview, Amy and Ngo similarly expressed that they favored learning experiences that
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provided students space to challenge themselves, finding this to be a positive experience.
However, Amy highlighted that she realized that the reduced reading volume resulted in her
lower mark in a course. She wondered why this happened, given that she was not made aware of
this issue during the semester. I chose Amy’s inquiry as the second event because it showed the
challenge for teachers to provide the appropriate teaching approach to fulfill various needs and
English abilities of international students.
The third event was about the difference between Canadian education and their home
countries’ education. Lucy mentioned that teaching methods are totally different. In Canada
teachers let us be ourselves. She had more time to read and express her opinions. There was no
right or wrong answer. She was sad that she was unable to learn teaching methods in the MEd
program. Her favorite subject was research method, in which she learned that the Canadian
research system is totally different from that in her home country. Ngo mentioned that teachers
gave her useful feedback. They encouraged her to study more. Their attitudes toward teaching
were very professional. They cared about students and provided students more freedom. She
liked research-related courses, critical thinking, inclusive education, and curriculum. Originally,
she wanted to learn something practical in education. She found that the purpose of the master's
program was to learn how to think critically. In addition, she would be able to discuss with
Vietnamese family the pros and cons of studying in Canada. She noted that Canadian education
involved self-directed learning. Amy mentioned that teachers did not pressure her to learn. She
could decide her own topic of interest for research. She learned that teachers are learners as well.
They listened to students and respected the differences. She liked the way teachers treated
students. They provided their perspectives and gave her good feedback. In addition, they cared
about people and development. They were open-minded and patient. She learned more attitudes
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than skills in the MEd Program. She liked subjects such as critical thinking and inclusive
education.
The last event was about career development in the educational field in Canada. Lucy,
Amy, and Ngo mentioned the issue that studying in the MEd did not enable them to get the
required certificate for working in the educational field. Lucy and Amy chose to continue their
studies in early childhood education in order to get the certificate for working in daycare
centres. Lucy mentioned that she learned more practices and theories for teaching children in the
ECE program. She was able to apply this knowledge to her child. She found it was useful and
wished she had learned the information earlier. Amy also mentioned that the ECE program was
practical. She noticed that the MEd program helped her understand contents in the ECE
programs. The MEd program helped her understand culture and how people think. The ECE
program was relatively focused on a small field and had more weekly assignments. Although
she had more articles to read and videos to watch in order to do her homework, she found that
those assignments were simpler. She also recognized that the knowledge in ECE was useful for
her own family in the future.
Self-Reflexivity for Minh
I didn’t have a similar experience as the three participants in their 30s. The only similarity
was that I relocated to work in Shanghai in my early 30s. Although the language was the same,
the culture and economic development stage were very different, which made it difficult to
adapt to the new working environment. It took me more than two years to accept the reality. The
market back then was very hot, which significantly affected talent attrition. More job
opportunities caused high salary increases. There was a debate about whether to focus on money
or career first, then the other would follow. As a consultant managing a rewarding consulting
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business, I was a strong believer in focusing on career. Intrinsic reward is more important to me
than extrinsic reward. Intrinsic motivation can drive personal interest, learning, and happiness
(Ryan and Deci, 2020). The passion toward learning can overcome challenges in career and
improve employability. Learning takes time, and so does career transition.
My consulting job demanded fast learning and high performance. When I transferred to
the Shanghai office, I was very frustrated with my learning progress and struggled in cultural
adaption. My mentor reminded me that I had come there to learn. But I was still impatient in
seeing the results. After several years of dedicated work, I burned out. My mentor always told
me that life is like a marathon—do not sprint the marathon. I finally learned the meaning of this
advice. Therefore, when I came to Canada, I noticed that this situation happened to Asian
students, especially those who wanted to immigrate. However, for Asian MEd students, it was
difficult to convert their past experiences in their home countries and find professional jobs. I
started studying the labor market and career pathway on the island. My point of view toward
focusing on career first remains firmly in place. Multiple careers compose a life. Doing what I
am passionate about is a must. The only thing I would like to emphasize is to find jobs in high
demand and which may not require very high English proficiency at the beginning. This may
reduce the adaption difficulty and increase confidence. For me, I think I have made the best
decisions for myself in career.
When I interviewed the three participants, they all mentioned their decisions to study
abroad relating to career change and leaving their existing comfort zone. They also wanted to
pursue their career in Canada so that they could have a quality life and their children could enjoy
good education. They wanted to equip themselves with the required knowledge and skills to be
professionals. Therefore, I chose the events which focused on learning and career development.
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This reflects my own belief that focusing on career can benefit self and family in the long term.
For immigrants with professional experiences in their home countries, the best way to build their
confidence and improve their financial situation is to pursue the career they are passionate about
so they won’t become depressed after they get their citizenship. The immigrant workforce can
be happy and productive.
For this case story, I didn’t choose the event of social connection with local people,
focusing instead on their change toward professionalism. In addition, these participants had
family responsibilities which did not allow them enough time to join social activities after
school and work. Even when they joined activities, they brought their families with them.
Therefore, the interactions with local people were limited to greetings. Because this subject had
been addressed in Xinyi’s story, I chose to address only a little bit of the issue of limited social
language in the story.
Feedback by Participants
Minh’s story was sent to Amy, Ngo, and Lucy for review. Their feedback is highlighted
below. Further modifications were made in response, which are reflected in the current version
of the story in the thesis.
First, the end of the story can be more promising. Amy said, “I liked the story you told.
Yet, I felt the story is stressful. There were a lot of turbulence in my journey. I felt good about
my experience living Canada. When I looked back, it is a good program.”
Second, the curriculum design in the MEd program may need more clarity. Lucy replied,
“I felt that it feels more in line with some of her own ideas. I learned inclusive education and
culture, critical thinking, and self-awareness in the MEd program. However, it was not clear in
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understanding the prevailing pedagogical theories and experts because Canadian curriculum
focus and pedagogical approach are new to us.”
In addition to that, Ngo replied, “I had carefully read. I had nothing to add so far.”
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Chapter Six: Eva
Eva’s Story
I sat in the back yard with a local friend in the evening in the summertime after I’d been
in PEI for almost two years. Because of COVID-19, I couldn’t go back home to see my family
and friends. The constant change of COVID outbreaks in Canada and Taiwan caused me anxiety
and worries. Even though I knew I was safe, the uncertainty affected my emotions from time to
time.
I told my friend, “This is the most peaceful moment I have had since I arrived on the
island.”
My friend asked, “Mainly because of the loosening of COVID restrictions?”
“Hard to say. Yes, my family and friends in Taiwan finally got their first vaccination shot
a few days ago. I feel relieved. And no, this place looks like my home where I grew up as a kid.
Both are islands, although the size is different. The scenery is similar. I can see a small forest in
front of my home. I can hear birds singing. The air is fresh. My family always sat on the rooftop
patio on the hot summer days. I feel very comfortable here. In addition, I know more about the
island, the culture, and people. I have good friends and have built a mini community. The cooler
weather doesn’t bother me anymore. I can be a lazy bum now.”
“Lazy bum? Really? You don’t look like a lazy bum. You worked very hard to adapt to
the local environment. It’s not easy.”
“Hahaha…. Living here it’s easy to give people the illusion that I am here for a vacation.
Sometimes, I have the same illusion. Most of my Taiwanese friends think I am here for
vacation. But, let me tell you, have you seen ducks paddling? The duck’s expression seems
relaxed, but his feet paddle desperately. Many things are difficult. The most difficult one is to
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break my existing framework and integrate with my original thoughts. Originally, I only planned
to stay for 15 months. Then, I ended up writing my thesis to improve my ability. Then, COVID
came and caused me to postpone my trip. I had more time to watch news to see how different
countries reacted to COVID and other political and social issues. Then, I changed my mind
again. Why not stay here? I found out that Canada is a very good country with kindness and
inclusion. Minorities are better treated. The government makes decisions based on public
opinions and research. Most people follow the rules. At the same time, they are aware of any
institutional or systematic bureaucracy. They notice the issue of propaganda in social media. But
they are more rational compared to Taiwanese. They talk, but aren’t overly fanatical about
politics and elections. They brave having to make critical decisions about the economy, political
interference, human rights, climate change. They don’t compromise to unjust threats. I am very
happy that I can still smile, although I have a lot of anxiety during the change. Traveling,
studying, staying, and living well are all different concepts. Being an immigrant is not an easy
task. I am fortunate that I went to school and studied in education which helps me to understand
Canada better and easier.”
I lost track of time since the conversation was accompanied by good food and drink. I
looked down at the time on my phone. It was very late. I needed to end the conversation for the
night.
I went back to my study room and sat at the desk. I reflected on what I had learned and
what had changed in me over the past two years. My memories kept appearing.
I remembered that the first class was a seminar. The professor looked very friendly. She
slowed her speech to make sure we could understand her words.
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She looked around the class and introduced herself first. Then, she asked, “Can you
introduce yourself and tell me your reasons for studying in the MEd program? One more
question, what subject in Education are you interested in, and what would you like to learn in
this class?”
She explained further, “This field is very broad. I will give you a lot of reading material,
you can choose to read the articles you are interested in, you don't need to read them all.”
I thought, “She is totally unlike the professors I met before in the Business School.”
I looked around the classroom and saw my classmates look suspicious.
Time went by very fast. I had prepared the questions I wanted to ask in class. But I did
not have time to ask.
Before the class was over, the teacher reminded us, “Please put the questions on the
online portal. I will not be the first one to express my thoughts. Please join the discussion there.”
The next day, I posted six questions at once; three days later, no one had replied. One day
shortly after in another class, everyone received an email from the professor encouraging us to
ask or reply to questions or share our reflections.
During the class break, a student sat on her chair and said loudly to me five meters away
in front of other students, “Eva, the professor wanted us to reply to your questions!”
I felt the tension among students in class but didn’t say anything specifically about my
feelings. The next day, when I met the professor in a presentation session, she told me she loved
my questions and suggested I consider writing a thesis because they were very good questions.
Since I felt the tension among my classmates, I didn’t want to annoy them again. So, I
turned to asking the professor questions by email and explained the situation I faced.
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I told her my idea: once over half of the students had asked or replied to questions online,
I would continue to be active online. After that, I asked five to ten questions every week and met
with her a few times after class.
At the end of the semester, I was preparing for my presentation topic. I reflected on all
the readings from the class.
Suddenly, a question came to mind, “Why did I ask so many questions after I came to
UPEI? This sounds weird!”
This caused me to reflect on my learning over the past few years. When I quit my job in a
consulting firm five years before, I still spent almost all of my weekends and weekday evenings
learning.
A few months after quitting, I told my mentor, “I'm going to look for a job”.
My mentor replied, “Did you have enough rest?”
I sent an email to him, saying “Sure, I think I will be fine.”
“You may not find the exact job you want right away, but you just need to keep looking
for it.”
At that time, I really felt very happy in learning those new things. But my back pains kept
bothering me. Then I told my mentor about my resignation.
My mentor replied to my email, “Enjoy your retirement.”
At the time, I didn’t know why my mentor said that. Later, I understood. I had learned far
more than I planned.
I realized that I brought this passion for learning to my study in Canada. Once I began
studying here, I became less tense. I enjoyed the interactions with people around me. Therefore,
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I would exchange different ideas and share our findings. I appreciated my mentor's care and
guidance helping me see through my dark clouds and be able to think and act agile again.
I continued to reflect on that first semester. Another one of my courses was taught by an
administrator in the Education Department. He cared about our adaptation to island life and
asked students what questions we would like to ask about the department. I saw a few students
look at each other, wanting to ask some questions.
After being silent for a few minutes, a student plucked up the courage to ask him, "What
is the career path after the graduation from the Master of Education? If we wanted to stay in
Canada, could we be teachers?"
He replied very sincerely, telling us, “For international students, the department is
suitable for teachers who already have relevant teaching experience in foreign countries and
would like to advance their career in the field. This master's degree is to cultivate your thinking.
In the future, you can take up management jobs in the education field. If you want to stay in
Canada after graduation, you couldn’t teach in the K-12 system of public schools. If you want to
teach in K-12, you need to earn a Bachelor of Education (BEd), rather than a Master of
Education. But there is a shortage of preschool teachers on the island. You could get a certificate
in early childhood education. Therefore, you could work in a day care centre in the future.”
He continued to say, “In the field of education, degrees or certificates are needed.”
After listening to his answer, which seemed to verify what they had heard from other
channels, my classmates looked at each other.
I was secretly glad that I didn’t need to stay in Canada after my graduation. Being
Taiwanese, I can freely travel to Canada for six months, which is long enough as summer is very
short here. I murmured, “I don’t want to be a teacher anyway. I just want to learn more about
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educational theories. I don’t have to immigrate to Canada. Being the minority is not a pleasant
experience. I have experienced that before. Not to mention that I am old. What can I do here?”
I didn’t like the idea of taking the academic qualification as a means, while studying
education was a seemingly suitable major. For the sake of curiosity, I put “What can I do here?”
as a topic for study.
I followed up with several local online employment services. Workers and technicians
were in high demand. There was also high demand in information technology. Based on my
background, it would be very difficult to find jobs that matched my experience and competency.
Language was also an issue.
Not long after that class, I talked to a friend, who immigrated to the island over 10 years
ago. He asked me if I would like to stay.
I said, “I don’t know what I can do here. What’s in the job market doesn’t match with
what I am good at. In addition, my English is not good enough to write flawless reports.”
He replied, “If you really wanted to stay, you would find a way. I delivered newspapers,
managed properties, and worked in plants and grocery stores. I changed my job every couple
months when I first arrived here. Therefore, I could know more people and that helped me to get
referrals for subsequent jobs. It also gave me the opportunity to understand the local community
and equipped me with necessary skills.”
“But the unemployment rate is high here. If I took those jobs, other people may not be
able to do these entry level jobs. This is not right. And I have no idea about maintaining a house,
cutting grass, electricity matters. I've never done hard work. No one will hire me when they see
me and my resume.”
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“While your concerns are valid, it’s not as difficult as you think. I found the way. I
believe you can, too.”
“Oh, I still couldn’t find a way if I wanted to stay here. It is not easy to be treated equal. I
don’t belong to the mainstream. How can I understand the unspoken norms and build local
connections here? Living in a new country means that I need to start from zero and endure the
loneliness. It is not just a beautiful dream. This is very challenging. There are lots of
compromises, acceptance, hard work, and ability building. It is even more difficult to persist in
faith and hope. The only benefits which attract me to keep going abroad are the exotic
atmospheres as well as people that create tremendous learning opportunities for me. I enjoy it
very much. This conversation with you was very interesting. I appreciate it, but I have to go,” I
said and left.
I returned home and reflected on the conversations I had with my friend. I was really
struggling. In the past while in China, I told my clients and teammates to focus on their career
and money would follow. This principle might not apply to me, at least in the short term. When
I learned about Indigenous people and residential schools, I felt that the society was willing to
apologize for their mistakes and make attempts to reconcile. Compared to Taiwan’s situation, I
could sense that kindness and empathy are highly valued in Canadian society.
“I’ll keep looking for a career I want, but even if I can’t find my way, I can still
contribute myself and my experiences to others. As my mentor told me during my hard time in
Shanghai, the most important thing in life is whether you can warm the hearts of others. Don’t
waste time. Just do it,” I said to myself.
I started paying attention to people who needed help. Sometimes, they just needed to see
a smiling face. Sometimes, they wanted to talk for a while. Sometimes, they wanted to find
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information. Although I still had a lot of questions in mind, I felt that it was not as difficult as I
thought. I could integrate what I had learned in education and Buddhism and apply it to real life.
By doing that, I felt happier and learned more.
One day not long after, an Elder sat next to me during an Iran plane crash memorial
ceremony.
She asked me, “Do you plan to stay in Canada?”
I told her, “I don’t know. I can’t find the fit yet. It seems not easy to find a job I like.”
“What do you think about Canada?”
“It’s hard for me to talk about Canada in general. I have found no big difference between
P.E.I. and Taiwan in terms of culture and people. People are friendly and willing to help others.
They express their thoughts sincerely and honestly. I can sense local people’s civic literacy and
thinking are relatively high compared to Taiwan. I like to talk to people, even those I meet on
the street. They know a bigger world and care about global issues. In Taiwan, we can elect our
president. The problem is that a significant amount of people have either one or two extremely
strong ideologies in politics and only care about elections. Media interferes with the elections
and spreads rumours. It’s hard to know the truth. Therefore, I only needed some minor
adjustments for my thoughts and actions when I moved here. At least they are all on the same
side of the spectrum. I feel very comfortable living here. It is not a problem to hold a travel visa
and come here for a holiday in summer. This is a beautiful island. I don’t know why Canada
wants to attract more immigrants. The more people, the more social problems in general.”
“We need more people. We like people too. Canada is a social democratic country, not a
communist country. That’s why immigrants want to come here.”
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I asked her about her own school life when she was a kid. The story she shared enriched
my understanding outside the classroom. The conversation lasted for 20 minutes. I enjoyed it
very much.
The Elder's answer gave me a better understanding about social democracy. But this
answer could not persuade me to stay in Canada. Amid the pandemic, the political and economic
struggles between China and the United States continued, which caused Taiwan to be at risk. I
also thought about many of my friends in Mainland China and Taiwan. The emerging tensions
in Asia also worried me. I felt very anxious. I could merely complete the minimum work
teachers expected while studying online.
One day during my third semester, I talked to a man in the park. I asked him why Canada
welcomes so many immigrants.
He told me, “Canada highly emphasizes the importance of human rights. The United
Nation’s original charter of human rights was drafted by Canadians. So, when other countries in
the world are in danger or wars occur, we say, ‘Welcome to Canada. Come here quickly. Our
home is very big. We embrace diversity.’”
It seemed to me that Canada is a civil society with humane values and actions. I finally
found the answer I was looking for.
As the semester progressed, I learned about an interesting research method: action
research. The professor wanted us to focus on ourselves as a researcher and work on our own
living theory. At that time, because of COVID-19, I had stayed at my bachelor apartment for
more than three months. Besides my study, I spent most of my time watching the latest news
from around the world. My friend had just moved in and wanted to borrow my vacuum to clean
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her apartment. A couple weeks later, I noticed that some areas on my skin were red, swollen,
and itchy, which prevented me from sleeping well in the evening. My energy level was low.
Several weeks later, my friend stopped by my apartment and saw the red spots on my
skin.
She said, “These are bites from bed bugs. You need to tell the property manager to help.”
I replied to her, “I thought I had an allergy.”
So, I called the property manager. He asked me couple questions to clarify the root cause
and explained to me that because I had lived there for a long time, the bugs may have been
transmitted from the vacuum and that I needed to pay for the pest control.
He said, “You should not share the vacuum with other people in different rooms.”
“What? It was because of the vacuum. I didn’t know,” I replied.
I was a little bit grouchy about my friend.
“Why did she borrow this from me? Even when she told me these red spots were bugs,
she still did not apologize,” I murmured.
I knew that she did not have extra money to pay for it. I felt very sad partially about her
and partially about me because I did not have common sense in daily life. Bugs had caused me
anxiety and panic day and night for three months.
Then, I asked the property manager, “How much would the pest control cost?”
He replied, “It should be around 700 dollars. You also need to clean all of your clothes
and bed sheets, comforters, blankets. After the cleaning, you need to pack them properly with
plastic bags. The pest control staff will need to perform their task twice.”
I was very surprised about the complicated solution.
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I murmured, “Oh, it’s so expensive. I still have to study. How come the whole world is in
the COVID-19 pandemic and I also encountered pests. It is really a global village! COVID-19
not only has disrupted my original plan to return to Taiwan during the summer vacation, but also
caused me stress staying at home with bugs. It seems that I can’t go back to Taiwan for at least a
year. I don’t have enough common sense in life, which caused problems. How can I better adapt
to life on the island?”
Because of this incident, I proposed my research question as “How can I improve to be
more grounded in my daily life on the island?” To me, grounded meant feeling peaceful in
mind, being able to handle routines independently without worry or anxiety, and enjoying the
staying on the island. In my past school and family education, study was the priority. Although I
learned and can cook, drive, and handle other matters, I seldom practiced them. Because of my
busy work, it was not necessary to develop these abilities. Although I had learned to be more
grounded over the past year, it seemed that those experiences were not sufficient for me to adapt
to my life here. During the pandemic, I was socially isolated. I felt that I had to be more
competent in order to reduce my anxiety and fear. I started by reexamining my worldview and
values. It seemed to me that living in Prince Edward Island brought me from the modern world
to a postmodern world.
I told myself, “I like the postmodern world. It is very harmonious, friendly, and
supportive. But adapting to the new world is a challenge.”
I listed 17 actions I planned to take. When I presented my plan in our class forum online,
the feedback I received was “this is a long list.”
The professor said, “Can you do them all?”
I said, “Yes, it is not a big deal.”
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In three weeks, I collected my data and re-examined if there were any contradictions, new
questions, tensions, or paradoxes. Initially, the theme I ended up with was “love myself.”
In a subsequent class discussion, a classmate told me, “Why do you want to be efficient
and quick? I don’t think it is meaningful.”
This comment was exactly what I believed in the modern world.
I echoed, “Maybe you are right. Why do I want to be efficient and quick all the time? Is it
necessary and appropriate to be efficient and quick?”
After the social validation, I modified the theme to “trust myself.”
When I prepared my presentation, a word emerged from my mind.
“Connection!” I couldn’t help but shed tears. “Yes, I really lacked connections during this
period of time. Even though I was in class, chatted with family and friends online, and watched
many local social media and news, I did lack connections. I found a solution. The key to the
problem is connection! I need to focus on this issue in my daily life.”
When I first started the MEd program, I found that most of our assignments were
individual, not group projects. This was very different from what I had done in the workplace in
Taipei. During the program, I particularly liked the courses of Research Methods, Learning, and
Theories. The topic of learning was what I wanted to study in the program. Because research
methods contain philosophical terminology and have influence in the history of Western society,
I found them difficult to understand. The professor used metaphors to explain the research
terminologies and concepts, all of which were new to me. Although the courses were new to me,
I enjoyed the process of studying alone. Sometimes, I could understand each word in a sentence.
However, when they put them all together, I was lost.
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I always murmured, “What was the author trying to tell me? Why can’t the author draw a
simple conceptual framework instead of writing so many words? Why can’t the author use
simple and straightforward language in writing?”
Although I murmured a lot, I really enjoyed studying those sophisticated articles. It was a
puzzle! I really enjoyed the learning process. It was to learn how to learn a new subject
independently. Learning a new subject allowed me to accelerate my growth.
The professor’s feedback in class and assignments was very thoughtful, but sometimes it
was sophisticated. Google translate became my good friend. I would think, “I guess he
meant…” then write my assignment bravely based on my interpretations of the question. I could
only know whether I had done it correctly once the professor gave me the feedback again. This
approach sounded very similar to the master in the martial arts world with his apprentice
practicing the exercises. According to the apprentice’s characteristics and level, the master will
guide his apprentice. The process of individual report writing sometimes encountered
bottlenecks.
One day, I asked the professor several questions which troubled me for a long time.
I asked him, “Can you recommend any textbook which can help me better understand
narrative inquiry?”
He replied, “You can read more articles to build your knowledge base. It is not necessary
to read textbooks.”
“I have difficulty compiling knowledge. I am very slow. How can I write the assignments
faster?”
“Thinking takes time.”
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“What’s the value of learning theories instead of learning practical knowledge and
skills?”
“Theories can be applied to different settings. They are guiding principles and have a
broader application in the real situations.”
“How can I know if my suggestions make sense or not when I need to recommend them
to someone?”
“You just need to elaborate your thoughts clearly so that people can understand your
perspectives and how you reach the conclusions. Therefore, readers can follow your thinking
process. They can make their own judgment and adjust their thoughts accordingly. It is an
invitation for discussion.”
This talk helped me a lot in knowing the difference between academia and the business
world, between Canadian and Taiwanese pedagogy and culture. In Canada, developing students
with the ability of independent thinking is important. Learning can’t rely on a few textbooks or
articles. In the end, I still needed to sharpen my thoughts and be critical in doing research. In
addition, his answer solved my worries. Right or wrong answers were deeply rooted in my
education and workplaces in Taiwan, but from my studies in Canada I learned that don’t have to
shape myself to have high homogeneity in the group. I can stand on my feet to share my
perspectives. Studying in the Education program provided me the opportunity to see how people
are learning from different perspectives here and now. I felt that the experience that the
professor provided me was more humane, inspiring, and better able to foster deep thinking. I felt
that I was most likely to live happily. I no longer needed to stay with other members in the same
meeting room working days and nights in order to reach to the ‘right’ answer.
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My happiness toward learning didn’t last long. I was struggling along in my research
from time to time and heavily affected by the outside world. As my research went on, I noticed
the phenomenon of insufficient social connections for international students, including me. It
seemed to me that this also applied to immigrants. I was very sad for weeks when I met
immigrants who suffered from being stuck in their cultural silos. I was not sure which would be
a better way to help immigrants, either spending more time to help them transition right away,
or continuing my academic study. This also seriously affected my study.
One day in summer, my roommates and I invited friends, mostly immigrants, to our home
party. In the party, people enjoyed the conversations with one another and helped each other
when they wanted to explain something in English. People from different cultures sat and
laughed without reservation to talk. I finally realized that cross-cultural friendship was a missing
piece in their immigration life. Social interaction can start, but can’t end at the workplace,
stores, restaurants, or activities. It must relate to their personal life, home, and friendship.
The day after the party, I was reflecting on this event. I cried again. This time, I was still
the minority. I had built a supportive social network, where people were comfortable and
accepted. I resolved my lonely overseas challenge. I remembered the time when I was in
Shanghai, when I always told my mentor that I survived. He always responded that you can’t
just survive, you need to live well. By helping other immigrants, I found a way to live better. In
addition, I felt a sense of accomplishment in providing better recommendations for my thesis.
I recalled my life on the island. I was fortunate to study in the MEd program. From this
study, I had “the common language” to be able to discuss issues when I met local people on the
street. It enabled me to have deeper conversations. It also helped me when I met new friends
who had different cultural backgrounds. It enriched the contents of my conversations and
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weakened the issue of the lack of a social language. It helped me to know what to talk about
after the greetings such as “how are you?” and “it is a nice day.”
From the practical point of view, there are still areas for improvement and challenges
ahead of me. But I don’t worry too much, I have a bigger roadmap which allows me to make the
best choice for me. I texted a message to my mentor and thanked him for teaching me the
important lesson of open-mindedness. This journey helped me discover one more option. I made
efforts to become grounded on the island. I liberated my life. And now I have two options, is
this democracy? Is this a human right?
Eva’s Diagram

Eva’s Story in Short
I brought heavy luggage and a lot of doubts, transitioning into the MEd program in Prince
Edward Island from the business world. The island was very pretty, which made me have the
illusion that I was here for vacation. Everything happening in the classroom sounded like
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dialogue between the modern commercial world and the post-modern altruistic world. These
dialogues caused me to re-examine my existing views and practices toward the polarized
worldviews from competition to harmony, from fame and wealth to self-realization, from elitism
to inclusion, from singular and dominant culture to multiculturalism. It helped me to examine
my past. Teachers lit up my heart. They patiently accompanied me on my journey to unite my
inner conflicts and struggles one by one.
This time I chose not to rush to actions. I went back to the basics, constantly inquiring
what kind of life I wanted to pursue. When I immersed more, the concept of social democracy
began to attract me. I was ecstatic to find the meaning and practice of social democracy during
my stay. During the pandemic, when the external world had to pause, all the daily routines could
not be simplified further. However, I had lots of turbulence in my mind. I had to change my
plan. This instant changing decision made my life much more complicated and busier. Concepts
and theories during education provided me different perspectives and grounding on the island as
well as expanded my views in understanding the dynamics of myself, community, and the
world. I suddenly realized that it would end up a lonely journey on the island if I sailed alone. I
needed to connect.
One friend, two friends, three friends, …. It’s still not enough. Building a minicommunity with people from different backgrounds who can talk and laugh together, helps to
create a home away from home. My heart is full of joy, love, and appreciation. This journey
helped me discover one more option. And now I have two options, is this democracy? Is this a
human right?
Data Analysis and Self-Reflexivity for Eva
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I started with the conversation of the feeling like home to contemplate my transformation
in the past two years in Prince Edward Island. The MEd program provided me the fundamental
nutrition for me to stand on my feet on this new ground. Professors played the pivotal roles of
introducing Canada and its philosophy and connecting me to the society. They provided me with
my first observations about and interactions with Canadian culture and values. The comparison
between the education and business fields helps me rethink the importance of being human.
When competition is not driven by money or title, it becomes purely the pursuit of excellence
for self. The community provided me the opportunity to see the practices from the pedagogical
point of view. This place always gave me the illusion that I was here for vacation. Because of
the huge difference in the size of city and the nature scenery, it allowed me to look at different
models in lifestyle. The supportive and friendly society also provided a safety net and inclusive
culture for new comers. Living here provided me with abundant opportunities and time to reflect
the past, experience the present, and discover the future. I was able to reenergize myself and
move forward in the direction I want.
There were many events that changed my perspectives and actions. In my story, I only
chose four events because they had significantly liberated me and changed my decisions during
my study.
The first event was stimulating learning through asking questions. I suddenly realized that
I asked many more questions in class than I did at the workplace. My thinking was more agile
than before. I recalled several periods of time in my former workplaces. Some leaders expected
homogeneity, which demanded others to agree with their thoughts. Listening to different
perspectives was merely on the surface. They kept convincing others. In the end, team members,
including me, lost the motivation to speak what they thought. Gradually, I became quiet and a
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little obsolete from the mainstream. From this event, I was very happy to discover that I can
speak out my thoughts and be accepted. It helped my brain work better and my learning become
agile.
The second event was about immigration decisions and career struggles in Canada. I had
been working in high-growth and high-employee-attrition areas for a long time. The stress
caused me to burn out. Therefore, I didn’t want to stay in another country like Canada that
required higher levels of adaptation for too long. I would rather be a tourist to travel in Canada. I
didn’t want to be the lonely minority again. In addition, I did not see the significant differences
between Taiwan and Canada in free speech, democracy, the friendliness of people, and a good
health system. Weather was another concern living in Canada.
Ultimately, the trigger point was the pandemic. I had more time to read news. I found that
what I learned in the MEd provided me with sharper perspectives. I could better interpret the
ideas in the book of Paulo Freire (2017), Pedagogy of the Oppressed, in the real world. I became
more cautious about the shift of national power influence. During the pandemic, I was able to
understand how each government handled this crisis and how the public responded. I realized
that although Taiwan and Canada are alike, the maturity of the two societies are very different.
In Canada, I could see more efforts toward building a more inclusive and just society. I was
amazed by the kind and empathetic community on the island. Because of the aligned values,
therefore, I considered changing my original plan and tried my best to stand on my feet on the
ground. I would no longer be a tourist.
The third event was about how to ground myself in daily life on the island. The bed bug
issue triggered me to rethink my survival ability in Canada. My long action list showed my
worries and desire for change. However, the speed of change could not be as quick as I
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expected. The heavy and various tasks of the MEd demanded the ability of attention to details
and communication. The pace of living made all the work slower. Even when I did similar tasks
to those I'd done before in foreign countries, I found I tired easily. One action I found very
helpful was to talk to several local people. They tackled my issues and taught me their ways of
doing. This process helped me generate principles for living on the island. This also resonated
with my experience living in foreign countries, where the small but loose social connection
caused me anxiety and tension. It reminded me that I not only needed to have some close friends
but also needed to interact with people in the local community in my daily life.
The last event was about individual study guiding by a professor. Learning how to learn
was my study purpose in the MEd program. Through the guidance from the professor, I realized
that educational learning in Canada is totally different from the learning in the business world in
Asia. In Canadian education, deep thinking is required. The goal is to help individuals become
independent thinkers. We can have our own perspectives. I can freely elaborate my thoughts and
invite others for discussions. It is not necessary to reach right or wrong answers. However,
learning in the business world in Asia is short-term focused, looking for quick solutions, which
may lead to rough conclusions. It is usually modularized into the format of trainings and
deliverables. Therefore, the popularity of knowledge can bring commercial value. Speed is the
key.
The other big difference I discovered involved project operation approach. When I
worked in the business world, the projects required the whole team staying at the workplace
until midnight. The emerging problem was that gradually individual thinking could become very
shallow. Groupthink existed in most decisions. I wondered whether there was any sustainable
learning approach for junior professionals to be able to climb career ladders while still keeping a
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strong momentum. Learning in the education program allowed me to independently digest
knowledge and generate and express my thoughts in a relatively flexible schedule. I learned
better because of curiosity, autonomy, and time.
All of these events allowed me to review my beliefs and ideas from my old modern and
commercialized world and compare them to my new understanding. I realized that my
worldviews before and after I arrived in Canada were mostly on the opposite ends of a spectrum
of thinking and doing. By studying in the MEd program, I learned the ways to tackle my longterm struggles. I realized that the best solutions required paradigm shift. I finally understood the
meaning of open-mindedness that my mentor told me of 10 years before. I was very happy that I
tried my best to realize the importance of open-mindedness.
I also had the luxury of time to take actions and validate my new knowledge. It helped me
to discover the desired life for immigrants, including international students. The term social
connection became clear to me. The people I spoke with desperately needed friends from
different cultures who could accept them, welcome them to their home, and freely talk even
when they had different opinions. They needed someone who could discuss the issues they faced
in the new environment so that they could adapt better and faster. They wanted a new home-like
mini-community that allowed them to cross the cultural silos. In addition, they wanted to be able
to laugh and talk jokes with people from different cultures. Their needs were very humble.
Merely non-discrimination or equality policy could not serve their fundamental needs, which
were about how to live better in Canada. This understanding of the importance of connection
was one essential missing piece in my previous overseas experience. I was very happy that
studying in the MEd program equipped me to be able to help immigrants bridge into the new
society. By helping others, I had the sense of accomplishment in my internal transformation
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journey even though I still had piles of work to complete for my study. This transformation is
not just one thing. It is not two or even three things. It is everything.
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Chapter Seven: Discussion
Synthesis
Through storytelling, this thesis answered interesting questions of how Asian students in
their MEd programs have interpreted their new experiences and integrated these experiences into
their original worldviews. Studying in Canada has created positive changes in them. They have
increased their understanding of themselves and shaped their attitudes in learning. Teachers who
facilitated meaningful discussions played a pivotal role in supporting their growth. However, this
study also indicated four major difficulties that impeded students' learning and growth: a lack of
confidence in English speaking, insufficient cross-cultural social connections, inadequate critical
thinking ability, and limited choices in career. The highlighted positive changes and challenges
were intertwined with the challenges faced by Asian students studying in Canada, representing
sweet and bitter experiences. Their joys came when they were immersed in the open learning
environment where teachers treated them as independent and equal agents and guided them
kindly and patiently. Although the content was new and difficult to them, they made significant
progress intellectually and psychologically. Their pains came from the realization that even when
they worked hard, these challenges still troubled them deeply. They could not always find the
solutions to break through the barriers to learning.
When the mixed feelings of bitter and sweet were compounded by the COVID-19
pandemic, these challenges become even more prominent. For some students, the pandemic
made their existing challenges even worse. Some students even changed their life decisions and
career pathways in response. Before the pandemic, they were able learn local culture and gain
local perspectives from teachers through interactions in class. During the pandemic, those
opportunities to interact with teachers and classmates were limited. The activities on and off
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campus were greatly reduced. Their dreams could be realized only partially. The opportunities to
immerse themselves in Canadian culture, meet new friends, or work were reduced. Their
expectations that they would learn the differences in Eastern and Western cultures, values, and
lifestyles were also greatly impacted. Not to mention the dual impacts of the pandemic in their
home and host countries. Fortunately, this incident brought new opportunities to them, as well. It
allowed them to learn how to adapt to future learning and working models by shifting from inperson to online learning. The impacts of the pandemic, as highlighted in this narrative inquiry,
brought the problems of current international education to the surface. This also provided us the
golden opportunity to rethink how we might solve these problems more effectively and
creatively.
This study derives its meaning and significance from the participants' narratives. It is
story-based, which allows readers to enter into Asian’s students’ world and see their changes
over the course of more than a year. This study confirms similar Asian students’ studying
abroad experiences and built on it by discussing transformative experience through stories
which may make the lived experience more real and accessible to educators. They have
increased their understanding of themselves and shaped their attitudes in learning. However,
four major challenges impeded their learning and growth: a lack of confidence in English
speaking, insufficient cross-cultural social connections, inadequate critical thinking ability, and
limited choices in career. In addition to that, it highlights the pivotal role of teachers in nurturing
international students. It also shows the accelerating complexity of the intertwining relationship
of positive changes and challenges, which are hardly found in other literature. The combination
can create bigger problem than anyone factor alone. The timing of the study is unique as well.
Since it was conducted during the pandemic of COVID-19, the nature of disaster helped the
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participants reflect on how education has improved Asian students' learning and life quality. The
pandemic also enriched the cultural and social economic contexts in this study. It helped the
participants to rethink how effective various versions of current pedagogies in the East and West
are in the real world and what is missing in education globally.
I believe that focusing the lens on students studying in the MEd program provided me
with a good opportunity to see different educational philosophies and practices because the
Faculty of Education in Canadian universities is devoted to developing current and future
teachers. This focus can be seen as one of the key attractions for Asian students to pursue
Canadian education.
As Canada is welcoming to immigrants, the findings from this thesis may help teachers,
local students, policy makers in university and government, and employers better consider the
best policies and practices for including Asian students. With support, gradually Asian students
can engage and maximize their contributions to Canadian society. This reciprocity can mutually
benefit everyone in the society. The students' study abroad experience can help them shape their
perspectives and improve their understanding of different cultures and education, ultimately
helping them harmoniously work with people around the world and become good global
citizens.
For me, this has been an experiential and reflective study. As an MEd student, I also
contributed my story. Like Bruner (2004) said, that the examined life is worth living, and
learning how to learn from the MEd program and my thesis helped me become a better me,
without any hesitation about moving forward.
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In order to help more Asian students better adapt to the MEd program and living in
Canada, a list of suggestions to current and future Asian students was developed (Appendix 4).
Through this list, the collective intelligence from participants can be stored and transmitted.
Implications
Although Asian students are accountable for their own learning and growth, their
experiences are intertwined and may require organizational interventions in order to maximize
their learning in Atlantic Canada. Providing a better total experience for them may require nontraditional and somewhat innovative approaches. The interconnectivity of their experiences may
be explained by the extension of Healey’s (2017) conception of the maximization of "ontological
shock" to building international students’ learning experience from higher education to the
provincial level. In this way, universities are not a fragmented piece of students’ experience.
Instead, the overseas learning becomes a total experience that seamlessly integrates school,
community, and workplace and increases self-awareness to recognize others’ different
worldviews (Healey, 2017). The integrated total experience can help students cross their cultural
boundaries and notice the assumptions underlying the differences (Healey, 2017) for the sake of
solving the four difficulties indicated in this study. From this approach, international students,
teachers, local students, and community members co-exist interdependently and connect to each
other. Providing a better total experience for international students requires non-traditional and
somewhat innovative approaches. This study provides recommendations for the Faculty of
Education, various departments in universities, provincial governments, and future employers as
described below.
For the Faculty of Education and the MEd Program
Know-Your-Asian-Students Training for Teachers
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Knowing Asian students may help teachers to bridge the gap of understanding caused by
differences in the education system, pedagogy, and the associated political, social economic and
historical influences between home and host countries. Researchers have found that, in order to
be effective in teaching in the diverse environment, teachers need specific knowledge and skills
in international education (Tran & Pasura, 2019; Young, 2017). Leask (2009) indicated that
teachers need to acquire intercultural knowledge and skills in order to effectively exchange their
own and students’ ideas in class.
One theme that emerged during this study is the importance of teaching and learning
effectiveness from those who teach the MEd program and/or interact with international students.
The knowledge and skills this group of professors need may include understanding the particular
learning styles, preferences, and limitations of international students (Tran & Pasura, 2019).
When Asian students study abroad, they are relatively young. Although they may have relevant
working experiences in the education sector, they may not be teachers in their home countries. It
may be valuable to provide further explanation for students to understand both content and its
link to Canadian culture and values, in order to help students internalize their learning. For
example, the shift from teacher-centered approach to student-centered approach has been
recognized by international students; however, some students have found difficulties in adjusting
to the new approach (Wang, 2018). Students have noticed that independent learning does not
mean working alone without assistance. The ways teachers position international students may
affect the relationship between teachers and students and their approaches in teaching
international students (Tran & Pasura, 2019). In order to improve students’ academic
performance, teachers may focus on English ability, learning plans, and learning actions (Wang,
2018).
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The other theme that emerged in this study is the awareness of social interaction and
critical thinking and the communicative approach developed by universities for teachers and staff
at schools. Some subjects are not familiar to all Asian students. Those subjects which are highly
valued in the Western countries include but are not limited to humanity, minority issues, human
rights, and democracy. This type of training is important for teachers to learn better
communicative ways to address the needs of international students (Wang, 2018). Discussions in
class can help to improve their understanding and broaden their thinking (Wang, 2018). It can
also help students better interpret their new knowledge and compare it with their existing
worldviews.
For those universities and teachers that would like to learn more, suggestions for knowyour-Asian-students training can be found in Appendix 5. These suggestions are based on the
feedback from the participants and my personal experience studying in the MEd program. This
resource may provide teachers with more information about effectively teaching Asian students.
Learning from Educators in Various Educational Institutions and Not-for-Profit
Organizations
In this study, Asian students mentioned the issue of Asian-dominant classmates. They
were not exposed to local classmates or offered the opportunity to interact with local students.
They found this condition constrained their understanding of Canadian culture and education. In
addition, practicum experience is typically on Asian students’ wish list. It is especially important
for those who have had limited teaching related experiences in their home countries. Even those
who were teachers in their home countries want to understand more about Canadian education
system. Therefore, in-class learning in the program may not be sufficient to them. However, for
international students, it is difficult and competitive to find work placements in teaching areas
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(Felton & Harrison, 2017). Because of language and cultural challenges, even supervisors find
that it is demanding to facilitate the placement process because it requires supervisors to manage
it in a culturally sensitive manner (Felton & Harrison, 2017).
Alternative approaches to work placements such as site visits and sharing sessions can be
considered to enrich students’ understanding, develop their skills, and build friendship (Kwenani
& Yu, 2018). A broader range of learning institutes and not-for-profit organizations would be
good matches. Students can visit these organizations and even do volunteer work. They can also
listen to guest speakers’ speeches monthly or bi-monthly to understand current educational and
institutional challenges and practices. In addition, they can have joint discussions with students
in other cohorts, e.g. PhD and BEd, to collectively brainstorm possible solutions to educational
problems. Abbonizio & Ho’s (2020) found that participants can benefit from communication and
cooperation, broadening their worldviews, developing critical thinking ability, improving their
confidences in developing innovative solutions to address complex issues thourhg
interdisciplinary coursework.
For Universities
Universities in Atlantic Canada may need to develop effective initiatives to address the
issue of the more diverse student population from different nationalities that they attract. The
scenario is similar to findings from Australia. Based on an analysis of international student
demographic data in Australia, researchers suggested that cohorts on campus would have a
significant number of international students because of visa issues and more local students
studying online (Calderon, 2020). The shift of student demographics on campus may require
decision makers within different departments at universities to find a better way to address the
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needs from these multi-ethnical and cultural groups (Calderon, 2020). Two initiatives to address
the identified difficulties of international students are proposed as follows.
Activities for the Improvement of Confidence in Speaking English
More activities can improve language and other kinds of learning for Asian students.
Students can benefit from outside of the classroom activities in the way of carrying forward the
related learning subjects and nurturing their learning toward the optimal results (Waring & Yu,
2018).Universities can help international students whose mother language is not English to
improve their confidence in English speaking. The International Student Office could consider
organizing various social and informal activities to encourage students to talk to people at school
and in the community. Students could also share their experiences of how to communicate with
other people and communication tips with other students. These activities could help them to
break out of their comfort zones and learn to build social networks.
Library as the Third Place for Students to Foster Meaningful Dialogues
The library could become a third place for students from different cultures to have
meaningful conversations (Leask, 2009). This could provide students extra opportunities beyond
the social and sports activities (e.g., festival or hockey games) where conversational language
and jargons are used and academic discussions where difficult scholarly words and concepts are
commonly used. The continuous dialogues would also provide the change for Asian students to
reflect their own values and cultural identities (Kaur, 2019), and increase their awareness of self,
others, and the situations they face. According to this study, Asian students had limited social
interactions with local people and other international students and limited chances to improve
their critical thinking ability through dialogue. A weekly meetup could reduce the boundaries
and increase the meaningful dialogues between different groups (Healey, 2017). It would be
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great if there were a facilitator in each session (Leask, 2009). Facilitators could be retired
teachers, alumni, staff or even students. Tea, coffee, and snacks would create a relaxing and safe
space for discussion. For example, whether to wear a mask would be an interesting topic to
discuss in a session. Not only Asian students but also other students are encouraged to join the
discussion.
Though it may seem these ideas are tailored to only Asian students, this is not is the case.
As Healey (2017) indicated, although those local students who can benefit the most from the
international exchange program are those who have limited international exposure, they may not
be able to participate in an overseas program due to the financial burden. By setting up a
discussion space in the library, local students, especially those who have less opportunities to
access to foreign cultures can gain exposure to the international learning milieu which will enrich
their perspectives through listening to stories from real people worldwide, rather than only
through news or books. As Leask (2009) indicated in his study, this dialogue is two-way
interaction, which needs both local and international students to adjust their attitudes in order to
achieve better results (Leask, 2009). In this way, both sides can equally learn intercultural
knowledge and skills together.
For Provincial Governments and Future Employers in Atlantic Canada
Promoting Atlantic Canada as the Best Incubator for Global Citizens
Atlantic Canada possesses a unique advantage in becoming the best place for nurturing
global citizens as it is well-known for its friendly, kind, and collaborative atmosphere and
ecological diversity, which are essential for learning. The existing and emerging ethnic groups in
the region also increase the diversity in population. Learning in the ethnically, culturally, and
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language-diverse environment nurtures students to become highly mobile and employable global
citizens (Healey, 2017).
By designing a co-working initiative to implement this incubation concept, Atlantic
Canada can increase its visibility for international talents and solve its own aging workforce and
talent-retention issues. I propose a co-working initiative as the solution—the concept of working
four days in the workplace and one day team-based work in the community after students
graduate from school. One day work in the community is paid by the funding from the
government so that it can increase students interests and resolve their economic burden. The
effect of such an initiative can be found in the case study of cooperative painting activities at
schools in Australia. Ma (2017) found that the social adjustment barrier of Chinese students
resulted not from language challenges, but from psychological challenges, e.g. lack of
confidence. The outside connection can pull them out from the tight Chinese community (Ma,
2017). Three key success factors to improve social adjustment issue are a trusted and
comfortable atmosphere, facilitator’s support and facilitation, and a clear task objective and
concrete contents (Ma, 2017).
Implementing such an initiative is a win-win solution for provincial governments,
employers, communities, and international students. Provincial governments could identify
specific projects that involve students to work in groups with experienced local people or
government employees. Topics may include improving seniors’ technology usage, designing
better travel experience for tourists from cruise ships, and maintaining the landscape of a park.
Through the collaboration, students after the graduation can continue their learning on how to
work in a diverse and collegial team, solve social problems, and acquire some unique living
skills such as garden maintenance in wintertime. It also would be good to invite people in public
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to join these project teams. The government may need to provide the funding to subsidize one
day's pay for participants for their contributions. The government can benefit from collective
intelligences and talent engagement. Projects can be managed by various departments in the
government or not-for-profit organizations.
Students can better understand the community and continue their personal development
and adaption during the work permit period. If they choose to stay in the long term, this
experience will increase their engagement as new immigrants and build a more inclusive and
collaborative community. If they choose to leave, this co-working experience can be word-ofmouth endorsement for future students internationally. It would help enlarge the international
talent pool in the province and reduce the risk of turnover in the workforce. According to
Statistics Canada (2021), the retention rates for immigrants were lower than other provinces in
Canada; the highest rate among Atlantic Canada was Nova Scotia (62.8%). It would also offer
benefits to employers, as many employers in Atlantic Canada are small- to medium-size
enterprises and it is very time consuming to train up students, not to mention the costs of hiring
and risk of leaving. The co-working model relieves employers’ burden in training students to
understand local culture, improve their English and social ability, increase their confidence, and
acquire skills (Ma, 2017). It can help students continue to adjust to the society (Ma, 2017).
International students could still be engaged and continue their learning through the crosscultural and project-based initiatives in the community.
Increasing Diversity and Creating an Agile Workforce
Future employers can help to increase diversity and create an agile workforce through
hiring international students. The diverse working environment can foster learning and create an
agile workforce that also benefits existing staff. For MEd students, studying in the program is not
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limited to those who want to be teachers. Because education is associated with culture, politics,
social economics, and history, Asian students in the MEd program have accumulated knowledge
and concepts in Canadian contexts. Although they may not have the same understanding as local
students, they can add value to future employers in terms of cultural understanding between their
home countries and Canada.
In addition, their learning experiences can help people who need to transition into
Canadian society. As Canada plans to attract more immigrants, jobs in newcomers’ organizations
and the international student office may be a good fit for those MEd graduates. They can help
immigrant families and students better understand the learning environment. Their learning
experiences and insight can benefit immigrants as well, especially in Atlantic Canada where the
government wants to attract more new immigrants to stay. These students could be conduits to
assist in solving problems for immigrants between their home countries and Canada.
Furthermore, international students can contribute to companies by providing different
perspectives. Researchers suggest that embracing diverse culture provides the space for
international students to share their perspectives and grasp their experience from various
complicated attributes and abilities (Sutherland, Thompson, & Edirisingha, 2021). For example,
although every candidate has different attributes and abilities, in general, Asian workplaces
require employees to handle high volumes of work and need to work efficiently. Employers can
expand their international market by hiring international students (Sutherland et al., 2021). If
Canadian employers considered these cultural contexts, skills, and overseas business
understanding as important attributes, MEd graduates could be a good fit even though there may
still be deficiencies in language.
Limitations
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Novice and English as Second Language Researcher
Narrative inquiry requires me as the researcher to engage in story writing as well as
academic writing. This creates many barriers for a researcher whose English is her second
language. Not to mention the art of discourses may not be carefully considered. In addition, my
background in business also causes me to use simple and straightforward ways to convey
messages. The artfulness of story writing may be missing. Academic research is also new to me.
Adding up all these factors, my way of expression may not be easily understood. It is possible
that readers will misinterpret the content from different cultural backgrounds. To address this
issue, I tried to describe the emotions and reactions of participants clearly to avoid
misinterpretation of the stories.
Prolonging the Period of Time Between the First and Second Interview
Although two interviews allowed me as the researcher to understand the participants
more, the period of two months between the first and second interview may not have been long
enough to see any change of perspectives that occurred when participants entered the workplace.
The relatively short time period limited the possibility of seeing how participants reflect on their
learning experiences in the MEd program and interpret their experiences, as time may change
participants’ perspectives. It may have been beneficial to have another interview or move the
second interview six months after the first interview.
Validation from Triangulation
Triangulation was not employed. It may not provide opportunities for various people who
have the relationship with students, such as teachers to validate the experiences. Therefore, data
sources from administrators, professors of the Faculty of Education, or other school staff (e.g.,
international student office, career services) could not be acquired. It may not be possible to
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provide different perspectives to validate the issues international students face. In order to
increase the validity, multiple perspectives need to be presented.
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Chapter Eight: Conclusion
Hemingway (1964) wrote that “If you are lucky enough to have lived in Paris as a young
man, then wherever you go for the rest of your life, it stays with you, for Paris is a moveable
feast.” Living in an exotic place is often the dream for people when they are young. In the
modern world where competition, materialism, and speed are the norms, learning in the MEd in
Atlantic Canada becomes a unique experience for Asian students. Atlantic Canada has a rich
natural landscape, cultural influence from the indigenous Mi’Kmaq, English, Scottish, Irish, and
French, and a low population. Canadian immigration policy also incentivizes the international
immigration population, which fosters a more diverse community. Education shapes individuals
and their connectivity with others and the environment. This unique combination, which may not
be easily found in Asian countries, nurtures their holistic view of learning and growth.
In this study, Asian students learned that studying in the MEd Program had increased
their self-understanding and changed their learning attitudes. They were happy with those
positive changes. However, they struggled with their English literacy, insufficient meaningful
social interactions with local people, critical thinking and problem-solving challenges, and the
clarity of career opportunities. The interconnectivity of their learning and challenges made their
life more colorful and, at the same time, more stressful during the COVID time. Teachers were
supportive and acted as their primary meaningful connection to the local community. Although
these situations increased their learning complexity, the students tried their best to adapt to
change and cross their original boundaries. When participants looked back their journey, they
noticed that the MEd program helped them broaden their perspectives and shape their attitudes.
It eased their future learning and liberated their life. Through the storytelling, it brings us into
Asian students’ world studying and living in Atlantic Canada amid the chaos of the pandemic.
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Nowadays, we live in a world with increasing conflicts and crises between countries and
people. I hope that this study of Asian MEd students can help us rethink the meaning and the
value of education from cross-cultural contexts. I hope, too, that it can cultivate students to
become good global citizens with kindness and a growth mindset, so they can contribute to
making a harmonious and better world.
Suggestions for Future Research
Three future research directions arose from the findings of this study. First, the researcher
could invite the same participants to join follow-up research in six months and three years after
the initial research. These two proposed timelines approximately represent critical milestones:
finding their first job and after they practice their new accumulated experience in life and work
and/or get their permanent residence if they stay in Canada. Second, researchers could consider
inviting different people—such as administrators or professors in the Faculty of Education or
schools, e.g. international student office, career service, or even officers in Department of
Education and Immigration, Refugees and Citizenship Canada—to study the international
student experience and comprehend the perspectives by using narrative inquiry method.
Therefore, people from different backgrounds could talk and interact by stories. More diverse
perspectives and interpretations may provide meaningful information to people in order to create
a shared understanding of the international student experience. This would further help build a
better local community and world. Third, researchers could conduct further research on how and
to which degree the four essential elements identified in this study influence international
students by using quantitative research. Such a study would provide holistic views to tackle
critical issues in a systematic approach.
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Appendix 1: Interview Questionnaire (1)
Asian Students’ Interpretations and Integrations of Their Worldviews
Studying in the Master of Education (MEd) program in Canada
•

Please describe one of the most memorable experiences you had in the program.

•

What other experiences were worth mentioning during your study?

•

Please share with me your favourite course.

•

Do you think you are still the same person you were when you first entered this
program?

•

Would you handle any situations differently because of any personal growth that you
have experienced?

•

Do you feel older and wiser?

•

Is it a happy ending from your view?

•

How confident are you about this happy ending?

•

What kinds of benefits will future MEd Asian students gain from your experience?

•

What advice might you give to other students interested in studying in the MEd in
Canada?

•

What suggestions might you give to Dean of Education about the MEd Program?

•

If you can make the magic wand about change in the university, what would it be?
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Appendix 2: Interview Questionnaire (2)
Asian Students’ Interpretations and Integrations of Their Worldviews
Studying in the Master of Education (MEd) program in Canada
•

How is your job search going? What kind of work would be your dream job? What
kind of work would be acceptable?

•

Or, how is your study going? What would be your preferred results? What would be
your acceptable results?

•

What do you worry about recently? On a scale of 1 to 10, how worried are you?

•

If you could predict what your situation would be in a year, what would your prediction
be?

•

Why do you predict this?

•

In what way does going to university helpful or not helpful in understanding life in
Canada?

•

Do you think your choice to study in Canada was a good decision? Did you discuss
your career choice before you came here?

•

Do you think you will continue with university education in the future? Why or why
not?

•

Would you recommend to your younger friends that they follow your pathway?

•

In the interview, introduce the concept from Hero’s Journey by using Christopher
Voglor’s theory (Wikipedia, the free encyclopedia, n.d.) and encourage participants
to share their personal experiences:
How does your story sound like? Please describe your story by imaging yourself as a
hero in this journey in Canada.
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•

If you were to write a story about your learning experience in Canada, what key
concepts would you use to describe those experiences? (Please pick 5 to 7 of the most
applicable words from the list below)

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
•

Critical thinking
Understanding myself
Self-reflection and reconciliation
Understanding others
Social connection and interactions
Inclusion and respect for others
Listening and respecting differences
Seeing things from different perspectives
Cross cultural understanding
Community involvement and volunteering
Pursuing a meaningful life
Lifelong learning
Learning how to learn
Self-directed learning
Learning by doing
Deep learning
Online and in-person learning
Workplace learning
Authentic and kindness learning
Passionate and delighted learning
Using English in academia and social interactions
Being present amid the pandemic
Mindset change and openness
Self-confidence
Self-liberation
New and alone learning
Resiliency
Patience
Interdependence
Others:

In the following quotations from Confucian Analects (Dalriada Books Ltd., n.d.), a) please
pick one which you strongly agree with; b) please pick one which you strongly disagree with;
c) please pick one which you are not sure. State the reasons behind your choice? Do you have
similar experience in the education praxis in Canada? What have you experienced here?
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#1: ‘The Master said, ‘Is it not pleasant to learn with perseverance and an application? Is it not
delightful to have friends coming from distant quarters?’ Is he not a man of complete virtue,
who feels no discomposure though men may take no note of him?’
(子曰、学而时习之、不亦说乎。有朋自远方来、不亦乐乎。人不知而不愠、不亦君子
乎。)
#2: The Master said, ‘Learning without thought is labour lost; thought without learning is
perilous.’
(子曰、学而不思则罔、思而不学则殆。)
#3: The Master said, ‘Yu, shall I teach you what knowledge is? When you know a thing, to hold
that you know it; and when you do not know a thing, to allow that you do not know it;– this is
knowledge.’
(子曰、由、诲女知之乎、知之为知之、不知为不知、是知也。)
#4: The Master said, ‘When we see men of worth, we should think of equalling them; when we
see men of a contrary character, we should turn inwards and examine ourselves.’
(子曰、见贤思齐焉、见不贤而内自省也。)
#5: The Master said, ‘They who know the truth are not equal to those who love it, and they who
love it are not equal to those who delight in it.’
(子曰、知之者、不如好之者、好之者、不如乐之者。)
#6: The Master said, ‘The silent treasuring up of knowledge; learning without satiety; and
instructing others without being wearied: which one of these things belongs to me?’
(子曰、默而识之、学而不厌、诲人不倦、何有于我哉。)
#7: The Master said, ‘The learning virtue without proper cultivation; not thoroughly discussing
what is learned; not being able to move towards righteousness of which a knowledge is
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gained; and not being able to change what is not good: – these are the things which occasion
me solicitude.’
(子曰、德之不修、学之不讲、闻义不能徒、不善不能改、是吾忧也。)
#8: The Master said, ‘I do not open up the truth to one who is not eager to get knowledge, nor
help out any one who is not anxious to explain himself. When I have presented one corner of
a subject to any one, and he cannot from it learn the other three, I do not repeat my lesson.’
(子曰、不愤不启、不悱不发、举一隅、不以三隅反、则不复也。)
#9: The Master said, ‘When I walk along with two others, they may serve me as my teachers. I
will select their good qualities and follow them, their bad qualities and avoid them.’
(子曰、三人行、必有我师焉、择其善者而从之、其不善者而改之。)
• Which educators did you like the most? What new knowledge did you learn from them when
you studied in the MEd program?
• What would you like to say to future Canadian/Chinese employers?

Note: Vogler, C. (2007). The writer's journey. Studio City, CA: Michael Wiese Productions.;
Dalriada Books Ltd. (n.d.) 论语 Confucian analects.http://bs.dayabook.com/fourbooks/confucian-analects#TOC-BOOK-I.-HSIO-R
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Appendix 3: Analysis of Other Data
Analysis of Chronological Learning Curve and Activity Time Log
The chronological learning curve record was developed based on Plutchik’s (1980)
emotional structure. In this excel worksheet, eight basic behavioral types of data were collected.
This analysis averaged participants’ data to refer to characters’ behavioral change in the
chronological form. Another excel worksheet of activity time log was designed to reflect
activities, the associated hours spent on individual activities, and the purpose of joining the
activity. The analysis of the chart of each character is determined by the portion of total hours
spent on each purpose by associated participants. Figure 1-9 show the analysis result of
chronological learning curve and activity time log of each character.
Figure 1
Xinyi’s Chronological Learning Curve (1)
Xinyi's Chronological Learning Curve Record
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Xinyi's Chronological Learning Curve Record
"I felt...." (2)
4.0
afraid
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sad
1.0
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Figure 3
Xinyi’s Activity Time Log

Note. In X axis, purpose refers to the purpose of joining the activity
1. Practicing English
2. Meeting new people
3. Building social support networks
4. Learning school policy
5. Experiencing local culture
6. Accumulating academic knowledge
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7.
8.
9.
10.
11.
12.
13.
14.
15.

Learning living knowledge and skills
Understanding government policy
Meeting job requirement
Fulfilling family responsibilities
Finding job opportunities
Entertaining/leisure
Fulfilling personal interests/hobbies
Involvement in community
Others: Keeping healthy

Figure 4
Minh’s Chronological Learning Curve (1)
Minh's Chronological Learning Curve Record
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Figure 5
Minh’s Chronological Learning Curve (2)

2

12
20
21
/0
1

11

10

9

8

7

6

5

4

3

2

12
20
20
/0
1

11

10

20
19
/0
9

0.0

153
Minh's Chronological Learning Curve Record
"I felt...." (2)
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Figure 6
Minh’s Activity Time Log
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7. Learning living knowledge and skills
8. Understanding government policy
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Figure 7
Eva’s Chronological Learning Curve (1)
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Eva’s Chronological Learning Curve (2)
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Figure 9
Eva’s Activity Time Log
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Pedagogical Praxis of Confucian Analects in the MEd Program
In order to connect participants’ learning experience in the MEd with their origin of
culture, quotations of Confucian Analects (Dalriada Books Ltd., n.d.) were listed for them to
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select the most agreeable, disagreeable, and those they were unsure of, and whether they had had
a similar experience in the education praxis in Canada. Nine pedagogical quotations from
Confucian analects (Dalriada Books Ltd., n.d.) were selected and can be found in interview
questionnaire (2) in Appendix 2.
Quotations Which Were Most Agreeable to Participants
#2: The Master said, ‘Learning without thought is labour lost; thought without learning is
perilous.’ (子曰、学而不思则罔、思而不学则殆。)
Two participants agreed with this quotation and indicated this as critical thinking. One of
them mentioned that learning must be enjoyable and that she found her part-time job to be
labourious work. She highlighted the expectations of critical thinking—especially the analytical
aspect—in Canadian classrooms. The other stressed the importance of the analytical aspect in
information collection and support in the problem-solving process.
#3: The Master said, ‘Yu, shall I teach you what knowledge is? When you know a thing,
to hold that you know it; and when you do not know a thing, to allow that you do not know it; –
this is knowledge.’ (子曰、由、诲女知之乎、知之为知之、不知为不知、是知也。)
One participant reflected on her change in behaviour of responding to unknowing. When
local people asked her at the beginning of her studies, she said “yes, I know.” But actually she
only pretended to know. When professors asked students whether they understand something,
they would not say, “no, I don’t understand.” They noticed that some students would laugh at
those students who replied no, so they preferred to keep quiet and listen, pretending they knew.
Now, she would be brave enough to say, “I don’t know” and ask people to repeat the answers.
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#4: The Master said, ‘When we see men of worth, we should think of equalling them;
when we see men of a contrary character, we should turn inwards and examine ourselves.’ (子
曰、见贤思齐焉、见不贤而内自省也。)
One participant recalled that teachers told her that they learn from students as well.
Teachers took notes when students shared their thoughts. The other student mentioned about
meeting people from different cultures and mindsets, she acted calmly even though she did not
know why they said it. Instead, she took it as a good opportunity to reflect on herself.
#5: The Master said, ‘They who know the truth are not equal to those who love it, and
they who love it are not equal to those who delight in it.’ (子曰、知之者、不如好之者、好之
者、不如乐之者。)
One participant noticed that one teacher gave her autonomy to choose the articles she was
interested in, instead of asking her to read mandatory articles. She emphasized the importance of
students’ motivation and interest in Canadian educational praxis.
#7: The Master said, ‘The learning virtue without proper cultivation; not thoroughly
discussing what is learned; not being able to move towards righteousness of which a knowledge
is gained; and not being able to change what is not good: – these are the things which occasion
me solicitude.’ (子曰、德之不修、学之不讲、闻义不能徒、不善不能改、是吾忧也。)
One participant agreed with this statement and linked academic research ethics with this
quotation. She also mentioned action research as a way to reflect on her issues and make
changes.
#9: The Master said, ‘When I walk along with two others, they may serve me as my
teachers. I will select their good qualities and follow them, their bad qualities and avoid them.’
(子曰、三人行、必有我师焉、择其善者而从之、其不善者而改之。)
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Three participants said that there are more group discussions in Canadian classrooms,
which helped them learn from others. In addition, it helped them open their minds and shape
themselves to become better people.
Quotations Which Were Most Disagreeable to Participants
#8: The Master said, ‘I do not open up the truth to one who is not eager to get knowledge,
nor help out any one who is not anxious to explain himself. When I have presented one corner of
a subject to any one, and he cannot from it learn the other three, I do not repeat my lesson.’ (子
曰、不愤不启、不悱不发、举一隅、不以三隅反、则不复也。)
Two participants disagreed with this quotation because they believe teachers need to be
patient in teaching students. Some students may take longer time to learn. Sometimes students
do not know the value of knowledge nor have the motivation. It is the teachers’ responsibility to
make students understand.
#9: The Master said, ‘When I walk along with two others, they may serve me as my
teachers. I will select their good qualities and follow them, their bad qualities and avoid them.’
(子曰、三人行、必有我师焉、择其善者而从之、其不善者而改之。)
One participant mentioned about the reflection about bad behaviours from others.
However, she acknowledged that it takes time to examine whether they are good or bad
behaviours in different cultural contexts. After such consideration, she could select good ones
for further action.
Quotations Which Were Less Clear to Participants
#3: The Master said, ‘Yu, shall I teach you what knowledge is? When you know a thing,
to hold that you know it; and when you do not know a thing, to allow that you do not know it;–
this is knowledge.’ (子曰、由、诲女知之乎、知之为知之、不知为不知、是知也。)
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One participant indicated that different perspectives may not be treated as right or wrong
answers because of different interpretations of an incident in her learning in Canada. She said,
“It doesn’t mean that I pretend to understand. If it is mathematics, it makes sense.”
#9: The Master said, ‘When I walk along with two others, they may serve me as my
teachers. I will select their good qualities and follow them, their bad qualities and avoid them.’
(子曰、三人行、必有我师焉、择其善者而从之、其不善者而改之。)
One participant said that the definition of good qualities is not clear in Canadian
classrooms. She was not sure if she saw those qualities in the cultural contexts. Those good
qualities may not be what you need or what you look for.
It is interesting to see the connections between Confucius pedagogical philosophy and
Canadian educational praxis. In general, there are more commonalities than differences, such as
critical thinking, self-reflection, being authentic and honest to self, delight in learning, ethics,
and learning from others. The myth of Confucius culture in Chinese and Vietnamese societies
results from the lack of critical thinking. Students usually keep silent and listen to teachers’
lectures in class. In this study, participants were able to link the analects to critical thinking and
learning from others, including teachers. There remains a question as to whether this
phenomenon is caused by the pedagogical praxis in Chinese and Vietnamese or Confucius
conceptions.
Participants did not agree with quotations related to teachers’ attitudes toward students
who were not eager to learn or express their thoughts or the longer time required to examine
good qualities in different cultural contexts. Participants were not sure whether different
interpretations could be seen as knowing or unknowing. The quotation of #9 appeared in most
agreeable, disagreeable, and unsure items. Participants shared the same opinions about learning
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from others and adding values to them. However, the definition of good qualities in different
cultural contexts seemed unclear to some of them.
Favorite Educators
All students directly responded to this question by talking about their favourite teachers
in class and the reasons for this designation. Novia mentioned one teacher who helped her to
link practice into theories in the final project. ReJ talked about a teacher who used metaphors
and stories to explain academic terminologies in order to help her understand educational
theories and research methodologies. Ngo was impressed with the professors’ expertise and
attitudes in pursuing excellence. She felt that teachers think logically and are patient and
supportive. Echo indicated that although the reading was difficult, it provided her with different
perspectives through repetitive reading of the same content, which resulted in her overcoming
her personal challenges. Only two students mentioned Brazilian scholar Paulo Friere and his
work of critical pedagogy. The rest of students didn’t name any theorists or scholars, even
though they were specifically asked about educational scholars other than the teachers they
knew.
Question About Whether This Journey Had a Happy Ending
This question was asked in the first interview in December 2020. When I asked whether
this learning journey had a happy ending, five participants agreed that there was a happy ending,
although some mentioned that the journey may have had ups and downs, which made their
journey both sweet and bitter. Amy mentioned that her part-time job helped her to put theories
into practice and cultural understanding, which significantly increased her satisfaction during
her study. Some bitterness referred to COVID-19 stopping their family gatherings back home,
life and learning challenges from time to time, and weather. Novia did not perceive a happy
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ending because half of her courses were forced to study online. For her, COVID reduced the
opportunities to engage with professors, classmates, and friends. It also stopped her meeting
local people in the community. She did not feel comfortable talking to people online.
Going to University: Helpful or Not Helpful in Understanding Life in Canada
This question was asked in the second interview in February 2021. Three participants
(Novia, Echo, and Amy) said going to university helped them in understanding life in Canada in
general. They could understand life in Canada through interacting with teachers and staff in the
universities. They could see gestures and facial expressions in in-person classes. Studying in the
MEd also helped them to understand culture and how people think. The other three participants
(Lucy, ReJ, Ngo) thought that it was specifically helpful for them to gain new knowledge in the
academic field, but not helpful in their career development or living in Canada. Career
development meant more pay and a higher position for them. But it was not easy for
international students studying in the MEd program to find a job in a related field.
ReJ found that educational leadership and critical pedagogy were knowledge she was
interested in. Other students found learning theories, curriculum design, and seminars helped
them understand educational theories. They mentioned that the study focused on theories and
research methodology. The practical aspect, which could help them develop work related skills
in order to increase their marketability in Canada, could not be seen. Ngo indicated that it was
more like learning in Asian culture because of the majority of Asian students. In addition, some
courses were not of interest to her and other students, given the few courses mentioning the
history of Indigenous people and residential schools and not directly linking it to their career.
There was an emotional change for three participants between the first and second
interview. The reason could be the timing of both interviews. The first interview was a couple

162
weeks after the completion of the program and the second interview was three months after
completion of the program. The pressure to find jobs in the local market during COVID time
forced them to face the facts of career and immigration challenges.
Will You Continue with University Education in the Future?
Three participants (Lucy, Ngo, Amy) wanted to get citizenship first, although two of
them showed interest in doctoral programs. Three participants (Novia, Echo, ReJ) mentioned
that further study was possible if needed for their career development.
Recommending Younger Friends to Follow Your Pathway
All participants responded that they would not recommend their younger friends to
follow their pathway because everyone has different situations and purposes in life. Instead, they
would share their experiences with studying in Canada. Lucy mentioned that if someone has a
basic understanding about education, it is a good idea to study in the MEd. ReJ suggested that if
people want to be teachers in Canada, the MEd would not help them in this pursuit. Ngo
suggested that individuals need to find their passion for advanced study. Compared to Atlantic
Canada, she would recommend young friends go to big cities where they can be exposed to
different activities. Amy pointed out how difficult it was adapting to local life. If her friends
were not resilient and energetic, they would not be able to get through the process. They would
need to look at the positive side all the time.
Advice to Future Students
Three participants (Lucy, Ngo, Amy) specified the importance of understanding your
purpose in studying in the MEd program. Lucy mentioned that students need to be clear about
what they want to study in this program because it is hard to find a job in the educational field
here. In addition, the material in the MEd is difficult to learn. If students don’t know what they
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want, they may feel very tired or confused. Amy stressed that it is better to understand the
difference between the bachelor’s and master’s programs before they pursue the master’s
program. That way, they can set the right expectations for their master’s study.
Participants suggested future students read all the articles professors plan for the courses.
In addition, they should not hesitate to ask professors questions in class or by email, even if they
are simple ones. They can talk to professors when they struggle to achieve their goals. Lucy
found the four-month, intensive Pre-MEd program helpful to equip her with the basic
knowledge required in the MEd program. This program provided her a bridge to the MEd
program.
The participants also shared the same opinions about the exposure to diverse activities
and people from work and social events. ReJ advised students to study hard, but don’t just focus
on study. More social connections and communication with local people can help students adapt
to local life and overcome loneliness. She encouraged students to try at least one new activity in
various subjects so they can discover their interests and meet new people. Working part-time
allowed her to see the difference between her study and reality. It also helped her to manage
time effectively.
Suggestions to the Dean of Education about the MEd Program
Participants mentioned the necessity of diversity in class and opportunities in local
educational settings. Novia indicated that there were too many Asian students in class. Ngo
wished there were an English-only environment in class, because that was her purpose for study.
She was not happy that the dominant population used their mother language in class and she felt
that she was excluded from the class. Although they understood that it was not the Dean’s
responsibility to improve the experience of international students, they wished that they could
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join the Bachelor of Education program as observers in order to expose them to local
educational settings. They felt this would help them to know Canadian educational systems in
both theory and practice. Echo would like to have more opportunities to work with professors
and peers in projects. ReJ felt that there was no significant difference in class settings between
her home country and Canada in terms of teaching style. Before starting classes, she thought that
the teaching style would be similar to what she saw in the American movies, e.g. outdoor
learning. Two participants (Ngo, Amy) mentioned that it would be better to reduce the weight in
Indigenous history and residential schools because they found some overlap in different courses.
Suggestions to Universities in General
The participants would be happy to see schools provide opportunities to meet and discuss
topics which are not too academic. An open space which allows people to freely express their
opinions and listen to others opinions would help them understand culture and perspectives from
people with different backgrounds. In addition, they wished universities would host more social
events for students to interact with local people.
Participants mentioned the improvement of support and services for students. The
orientation for international students needs to include a wider range of necessary and practical
information. Amy spoke about her suffering when she had a dental problem. She didn’t know
anything about her insurance coverage or the medical system and didn’t know how to seek help.
ReJ said that she would like to have a wider variety of food selections in the school’s canteen.
Views about the Uniqueness of the MEd Students to Future Employers
All participants mentioned that being bilingual in English and their mother language and
having a multi-cultural background are advantages. They had real experiences in adapting to
Canadian life. They can now serve as a bridge for immigrants. Through the MEd study, they
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gained more cultural knowledge and become more critical in thinking and inclusivity. They
would be more respectful and willing to listen to people from different cultural backgrounds.
Although they didn’t study in the K-12 system in Canada, they can add value to future
employers because of their personal attributes and abilities.
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Appendix 4: Suggestions to Current and Future Asian Students
The following suggestions are provided for current and future Asian students to consider
when studying in the MEd Program. This is based on the feedback from the participants and my
personal experience studying in the MEd program. It may require you as student to think crossculturally in order to accelerate your learning. It may vary from time to time and from student to
student.
Understand Your Goals First
It is important to understand your goals before you begin your study or at the early stage
of your study because this will determine the degree of your adaption. The higher level of
adaption requires you to spend more time and develop your abilities in order to overcome the
challenges in Canada, e.g., finding a job. In addition, you may need to set milestones to address
these challenges. You may need to constantly review your learning progress and celebrate your
growth. Being persistent in what you are doing and open-minded to any opportunities and
approaches can help you to adapt.
Know Yourself
You need to know your core values and personality. Teaching is a dream job for quite a
few people. However, before you study in this program, you may need to think about whether or
not you are passionate about learning and interacting with people. Becoming a teacher means
that you need to acquire the relevant teaching certificate. There are different pathways to become
a teacher, e.g. working in day care centre or elementary school. When you decide to study
abroad, you may consider your preferred working location after graduation. It would be helpful
for you to understand the requirement for each pathway and determine your preferred one. You
can review your strengths, weaknesses, and why you made the decisions you made. Graduating
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from the MEd program cannot help you to get a teacher’s certificate in Canada. Therefore, you
may need to consider carefully your purpose of study. Studying in the MEd program is
rewarding. But it may not be an easy pathway for Asian students because of the different
pedagogy and language barrier. If you choose this pathway, you will learn the high-level
concepts and theories that guide the pedagogy and link to the culture, social economic, politics,
and history of Canada. It will help you to interpret your experience in Canada as well. Instead of
giving you fish, the MEd program teaches you how to fish. The guidance from experienced
educators can provide you different lines of sight in teaching, and learning, which would help
you shape your attitudes and behaviors. The continuous reflection will allow you to think deeper
and see changes in your learning journey. In addition, don’t compare yourself with other students
in your cohort, especially local students, because everyone has different goals and challenges.
You only need to consider the amount of growth you have made. You may need more time and
effort to accomplish your goals. Studying in the MEd program is only part of your life journey.
Learning never ends.
Be Patient in Your Adaption Journey
Everything could be new to you. During this period of time, you will receive a lot of new
stimuli, including intellectual and living stimuli, which require time to adjust. In academia, the
contents of learning are abstract and theoretical. When you read, you may need to look up words
in the dictionary and search for additional information online to understand terminologies. This
will make it easier for you to understand the article. You may find that, when you read for the
first time, you cannot understand the contents well and feel frustrated about yourself. Reading
multiple times will help you understand better. This pattern may occur when you read the next
papers and/or in the next semesters. In addition, because the master's program is research- and
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scientific-based, learning research theories and methods is also a must. At the beginning, you
may find that it is very academic, which can not apply to the workplace. You may think about
the following questions: Why do teaching practitioners want to go back to school to learn this?
How can theories and methods help me to do better in the future? Is it true that this can only
fulfill academic research needs? How does this improve my independent thinking ability? What
abilities can I develop from learning this? How can this help me solve complex problems
systematically? In addition, you may need to handle many things in daily life, which will require
you to learn. Sometimes, it can be a crisis, e.g. running out of oil in winter. Weather is another
adaption challenge. For students from the tropics and tropical regions, climate adaptation is also
a big challenge. It not only challenges your perception of four seasons, but also physical
adaption. Not to mention you need to continuously improve your English. Your mood may go up
and down dramatically. When you have a pleasant experience, you are motivated. But bad days
happen that may let you down. Please remember that you are on your way to your personal
growth.
Be Aware of the Complexity of the Interconnected Two Worlds and Three Social
Groups
The two worlds are your home country and Canada. The three social groups refer to
people from your home country, people from your home country living in Canada, and local and
other international students—including teachers—who require you to speak in English. Social
media enables the long-distance connection with family and friends from home countries and
helps reduce home sickness. However, you may not have enough time to immerse yourself in the
local community, which may cause loneliness and social isolation. In addition, when you live in
Canada, you may need to develop friendships and build another two social groups. It is easier to
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make friends with people from your countries than with local people or people from other
countries. Don’t stick to making only local friends, because it can be frustrating to meet
Canadian friends. In reality, local people may have more social and work obligations. Instead,
make friends with people from other countries, as this allows you to broaden your worldviews
and talk in English. Friendship takes time to nurture. Instead, you can seek opportunities to talk
to people in various circumstances. You can ask questions when you don’t know or feel confused
about is a good way to start a conversation. For example, you may ask Elders about their school
life when they were kids. The more curious you are, the more interesting the conversation you
will have. Asking questions invites conversation. It is nice to know pop music, movies, food, or
jokes. But not knowing these things should not limit you from having meaningful conversations.
Although you may worry about your English, you would be surprised about local people’s
impression about your English ability. The more you speak, the more confident you are. Helping
others may be another good way to start the conversation. You may pay attention to people who
surround you, e.g. neighbors or classmates. A friendly smile or a beckoning greeting may also
start a conversation. All of these efforts can help you develop social language.
Develop Critical Thinking Ability
You may be amazed by critical thinking and are eager to learn. However, you may find it
difficult to develop this ability. The combination of academic study and observing political and
social economic issues in daily life is a practical way to develop critical thinking ability.
Learning in education can provide you the necessary concepts and even the vocabularies
commonly used in Canadian society. Then, you can observe how these concepts apply in media
or daily conversations. You may compare what you have found with what you know about your
home countries. It is a good idea to continue to ask yourself the five Ws and H questions. It is
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debatable whether it is necessary to develop critical thinking ability through discussions. Though
discussions are nice to have, they may not be necessary to develop this skill. Once when you
continue this process, gradually you may improve your thinking.
Think Out of the Box When You Search for Future Jobs
Don’t just stick to teaching jobs if you want to work in Canada because teaching jobs
require candidates to possess relevant certificates. In the education field, you may need to get the
certificate designed for a specific educational field, e.g. early childhood. If being a teacher is not
your career interest, what you have learned in the MEd program may provide you some ideas. At
the macro level, education highly correlates with culture, politics, and social economics. At the
micro level, it helps you to understand yourself, others, and the community. It also guides your
attitudes and principles in learning. You may consider learning another subject online to acquire
additional, necessary skills according to your interests and career objectives. The
interdisciplinary learning will not only enhance your employability but will also improve your
learning ability. Learn by reading the latest trend reports to understand what the future of work
looks like. At the same time, you may also need to maintain connections with people from your
home countries and pay attention to job markets if you decide to return home after your
graduation. If you plan to stay, your personal experiences in your home countries and new
learning acquired in Canada make you a unique candidate. For example, your experience with
learning in Canadian schools may help immigrants’ transitions. Although you may need to be
practical in finding a job in order to get your permanent residence within the limited timeline, it
is always important to focus on your long-term career goals and strive to achieve your objectives.
This is the essence of lifelong learning.
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Appendix 5: Suggestions for Know-Your-Asian-Students Training for Teachers
The following suggestions are provided for teachers to consider when teaching Asian
students. This is based on the feedback from the participants and my personal experience
studying in the MEd Program. It may require teachers to think cross-culturally in order to
effectively teach Asian students. It may vary from time to time and from student to student.
Explain Further
Teachers may decide whether to tell students why or let them learn why by themselves.
In their home countries, Asian students tend to be directly taught why and the values of learning
specific subjects or topics by experienced teachers. Therefore, students can easily understand the
whole picture before they start to learn and think. When they enter into the MEd program, they
would like to know why they need to take these courses because it is a new experience for them.
They prefer to see the whole picture of how these courses link to each other and the value of
learning this course. For example, what is the value of learning the subject of Indigenous people
and residential schools? What are the implications to my own world? Another example is why
students need to know themselves. Compared to understanding social and family expectations, to
students, knowing themselves is not highly emphasized.
Clarify the Concepts of Being Critical, Criticizing, and Critical Thinking
Some students feel confused about the concepts of being critical, criticizing, and critical
thinking. Teachers may encourage students to distinguish the concepts of being critical,
criticizing, and critical thinking. Teachers may invite students to think about the following
questions. Why is critical thinking critical? What is criticizing others? What is harmony? What is
critical thinking without criticizing others? Why is critical thinking important in daily life? Why
does Western pedagogy emphasize critical thinking? How can students be critical thinkers while
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maintaining the harmonious relationship at school or in personal life? Are critical thinkers those
who do not trust the government or school system? What composes trust in Canadian society?
How can students develop critical thinking ability? Students may claim that critical thinking is a
Western concept. However, during the interview participants could identify the concept of
critical thinking from #2 in Confucius Analects: The Master said, 'Learning without thought is
labour lost; thought without learning is perilous.' (子曰、学而不思则罔、思而不学则殆。).
Leading the discussion toward reasons behind the myth could benefit students because students
are interested in developing critical thinking ability.
Clarify the Connotations of Seemingly Contradictory Concepts
Some concepts taught in the MEd program may not be easily understood by Asian
students. Teachers can review those seemingly contradictory concepts of the set of words
commonly used in Asian societies and learned in the MEd program and discuss the connotations
with students. To better explain the differences, Table 2 lists an example of the common words
which can be found in the books of Freire (2017) and hooks (1994) and several articles of
Indigenous people and the residential schools.
Table 2
Example of Common Words Used in Asian Societies and the MEd Program
Asian Societies
Harmony
Respect
Trust (government, school, parents, …)
Listening to (elder, gurus, teachers, …)
Care
…

The MEd Program
Emancipation
Oppression
Hegemony
Social class
Liberation
Reconciliation
Independent thinking
Propaganda
Democracy
Inclusion
…
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In Asia, words such as harmony, respect, trust, listening, and care are highly emphasized
and promoted in the school system and the society. When students first learn concepts such as
oppression, hegemony, social class, and propaganda, they may not understand them easily. In
addition, they may simply divide those concepts as contradictory ones between the East and the
West. For example, listening to teachers means that students need to follow instructions without
independent thinking. Harmony means that there is no oppression in my home country. From
students’ perspective, the case of Indigenous people and residential schools is a standalone event
in Canada's history. Students may hardly reflect on any similar situations in their home countries.
Reasons may not be limited to the history written by the victor and the education governed by
ruling party. This phenomenon may be evident for students from exam-oriented societies that do
not provide opportunities for the discussions of social and humanitarian issues.
Another issue is that, when the majority of international students come from the same
dominant culture, the minorities from other non-dominant Asian countries may be reluctant to
speak out and share different opinions in class. Creating inclusive conversations could become a
critical matter. Lastly, teachers may guide students to understand how these concepts learned in
the MEd program apply in Canadian society. Besides, they can discuss whether and how those
concepts commonly promoted in Asia exist in Western pedagogy. Therefore, the concepts
between Asian society and the MEd program would not become a dichotomy. These discussions
will bring significant value to students. Teachers may not only provide students the opportunities
to see from the Western perspective, but also help students to integrate their thinking into a
bigger worldview. As a result, students would not view these concepts as fragmented pieces.
Maintain the Canadian Pedagogy and Curriculum Design
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Asian students want to learn the Canadian pedagogy and the way of education. Although
their English proficiency may be behind that of local students, they would like to immerse
themselves in the Canadian classrooms, even if only few local students are in class. The
challenge for teachers could be whether it is a good idea to reduce the workload of reading and
writing in order to accommodate to their language challenge. This may vary according to
students’ motivations and career choices. If the reduction of the workload would affect marks
when they are equally compared to local students in other classes, some students may not want to
see this result at the end of the semester. They may prefer teachers to give them the opportunity
to decide whether or not to reduce the workload and try their best to fulfill the expected
requirement. If the reduction may hinder their understanding of the complexity of learning in
Canadian classrooms, Asian students, especially those who want to learn more and/or would like
to stay in Canada, may not want to neglect this issue. They would prefer to try their best to meet
the requirements because they understand that they have to be able to meet the same standards in
the workplace.
Remember that Teachers Are the Primary Meaningful Local Contacts for Asian
Students
Because of the difficulty in making local friends, teachers become the bridge to connect
students with Canadian culture and pedagogy. Meaningful discussions help students grow and
learn. Students are eager to hear teachers share their experiences and thoughts even though
students do not ask specific questions. They can hear local voices through teachers. In addition,
if teachers find any corrections necessary for students to better adapt to local society, they are
welcome to do so because through this process, the students can recognize the differences.
Clarify the Purposes of the MEd Program
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The MEd program aims at the theoretical level of knowledge, which is more abstract and
conceptual for students, especially those who have less working experience. Students may
wonder about the value of learning theories and how they can apply to their jobs. It is logical for
Asian students to choose a master’s program as advancement for their career after their
undergraduate study. However, they may not know exactly the distinctions between bachelor's
and master's programs or colleges and universities. They may expect to learn practices and skills
in the MEd program. Therefore, discussion about skills can directly help their future
employment. The clarity of the distinctions among theories, principles, concepts, practices,
operational guidelines, and skills would allow students to reflect what they want to do and what
are missing in their portfolio. They can set objectives to enhance their skills.
Avoid Generalizing English as the Primary Reason to Explain All Phenomenon
Although it is true that English creates barriers for students to learn, generalizing English
as the primary reason for all challenges may not effectively solve learning problems students
face. For example, students who do not write good essays may be due to a lack of points of view.
Students who do not speak in class may result from a lack of confidence in talking in public. By
digging out the reasons behind the scene, teachers can find possible solutions to help students
improve their situations. These quick-win solutions can provide the momentum for students’
learning.
Share Career Perspectives and Opportunities in Canada
Job and career are always on the priority list for Asian students. This is the top worry for
Asian students who plan to stay in Canada. It would be a good idea to share career perspectives
and pathways with them. Because the MEd degree does not allow students to teach in Canada,
students may feel anxious about their career. The information of the transitional pathways can
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help them acquire the necessary certificates to realize their dreams of working in the educational
sector. They may brainstorm what kinds of non-educational jobs could better fit them and what
gaps they may need to bridge. Sharing this information provides the chance for students to think
about what they would like to do, consider what they have learned in education, and reflect on
their values. It also helps students to set their objectives and make a down to earth plan so that
they may focus on their personal development during their study.
Be Aware of the Dynamic and Complexity of Their Social Challenges and Supports
Given the convenience of social media, students virtually live in their home countries and
physically live in Canada. They live in two worlds and three social groups. Two worlds refer to
their home country (the East) and Canada (the West). The three social groups are family and
friends in their home countries, students from their home countries, and local people and other
international students who have different cultural backgrounds and languages. In Canada, they
need to build one English speaking group with local and other international students and another
mother language speaking group with people from their same countries. The nature of interconnectivity allows students to receive support from different groups. However, they may be
disrupted easily by these groups. The more time they spend on connecting to parents and friends
in their home countries, the less time they practice English. In addition, different values and
expectations also affect students’ thoughts and actions. Moreover, critical incidents such as
COVID-19 in their home countries may affect their study in Canada instantly.
Understand Their Lives Are Composed of New Experiences
Most non-school experiences are new to Asian students, which require time in learning. It
means that these new and various must-do tasks may hinder study. Although study is their
primary task, other non-study related tasks may impede or slow down their learning progress.
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These tasks may be time-sensitive and time-consuming, e.g. study permit renewal or taking a
driver’s license test. In addition, these non-study tasks may relate to the reduction of the risk of
financial insufficiency, e.g. finding and doing a part-time job or avoiding the risk of financial
loss through credit card overcharges. On top of these tasks are job search and skill-building
activities. Students start to look for their job opportunities before they return to their home
countries. If they plan to stay in Canada, they may need to improve their English and build local
connections. Therefore, they may not be able to concentrate on their studies. The unsolved issues
may cause a snowball effect and cause anxiety and procrastination in daily life.
Remember that Students Appreciate Teachers and Their Teachings
Students actually learn a lot from teachers and appreciate teachers and their teaching,
even though they have doubts during their study. They like their teachers and their teaching.
They may not understand teachers’ approaches or practices at the beginning. However, they feel
that teachers are professional, friendly and respect them. They can share their ideas and listen to
others’ perspectives in class. These experiences also shape their attitudes. Study is no longer a
hardship. Instead, it helps them grow to be better people and engage in lifelong learning.

178
Appendix 6: Copy of Ethics Approval

